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IMPACT OF INTERNET SLANG IN THE PERIOD OF
DISTANCE LEARNING

Yurii Bilokobylskyi
Research and Educational Center of Foreign Languages,
National Academy of Sciences of Ukraine

Throughout its development, in the Internet there was a
development of a certain vocabulary, which even got its own name
Internet slang. This kind of slang was formed as a result of
communication between numerous and fast-growing community of
users within a single space (social media, forums, etc). With the help
of computer-mediated communication, more and more people are
able to keep in touch within large distances in the blink of an eye,
and internet played the most important role during the outbreak of
COVID-19 pandemic. Thanks to digital communication, the world
has been able to remain functional during this challenging period of
time, and many physical events has shifted to the online format with
the help of digital means of communication, such as Zoom, Skype,
Google Teams and similar. However, this sudden change to online
has raises the question of how much Internet communication, which
has long become a special type of interpersonal communication, will
affect the process of online learning. In this note, an attempt is made
to justify the impact of Internet slang on learning process within the
internet.

According to western linguists, such as David Crystal (2001),
“the fact that the Internet is an electronic, global, and interactive
medium is crucial for the kind of language used on the Internet”. For
Western researchers, the Internet has long ago become a separate
platform, where participants (or users) communicate in a dynamic
way using various interactive methods such as, for example, video
pictures, smileys and other types of digital tools. In CIS countries, a
deep theoretical analysis of the place for digital communication in
the communication system, as well as substantiation of
interpretations of the concepts of “communication” and “discourse”
and a description of the constitutive features of computer discourse
were first undertaken by E.N. Galichkina. Galichkina coins the term
“computer communication”, which appears to be synonymic for the
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term “internet discourse” in Western practice.

In internet discourse, Ferrara, Brunner, and Whittemore (1991)
found that conversations typically had a dyadic exchange structure,
as in spoken discourse. In addition, they found significant usage of
informal discourse particles typically used in informal speech such as
okay, sure, my bad and now. However, these particles haven’t been
spread in corporative culture and educational sectors, due to
standards and rules set by particular institutions. A sudden change
occurred during the pandemic and a strong need for a shift towards
online distance learning.

Most authors define online learning as access to learning
experiences through certain technologies (Benson, 2002; Conrad,
2002). Both Benson (2002) and Conrad (2002) define online learning
as a more modern form of distance learning that improves access for
students identified as both non-traditional and ineffective to
educational opportunities. Many scholars discuss not only the ease of
use of online learning, but also its connection, mobility, and
interactivity (Ally, 2004). Hiltz and Turoff (2005), as well as Benson
(2002), clearly state that online learning is modern form of distance
learning, or an updated edition. Like many, these authors believe that
there is a relationship between distance education or learning and
studying online, but appear vague in their own descriptive stories
(Moore et al., 2011).

During the pandemic lockdown, when most online institutions,
schools, and such had to switch to distance learning, the influence of
virtual communication, along with informal speech, has become
more common in the learning process. For example, keyboard-
generated emoticons and smileys, which are considered symbols of
internet slang, can be used by students as a form of communication
during email exchange (for instance, an emoticon “©” which
emphasizes a sender being in a good mood). Another phenomenon,
which emerged in internet communication is novel syntactic features
that include grammatical and syntactic mistakes made on purpose
(for example, sentences such as “I haz a question”, or “You’re doing
me happy”)

According to Thomas W. Fish, internet slang and the social
media platforms of today have been noted to affect the writing skills
of youth. (2015) Futhermore, some students appear to be addicted to

10
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using Internet Slang in their academic school assignments, and they
have been observed to have trouble switching from “text slang”
during examinations to the proper use of English Grammar
(Ochonogor, Alakpodia, & Achugbue, 2012, p.4).

In conclusion, it can be stated that in modern online learning
processes, cases of internet slang are actively used by students, along
with neologisms that were created within social media interactions.
Such relationship may lead in the future to changes in traditional
education, since after leaving online education, students will actively
use internet slang in physical classes as well, and will change
students and educators normally communicate.
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INFLUENCE OF SOCIAL STATUS ON THE PROSODY OF
INTERJECTION “WELL”

Yuliia Babchuk
Taras Shevchenko National University of Kyiv

Expression of social status reveals the indication of individual’s
belonging to one or other community group, rights and obligations of
the individual. (Karasyk, 2002, p. 6).

Interjections reflect various situations and emotional states of
the speakers. Interjections have also been considered indexical signs
because they evoke in the hearer’s mind a special content related to
the feeling or emotion the speaker experiences when resorting to
them (Cruz, 2009).

The main part take the prosodic characteristics such as a value,
range of frequency and intensity of voice material where intensity
refers to the energy of the speech (Sayed Abbas& Sitwat, 2013).

Social status, individual’s position in society, role-play
relations, the way the speakers use interjections directly influence its
prosodic organization. A prosody, together with other constituents of
non-verbal communication (kinesics, proksemics, silence etc.) is a
substantial source of expression status relations. Prosody as a supra-
segmental aspect of speech has a direct impact on social interaction
of communication.

Various prosodic features such as pitch/fundamental frequency
and speech rate can portray additional meaning of speaker’s
emotional state and modulate their communicative intention (Disord,
2011, p. 499)

We analyzed the interjection Well in a speech signal using
Speech Analyzer and Praat software.

The results of quantitative characteristics of the interjection
Well used by various social groups (high, middle, and low) are
illustrated in Table.1.

The influence of prosodic characteristics as the range of
fundamental frequency, the absolute minimum and maximal indexes
of frequency spectral pictures of formants of the interjection Well
were represented by the low-income brackets speakers.

12
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Dependence of the interjection Well timbre characteristics from

Low- Middle- High-
income income income
brackets | brackets | brackets
according | according | according
to social | to social | to social
status status status
Quantity 8 49 74
Average max index of 113, 233, 207,
fundamental frequency, Hz 0 4 3
Average min index of 840 196, 175,
fundamental frequency, Hz " 13 3
Range  of  fundamental 345 18.9 183
frequency, %
Absolute max index of 165, 439, 431,
fundamental frequency, Hz 0 0 0
Absolute  min index of 100,
fundamental frequency, Hz 432 5 419
,:f\verage indexes of formants, 5 5 5

It is worth mentioning that timbre characteristics for the
interjection Well do not depend on speakers’ belonging to a certain
social group. In the group of low-income brackets strengthening of
sounding for the interjection Well takes place in a fifth formant. The
range of frequency for interjection Well is the highest in the
investigated low-income brackets — 34,5%. For speakers of middle
and high-income brackets the ranges of fundamental frequencies
almost coincide — 18,9% and 18,3% accordingly. It is possible to
assert that the range of fundamental frequency for the interjection
Well depends on speakers’ belonging to a certain social group.
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DIALOGIC DISCOURSE IN AVIATION RADIO
TELEPHONE COMMUNICATION

Liliia Zelenska, Maryna Lomakina, Svitlana Tymchenko
Flight Academy of the National Aviation University (Kropyvnytskyi)

Nowadays there is a growing interest in the communicative
aspect of language, in the study of language mechanisms that ensure
the language functioning as a means of human communication.
Linguists' attention is focused on the problems of dialogic speech
and dialogic unity, in particular, as a special type of discourse.

Aviation professionals have a specific communication, known
as "Civil Aviation Radio Telephone Communication" (R/TCA), for
which knowledge of English is important. R/TCA can be considered
as a process and as a product of dialogic communication. Modern
scientists consider radio telephone communication as a discourse
(process). Dialogue, as a form of verbal communication, is a form of
interaction that undergoes rapid succession of actions and reactions
communicants, permanent duty. The peculiarity of dialogues is their
purposefulness, fast pace, which is connected with the time limit for
communication [1].

In modern linguistics, dialogue is seen as a special form of
communication, as a demonstration sphere of human speech activity,
as a form of language existence. In the linguistic literature, dialogic
speech is interpreted as a special type of speech activity,
characterized by situationality, the presence of two or more
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communicators, the speed and immediacy of reflecting phenomena
process and situations of the objective world, the activity of speakers
to express their individual attitude to facts, personal orientation [2].
Examining dialogic discourse, scientists have concluded that cues
have a meaningful and formal relationship that they are not capable
of functioning independently in dialogue. A number of scientists
have tried to consider dialogue not as a series of separate
independent statements, but as a system of cues interconnected by a
structural and semantic connection, forming a single communicative
unit — dialogic unity.

Dialogic unity is a structural and functional dialogue’s unit, and
therefore it has the same features as dialogic speech in general,
namely: motivation (internal or external), addressness (i.e,
addressing to a particular listener), bilateral communication nature,
emotional color, ellipticity, asymmetry, situational conditionality,
coherence of cues, and the presence of a mandatory incentive to
respond. These features represent the specificity of dialogue as a
special speech structure and explain the high frequency of use and
sentences types’ variety as a function of the corresponding cues and
the wide prevalence of statements with implicit communicative
meaning in the dialogic unity [3; 4].

Within the framework of one dialogic unity in radio
communication the following models of replicas interaction are
observed:

I. Question — answer;

ACC: Air France 848. Front thunderstorm in the vicinity of SH
crossing the airway west to east. Top cloud 8000 metres. Are you
able to climb to FL 330 to avoid thunderstorm on top?

ACFT: Air France 848. Affirm. Front thunderstorm observed.
Accept FL 300.

I1. Proposal — acceptance;

ACC: Tarom 207, be advised CB 30 km south-west of SH,
moving north. Recommend avoid CB east of the airway on your
radar.

ACFT: Tarom 207. Radar indicates weather. Will avoid CB east
of the airway on my radar.

I11. Command / order — response to the command / order;

TWR: Speedbird 702, take-off immediately or vacate runway.

15
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ACFT: Taking off, Speedbird 702.

IV. Approval / statement — confirmation;

APP: Air India 116, contact Newtown control 129.1.

ACFT: Newtown control 129.1, Air India 116.

The following pairs of dialogic unity are determined:

I. exclamation (exclamation / beginning of a conversation) —
reaction to an exclamation:

ACC: Ariana 626. Newtown Control.

ACFT: Ariana 626. Newtown Control. Go ahead.

Il. greeting (greeting / beginning of a conversation) — reaction
to a greeting (greeting / picking up a conversation):

PIL: Rexbury Ground, Sunair 670, good morning, request start
up.

CTL: Sunair 670, expect departure 50. Start up at own
discretion.

Il.exclamation (reaction / beginning of a conversation) —
reaction to an exclamation (reaction / picking up a conversation);

CTL: Sunair 596, Stop immediately. Sunair 596, stop
immediately, flames coming from left main gear.

PIL: Sunair 596, stopping.

PIL: Sunair 596, activating escape slides, request emergency
services.

V. offer (exchange of information / offer of services) —
acceptance of the offer (exchange of information / acceptance of the
offer of services);

ACC: Lot 345. Be advised. Thunderstorm south-west of DN, 30
km, moving to the north. Recommend fly heading 105 to avoid the
thunderstorm. Maintain FL 230.

ACFT: Lot 345. Thunderstorm observed. Maintaining FL 230.
Will fly heading 105 to avoid the thunderstorm.

V. order / command (requirement) - response to the order /
command (picking up the conversation);

ACC: KLM 127. Newtown Control. Cancel offset. Rejoin route

by Bravo.
ACFT: KLM 127. Rejoining the route by Bravo.
VI. statement (exchange of information / beginning of

conversation) — confirmation (exchange of information / pickup of
conversation);

16
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TWR: Finnair 1704, cleared for take-off.

ACFT: Cleared for take-off, Finnair 1704.

Dialogic unity, according to the content of their functions, can
be divided into: motivating (initiating); reactive (react); reactive-
motivational [5]. In the phraseology of radio telephone
communication, they are mostly of a combined nature, i.e reactive-
motivational.

Thus, radio telephone communication, as a process and as a
product of dialogic communication, consists in the exchange of
remarks, the language composition of which is influenced by direct
perception, which activates the role of the addressee (an ATC
controller) in the speech activity of the addressee (a pilot). The
presence of two interlocutors; alternating language addressing;
simultaneity of speech perception by ear; preparation and
implementation of own statements are inherent for radio telephone
communication. Radio telephone communication has the features of
dialogue, because as dialogic speech has certain characteristics,
namely: brevity, ellipticity, the sequence of cues exchange,
deployment, inclusion of cues, change the nature of cues-stimuli and
cues-reactions under the influence of communication conditions,
warnings, interrogation, picking up, concomitant remarks, use of
paralinguistic means. Secondly, in radio telephone communication it
is possible to allocate some levels of communicative units of dialogic
speech: the remark which is realized within practically any
communicative unit of language; dialogic unity that unites at least
two cues semantically and structurally; dialogic paragraph — a set of
two or more dialogic units united by a thematic community;
dialogue-text, if it meets the characteristics of coherence and
integrity. Third, dialogic unity acts as a unit of dialogic speech in the
phraseology of radio telephone communication, which is a
semantically and structurally interrelated sequence of cues, in which
the nature of the second replica is due to the nature of the first one.

References
1. Axumosa O. B. TepMuH KaKk eAMHUIIA TEPMHUHOIOTHYECKOTO OIS U
PO eCCHOHATBHOTO IUCKYpCa B pa3HOCTPYKTYPHBIX SA3bIKA: TUCC. ... KaHI.
¢wmmon. Hayk: 10.02.20 / Kazanckuii roc. men. yH.-T. Kazans, 2004. 254 c.
2. I'pubosa I1. H. JIuarBucTrveckas CyuHOCTh AUAIOTHYECKOH pey,

17



PHILOLOGICAL AND PEDAGOGICAL STUDIES

€e poib U MECTO B CHCTEME HAUMOHAIBHOTO JHTEPATYPHOTO S3bIKA.
Axmyanvuvie 6onpocvl nepeeodogedenuss npaxmuku nepesoda. URL:
http://www.alba-translating.ru/index/php/ (nara 3Bepuenns: 11.03.2021).

3. Abpamosa T. B. [luanoruueckoe eANHCTBO «IPOCHOA-PEaKIisD»: Ha
MarepHaie pyccKOro M aHTIUICKOTO S3BIKOB: AUCC. ... KaHA. QUION.HAYK:
10.02.19 / Bopownexckwii roc. yH.-T. Boponex, 2003. 257 c.

4. IInorankoBa A. B. CpencTsa CBsI3M KOMIIOHEHTOB ITHAIOTHYECKHAX
enUHCTB. Quiaonocuyeckue Hayku 6 Poccuu u 3a pybexcom.: MaT-Jbl MEKI.
3a04. HayaHOU KoH(. (T. CankT-IleTepOypr, pespans, 2012r.). CII6., 2012.
C. 157-159.

5. MamsnieBa C. B. EmintudHi mpomo3uilii B MUTaIbHO-BiAIOBITHIX
ennocTsx. I'ymanimapni mexnonozii 6 coyianwniii cpepi. URL: http: //
portal. Gersen. Ru (2008. 28 Hos0.). (nata 3Beprenns: 11.03.2021).

DISCOURSE SCHEMAS IN SCIENCE JOURNALISM

Olena Kucherova
National University of “Kyiv-Mohyla Academy ”

As science journalism is becoming more appealing nowadays
for general public, there has been much interest in studying this
genre of communication. Online media scientists take the
opportunity to communicate directly with the general public rather
than rely on journalists as mediators. Scientists themselves become
the journalists who write for the public aiming to explain how
science works and increase public understanding. Science experts
work as a nonprofit closely with the public so that the latter can
experience science. They introduce new research, new advances of
technology in order to educate the general public, communicate the
value of research, harness collective intelligence. As a result, direct
public communication implies a shift from external observation to
self-representation of science.

Most discourses have structures that are regarded as
conventional, canonical and fixed formats of a genre. The present
study explores the formal schemas of science journalism discourse,
related to its interactional function. For this we have analyzed 350
articles published during the year 2020 on nonprofit sites Science
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Blogs (scienceblogs.com), Science 2.0 (science20.com), and The
Conversation (theconversation.com).

As a cognitive concept, schemas are mental frameworks that
help to organize, interpret, and retain information (Axelrod, 1974;
Bein et al., 2018; Halldorson & Singer, 2002). In Van Dijk’s words,
discourse schemas are abstract form-schemas that contribute to
global organization of discourse across sentence boundaries (van
Dijk, 2007). They are superstructures that help to construct a
coherent piece of discourse. Thus, such structures are global not local
and they characterize discourse as a whole.

By describing the discourse schemas, we provide coherence
strategies of discourse production. In other words, schemas are
superstructures that show the main parts of the article and the way it
is organized in terms of its global meaning. A scientific article
mostly consists of such categories as Headline, Background and
Context, History and Comments, Main Event Description,
Explanation of study results, Current research, and Conclusions,
more or less in this order. The sequence of such categories contribute
to global coherence of discourse.

The Title provides the macrostructure of the discourse, in other
words, the topic or theme. It is often formed as a question, for
example, I'm fully vaccinated — should | keep wearing a mask for my
unvaccinated child? (The Conversation, June 7, 2021).

The researcher provides the Background and explains the
Context of the phenomenon, a popular myth or problem: Imagine
trying to cope with a pandemic like COVID-19 in a world where
microscopic life was unknown. Prior to the 17th century, people
were limited by what they could see with their own two eyes. But then
a Dutch cloth merchant changed everything (ScienceBlogs, April 6,
2021). The authors of the scientific article can also pose a question in
this article element: Witnessing the exceptionally large fires burning
in high-elevation forests in 2020, unusually late in the season, we
wondered if we were experiencing something truly unprecedented
(The Conservation, June 14, 2021).

History and Comments present state-of-the-art research, game-
changing technology, some kind of breakthrough, which debunks the
myth or suggests the solution to the problem. Uncovering an array of
details and fascinating scientific facts, the article explains why this
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discovery or invention is important: Leeuwenhoek opened the door to
a vast, previously unseen world (ScienceBlogs, April 6, 2021).

Main event (or study) description sheds the light on the
research or problem: Researchers from Jiaotong University; the
University of California, San Diego; and the Salk Institute used a
pseudovirus coated with spike protein to investigate the effects of the
viral protein on endothelial cells. (Science 2.0, May 12, 2021).

Explanation of study results debunks a myth or shows why the
former and traditional assumption or method is flawed. This element
of the article can link the research results to some fact or situation or
state that the results of the current research are astounding, exciting
and vital: Shortly after Lei and colleagues published their study,
vaccine skeptics touted the findings as proof that newly developed
COVID-19 vaccines are dangerous. ... The problem with these
claims is that science doesn’t support their arguments. (Science 2.0,
May 12, 2021).

Current research provides some insight into the recent
interpretation of the problem: Scientists’ understanding of microbes
has progressed a long way since Leeuwenhoek, including the
development of antibiotics against bacteria and vaccines against
viruses including SARS-CoV-2 (Science Blogs, April 6, 2021).

Conclusions refer back to the title, reminding the reader about
the theme of the article and about the problem or concern discussed:
But it was Leeuwenhoek who first opened people’s eyes to life’s vast
microscopic realm, a discovery that continues to transform the world
(Science Blogs, April 6, 2021).

Overall, it can be said that science articles conform to a
common macro schema. The study offers new approaches to science
and education. The research results can be employed in teaching
science students to present their research to the public and write blog
articles.

References
Axelrod, R. (1973). Schema Theory: An Information Processing Model of
Perception and Cognition. American Political Science Review, 67(4),
1248-1266. d0i:10.2307/1956546
Bein, O., Reggev, N., & Tompary A. (2018). Working with schemas,
predicting with schemas. Journal of Neuroscience, 38 (7), 1608-1610.

20



®LIOJIOI'TYHI M IEJAT'OI'TYHI CTV I

DOI: https://doi.org/10.1523/JNEUROSCI.3281-17.2018

Van Dijk, T. (2007). Discourse Studies (p. xix-xlii). London: SAGE
Publications.

Halldorson, M., & Singer, M. (2002). Inference processes: Integrating
relevant knowledge and text information. Discourse Processes, 34(2),
145-161. https://doi.org/10.1207/S15326950DP3402_2

LEXICAL MEANS OF SELF-POSITIONING IN
PROFESSIONAL DISCOURSES ON ETHICS

Iryna Malynovska
Research and Educational Center of Foreign Languages,
National Academy of Sciences of Ukraine

This multimodal inquiry is devoted to the imagery of MYSELF
resulting from understanding of the true meaning of the words which
two groups of professionals use in telling stories about themselves
and their professional experience. These groups are: (a) professional
philosophers, either researchers or academics; (b) high schools,
college, and university teachers working in other domains of
knowledge. Thematically, the choice has been made in favor of the
discourse on moral values, for it is ethical discourse that brings self-
positioning to its utmost exemplification.

The choice of these two kinds of intellectual discourse could be
substantiated by a number of inta- and extralinguistic reasons. First,
philosophers™ and teachers™ missions have been a key-debate of the
last decades in Anglophone academic community which fact offers
linguists an opportunity to have a representative corpus of texts for
the analysis and further generalization. Second, a comparative
linguistic study of self-positioning of philosophers and teachers has
never been done. Third, various approaches to understanding ethical
values allow applying a juxtaposing projection to highlight the
specificity of each of the thematically related groups of narrations in
terms of linguistic means corpora and to hope for the representative
textual material. Moreover, making linguistic profiles of intellectuals
contribute to better understanding of the present-day culture in
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general.

This study accounts for both classical and emerging narrative
forms and formats stimulated by new communicative technologies,
and developed in response to consumeristic challenges. Thus, we
selected narratives either presented per se or imbedded in other
discourse genres retrieved from websites, blogs, and philosophical e-
news; TV sitcoms, and short movies, and animated cartoons; podcast
lectures, and movie reviews with a philosophical bent as well as
teacher’s presentations.

The research tasks and performance:

- to get a model of a conceptual field of moral philosophy and
collect the corpus of units, which enables a researcher to select
thematically related texts. These units were collected from the
Stanford Encyclopedia of Philosophy (Schroeder, 2016): the good
(goodness), the bad, the right, morality, attributive good, goodness
simpliciter(per se), goodness-for, goodness-from-the-point-of-view-
of, intrinsic value, extrinsic value, altruism, objective morality,
unconditioned morality, action, reasons for action, value relativity,
asymmetrical ~ value,  incommensurability,  incomparability,
justification, ‘“‘agent-relative” value, “primary bearers” of value,
instrumental value, telic/final value, constitutive value;

- to build up representative corpora of texts. They were selected
with such reservations: texts are written/produced with narrative
strategies; they are culturally relevant; they are by native speakers,
either professional philosophers or teachers and other scholars
interested ethical problems; they are feed-backed by the readers in
chats comments, reviews, criticism, and letters to new-papers,
magazines or websites;

- to examine the functioning of these units in different contexts
in terms of their frequency, and explicantia and explicanda;

- to check whether the narrative-relevant processes of
signification in ether of discourses are different, and what those
differences are. Hence, narratives in both groups where analyzed in
terms of their schemata, agency, eventfulness, temporal-spatial
categories, cultural codes, and other important elements. Similarities
between these groups were found mostly in “story grammar”
(Bruner, 1986, p.14), while substantial differences lie in the realm of
the “landscape of consciousness: what those involved in the action
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know, think or feel” (Ibid.). We supplement this list with one more
semantic element — “the mode of reasoning”. The differences also
pertain to explicitness/implicitness of deep structure, linguistic
means of argumentation, and expression of the particular and abstract
as well as implicature and impliculture.

In our search, we proceed from such methodologically
fundamental premises: structural approach elaborated by W. Labov,
semiotic triads postulated by Ch.S. Peirce, and understanding of
semiosis formulated by A.J. Greimas, and reiterated as the
performative analysis (Reissman, 2004). Assuming narrative to be a
storied-form instrument for structuring human experience, we look at
the linguistic characteristics of the aforementioned groups of texts
through the semiotic lens in order to see what cultural concepts are
encoded in their messages, and who they address. Our reflection is
substantiated with the findings received via COCA-BNC and
AntConc instrumentaruim, the latter, though, being of minor
importance: here we were looking for only key words, while moral
values are mostly non-signaled by individual lexemes, and are
translated indirectly, contextually.

To make a conclusion as if culture mattered, we found that the
authors of philosophical narratives position themselves as SAGE, a
human whose being is an on-going intellectual pursuit; whose way of
thinking, understanding, and interpreting things of live are worth of
being communicated to society, while narrators in pedagogical
discourse tend to create an image of MORAL AUTHORITY whose
life experience has to be followed by other people.
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MOBHI 3ACOBU BUPA’KEHHS CTABJIEHHSI ABTOPA 10
I'OJIOBHOI 'EPOIHI YEPE3 OIIUC ii HEBEPBAJILHOI
MOBEJIIHKH

A.A. Cemennwk
Bonuncoxuti nayionanvnuii ynieepcumem imeni Jleci Yxpainku

AKTYaJIbHICTh OCIIIKEHHS 3yMOBJICHA M1 ABUILEHUM
iHTEpecoM A0 BHUBYCHHS HEBEpOANbHMX 3ac00iB CIHIJIKYBaHHS SIK
piBHUX BepOajJbHUM 3a CMHCIOBHM Ta €MOI[IHIM HANOBHEHHSM.
MeToro pO3BIIKM € BU3HAUCHHS CTaBJICHHS aBTOpa TBOPY [0
TOJIOBHOI TepOiHi uepe3 MOBHI 3aCO0H, IO ONKCYIOTH ii HeBepOaIbHy
MOBE/IIHKY B aBTOPCHKOMY HapaTwBi Ha Matepiani TBopy “Tearp”
Binssima Comepcera Moema.

11i0 nesepbanvho nosedinkoio ocobucmocmi Ciio po3ymimu
coyianvHo i 0ion02iyHO 00yMOGIeHUL CNOCIO op2aHizayii 3ac80€HUX
iHOUBiOOM HegepbOANbHUX 3AC00i8 CHIIKYBAHHI, NEePemeOpeHux 8
iHOUBIOYaNbHY, KOHKpemHo-uymmesy ¢popmy 0ii i euunxie [1, c. 85].

Sk moka3aB MpoaHANi30BaHMW  MaTepiaj, JUIS  OIHUCY
HeBepOaNbHOT MOBEAIHKH aBTOP MEPEBAXKHO YAAETHCSA 10 PI3HHUX
MPUKMETHHKIB, IMEHHUKIB Ta J€CTiB, 30KpeMa, JJisi BHPaKECHHS
MaHepH TOBEMIHKHM TOJOBHOI BHKOpHCTaHo mozens N + out of +
(Prnpess) + N, B siKifi akUeHT NpuIagae Ha Taki IMEHHUKH SIK: jOY,
affability, indifference. Ii ronoc, emouiitnuii cran nepenaroTh Taki
3acobu: Bupas show the exultation, miecmoBo beat, mpucmiBHUK 3
inTeHcudikaropom So: “But it wanted an effort to keep the joy out of
her voice and to prevent her face from showing the exultation that
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made her heart beat so violently ’(2, p. 128).

Jus migcumiorodoro egekTy BXKHUTO TaKOXK MPUKMETHUKH,
JIEIPUKMETHUKH TENEepilIHBOr0 Ta MHHYJIOro 4acy y (yHkmii
O3HAYCHHS! Ta MEPEeBAXHO IMEHHHKH, IO BHPAXKAIOTh aOCTPaKTHI
mousitrs:  friendly  tenderness, delightful anguish, maddening
deliberation, pained dignity: “It was no effort to her. It was as
instinctive as brushing away a fly that was buzzing round her, to
suggest now a faintly amused, friendly tenderness” (2, p. 12).

B omumci 1 BHyTpimHBOTO CcTaHy 3ycTpivaroTrhest for-to
KOHCTPYKIIii 3 1H(IHITHBOM, B SKHX aKIICHT MpHIIAJa€ Ha Taki
NPUKMETHHKH sK: ingenuous, frank, delighted, gracious. ITpucniBauk
girlishly cBimunTh mpo Te, 1110 BOHA MOXE OBOUTHUCH TTO-TUTAIOMY:
“It was no effort for her to be ingenuous, frank and girlishly
delighted with everything” (2, p. 96). Yce 11e Bka3ye Ha MPUXHILHE
CTaBIJICHHS aBTOpa JI0 OMHCYBAaHOI HUM TepOiHi i 6araTrorpaHHicTh ii
0COOHCTOCTI.

Y Toit e wuwac, A ONHCY MaHEpU TOBOPIHHS aBTOP
BHKOPHCTOBYE TaKi IMCHHHKH sIK: attention, vivacity, npuciaiBHUKH:
differently, graciously, manpuxnaa: “Julia talked very differently to
herself and to other people: when she talked to herself her language
was racy ’(2, p.12-13). Onucytouu ii IBOICTY MPUPOJIY MOBEXIHKH
Ha CaMOTi Ta Yy TPUCYTHOCTI IHIIMX IIFOJEH 3 JOIOMOTO0
npuciiBauka differently, aBrop mokasye, 1110 BoHa MOXXE TIOBOJAUTHCS
HEIIMPO 3 JIIOJIbMH, a BIIBEPTOIO € JIHIIe Tiepes] camoro coboro. Came
MIPUKMETHHK FACy CIyTye MapKepoM HECXBaJICHHsI TaKOi IMOBEHIHKH
Joxymii.

[MocwMminika repoini 0co0IMBO 10 BIIOA0OW aBTOPY, TOMY IO JUIS
il omucy AyKe 4acTo 3yCTPiYaloThCS TapHI W BIYy4YHI MPUKMETHUKU
Ta JIENPUKMETHUKH 3 inTeHcupikaTopamu: quick, delightful, slightly
deprecating, very convincing, subtle, little. TTocmimka 3manpoBaHa
PI3HOIUTAHOBO: 3 OJHOrO OOKY, SK HENpUBITHA 1 HEIUpa, M0
nepeaHo  y)KMBaHHSAM rnpukMeTHuka little, cioBocnonydeHHsIM
intolerable sweetness, mpucniBaukom maliciously, miecmoBom curl,
AKI MarOTh BinTiHOK HecxBasieHHs: “Julia continued to smile with an
almost intolerable sweetness”’(2, p. 200), “Now Julia simply could
not conceal the little smile that curled her lips’(2, p. 274). 3 iumoro
0OKy, BOHa uYapiBHa 1 BHUTOHYEHa, 10 BiIOOpaXKAIOTh
cioBocroyuenns cordial smile, frank amusement, shy surrender ta
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mpuciiBauku gaily, good-humouredly. ABrop HaBiTe NPHPIBHIOE ii
J0 TIOCMIIIKM KOPOJICBH, Ha LIO BKa3ye o3HaueHHs Of a queen B
MOCTHO3MUIIT 10 iMeHHHKA SMile, eheKT sIKOT MiICHUITIOE TUCTAHIIIS, Ha
SKili TepoiHs Tpumae crmiBpo3moBHuka: “Her cordial smile was the
smile of a queen; her graciousness kept you at a respectful
distance (2, p. 185).

LikaBuM € omuC rojiocy, po3MaiTTs BIITIHKIB SIKOTO OMHCaHO
cioBocroyuennsimu:  rather low rich, effective hoarseness,
beautifully modulated, deep rich voice Ta BuKOpHCTaHHAM
inteHcudikaropis: rather, slightly: “Her voice was rather low and
ever so slightly hoarse”(2, p. 13). 3HoBy  Taku, BCe BKa3ye Ha
MUJIyBaHHS aBTOpa TepOIHEI0, SIKWH 3a4apOBaHWNA TIIHOWHOIO 1
OaratcTBOM 1i rojoCy, IO 3MYIIYE cepls JIOJACH 3aBMUpATH, 5K
TiIBKU iM BIAKPUBAETHCS MOXJIMBICTH TOYYTH BECh CHEKTp HOTO
Bapiarfiii.

He 3amummBcs 6e3 yBaru i MOTIIA TepoiHi, I OMUCY SKOTO
aBTOp BkMBae Taki Bupasu: velvet look, lingering look, searching
look, expression of the most naive surprise 3 o3HaueHHsAM y Mepe-
Ta TOCTHO3MUINT K, HanpuKiIam, y pedenni: “Julia opened her eyes
very wide in an expression of the most naive surprise ”(2, p. 274).
B omnuc mornsay aBTop BKIJIAB BCIO CBOIO JIFOOOB JI0 TE€POiHi, PO 11O
cBimuath npukMetHuku charming, appealing, soft, siki BkasyoTh Ha
HETIOBTOPHE Bpa)KCHHS, sKe crpasise JDKynis Ha iHIINX BCIEHO
CBOEIO0 EKCIPECHBHICTIO, Ha SIKy TiJIbKM 37aTHAa. Y TOW e dac,
BiUyBa€ThCs 1 MeBHHI J0Kip — BHpa3 100k of scorn e wHaiikparum
IbOMY TIPHKJIIJIOM.

Omxe, aBTOp TpUALISE 3HAYHY yBary ONKHCY HeBepOaIbHOI
MOBEIIHKK CBOET T'€pOiHi, 1 repenae i BCiMa MOXKJIMBUMUA MOBHUMHU
3ac00aMM: KPaCHOMOBHUMHU NPUKMETHHKAMH, TI€ENPUKMETHUKAMH 3
BIYYHUMH IHTEHCH]IKaTopaMu; IMEHHHKAMH, IO BiJOOpaKaroTh
MEPEBAKHO a0CTPAKTHI TOHSTTS; CIOBOCIIONYYCHHSMH, SIKi HECYTh
MEPEeBAXHO MO3UTUBHUNA 3apan. 3 MpoaHaIi30BaHOIO Marepianry
MO’KHa 3pOOMTH BHCHOBOK PO MPUXHMIIBHICTH aBTOopa 10 Jlxymii
yepe3 pO3MAITTSI MOBHUX OJMHUIL Ta P CHHTAKCHYHHX
KOHCTPYKLi{ Ha ONKMC MaHepH il MOBEIiHKHM, MOCMIIIKH, MOTJISILY Ta
1HIINX HeBepOaIbHUX KOMIIOHEHTIB.
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TOTOXHI JEHOTATHUBHI 3HAYEHHSA Y MOBI

H.B. Conoeei
Kuiscoxiti nayionanvnuii ynieepcumem imeni Tapaca Llleguenxa

[TOHATTS ceMaHTUYHOI MIEPCHEKTUBH OE3MOCepeIHbO OB’ sI3aHe
3 (DyHKIIOHAJIBHAM aCIEKTOM PEYeHHS Ta JO3BOJISIE OMUCATH HOTO
CEMaHTHKY Y 3B’SI3Ky 3 HOT0 MparMaTHKOIO, sSIKa MOCIIDKYE, OKPIM
YCBhOTO 1HILIOTrO, CHOCOOM pernpe3eHTalii y (GopMaibHIdH CTPYKTYpi
peYeHHS HOTr0 CEMaHTUYHOI CTPYKTypH, SKi 0OyMOBIEHHI
0COOJIMBOCTSIMH KOMYHIKaIlii. B3aeMomis MiK CEMaHTHKOK Ta
MParMaTUKO0 TIPOSIBIISIETBCS, 30KpeMa, Yy CYMIMIEHHI TPbhOX
CTPYKTYp pEuYeHHS: a) CEeMaHTW4Hoi, abo pomboBOi; 0)
parMaTudHoi, a0o pedepeHIiansHol , B) POpMaTbHO-CHHTAKCHUYHOL
[1,19].

[lorenuiliHa 3miOHICTH peYeHHS [OMYCKATH TOW YM i1HIIHN
pakypc, IO BapilOEThCS, ONHCY MO, TEBHUX CHUTYyaIliH,
BiJOOpaXKa€ThCsl y 3allOBHEHHI CHHTAKCHYHHMX TO3UIIH iMEHHUMHU
rpynamMu 3 pi3HHUMHU POJILOBUMH 3HAYEHHSMH, SKI MalOTh MICIle ]
BIUIMBOM TIparMaTHYHUX (akTopiB. [HIIMMH CllOBaMH, XapakTep
MEPCIIEKTHBH PEYCHHS 00YMOBJICHHUI 1HTCHI[IOHAJIBHO 1 MOB’sI3aHUHN
3 BHOOpOM  MOBIEM CIIOCOOYy  TMpe3eHTamii y  pedeHHi
EKCTPAIIHIBICTUYHOTO (akTy(1momii).

MoOXIUBICTh BapilOBaHHS CEMAaHTHUYHOI MEPCIEKTUBH PEUCHHS
O0OyMOBIICHHMI TIEpII 3a BCE, SK HACIJIOK, XapaKTepoM Ji€ciioBa-
NpUCYIKA, HOrO JIEKCMYHOIO CEMaHTHKOI, cyOKaTeropiaJibHUM
3HAYEHHSIM TPAH3ETUBHOCTI, SKE Yy CBOIO dYepry 3abesmeuye
MOJJIMBICTh BapiaTUBHOTO CEMAaHTUYHOI'O 3AIIOBHEHHS ITO3MIIIT
rpaMaTU9HOTO MiJIMETa.
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Pedepertrom TOro um IiHMIOrO pEYEHHS-BHUCIOBY € II€BHA
CUTYyaIlis 00’ €KTUBHOI peaNbHOCTI, SIKa CKIIAIAaTHCS 13 B3a€MOIIFOUNX
1 B3a€EMOMNOB’SI3aHUX EJIEMEHTIB — MaTepiallbHUX O00’€KTiB Ta iX
CTaHiB, KOTpi 1 ckimagaroTh ii cTpykTypy. CuTyauis-BiZHOIIECHHS
JIHTBICTUYHO  BUPAKAETHCS Yy  TPAH3ETHBHUX  (MEPEXiTHHX)
miecnoBax-npucynkax (He reads a book). OcobGmuBicts
CTPYKTYpPYBaHHS CHUTYyaIlii-Bi/IHOIICHHsT a00 pesiiHol cuTyarii
3abesrmeuye ii omwc 13 “‘opieHTamier0” Ha ii pi3HOMaHITHI
KOMITOHEHTH, CKJIajoBi. BinmMiHHICTE y ommci ommiei 1 Tiel X
pensuiiiHol cuTyalii MOXYTh NPOSBISTHCS, OTKE, HE TIUIBKH Yy
BUJIJICHHI PI3HUX EJNEMEHTIB 1 IX PI3HUX CTOpiH, aje i B Pi3HOMY
TPyIyBaHHI CKJIaIOBUX CUTYAIlil.

[lparmatuuna  3HAYMMICTP ~ CEMAHTUYHOI  MEPCHEKTHBH
pEeNAUIHUX peveHb 3 MpeTuKaTaMy BUIICHA3BAHUX THIIIB, KOTpid
BIIACTHBO BapilOBAHHSA, IOJIATAE Y MOMJIMBOCTI BHCYBaHHS OJHIET 3
iMeHHHX rpym Ha poib [Iparmatuanoro ITiky [2, 390,396] npu onuci
OJIIHI€T cuTyalrlii, 1o 3a0e3mnedye il OMUC 3 PiI3HUX TOYOK 30py 1 THM
CaMHUM JO3BOJISIE TOMY, XTO TOBOPHUTH/THIIE PO3CTABISATH Pi3HI
aKIeHTH Y BHCIIOBJIIOBAaHHI, ITO-Pi3HOMY BIUTMBAIOYHM Ha ajpecara
MOBJICHHSL.

CrenianizoBaHi 3aco0M BUPaKEHHS CEMaHTHYHOI MEPCIIEKTHBU
PEYeHHS, 1110 BapilOETHCS Y CyJacHI aHTTHCHKIH MOBI (SIK 1 B 1HIIAX
MOBax) TMpEACTaBICHI y paMKax TpaMaTHYHOI KaTeropii crany,
OCKUIbKM caMe CTaHOBI (OPMH aKTHBY 1 MacuBy 3a0e3NedyroTh
NPE3eHTAIl0 TIPOIECy, [0 OIMUCYETHCS y PEYeHHI 31 CTOPOHU
Cy0’ekTy 1 OO0’€KTy BIINOBIAHO i, OTXKE , SBISAIOTH COOOO,
rpaMaTrKati3oBaHi crocoOu BUPaKEHHS CEMaHTHYHOI MEePCIIEKTHBU
peUeHb, sKa IPEICTaBJICHA SIK BIAMOBIAHO aKTHBHA 1 ITacHBHA.
[TacuBHa mepcHeKTHBA pPEYeHHS SBJISE COOOI TaKy OpraHi3awito
HOT0 IEKCHYHOTO 1 TpaMaTHYHOTO MaTepialy, sika MokKasye, o Oyab
ska ocoba abo mpeamer, sIKi 3HAXOJATHCS Y KOHIENTYILHOMY
neHTpi yBaru ( OTxke, HEe OOOB’SI3KOBO TI'paMaTHUYHUU TiJMET),
3ayeryieHe, abo Oyzae 3averuieHe MEBHOIO 30BHIIIHBOIO MI€l0, IO
BUXOANTH 3 iHmoro wmicms [3,85]. 3amoBHEHHs MO3MINT MmiaMeTa
peueHHs IMEHHHMKaMHu, abo ix cyOcTUTyTaMu, pedepeHTH KOTPHX
BUKOHYIOTh CEMaHTHYHI POJIi MalreHca, pelmIlienTa, agpecara i T.i.,
3aJ]af0Th ACUBHY MEPCIIEKTUBY CUTYAIlil, III0 ONIUCYEThCS y PEUCHHI.

Omxe, 3 01HOrO OOKYy, CEMaHTUYHY POJIb pedepeHTa miaMmeTa
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MOXXHa BCTAHOBWUTH, BHXOISYH 31 CTaHOBOI (OpMH Ji€ciioBa-
MpHUCYAKa, 3 1HIIOr0 00Ky, BHOIp B SIKOCTI TPAMAaTHYHOTO CyO’€KTY
pedepeHTa 3 TEBHOIO CEMAaHTHYHOIO PpOJUII0 MOXKE BH3HAYUTH
rpamMatudny GopMy Ii€cioBa-TPUCYAKa, IO SBJISE COOO0I0 3HAYHUI
IHTepec B acCMeKTi peamizaiii MOBHHX IIPOIECIiB. XapakTep
oprafizamii  BHCIOBJIIOBaHHSI, B TOMY YHCIi 1 3 TIACHBHOIO
MEPCHEeKTHBOIO,  MepexXiJy BiJ  BHYTPIIIHFOMOBHOTO  €TaIy
TIOPOUKCHHS MOBH 110 MOBHHX OAWHHIIL Ha PiBHI 30BHINTHHOTO
BHUCIIOBJTIOBAHHS YacTO ITOB’SA3YIOTh 3 PEMAaTHYHUM a00 TeMAaTHIYHUM
TUTIOM TOYAaTKOBOI HOMiHawii, sika 3aKiafeHa y BHYTPILIHIH MOBi
[4,126-129].

[IpoGiiema mepcieKTHBHOI OpraHi3allii pedeHHs, HOro MacHBHOI
MEPCICKTHBH  30KpeMa, Mae Oe3MocepeHE  BIAHOIICHHS [0
npobJeMH TpaMaTH4YHOro CcTaHy. I[ImiaHUM y 3B’S3Ky 3 LUM
BUJIA€THCSI BUBUCHHS CTaHY SK TPaMaTHYHOI KaTeropii BpaxOBYIOUH
CHIBBITHECEHHS OJWHWIb PI3HUX PIBHIB, SKi BHKOPHUCTOBYBAIHCH
OaratbMa Bimomumu miHrBicramu (A.B. Bonmapko, M.M.I'yxmaH,
JLM. Mensenepa, O..Mockanbcka, B.3.Ilandinos, €.1.11leanensc).
LikaBuM 1 BaXJIMBHUM Yy MJOCTI[DKCHHAX 3TaJaHUX aBTOPIB €
BU3HAYEHHS CTaHOBOI CEMAaHTUKH 3 ONOPOI0 Ha  MOHATTA
HampaBieHOCTi, abo opieHTamii (TEPCIEKTUBH) TPOIECyaTbHOT
O3HaKH, sIKa BJIIACTHBA CTAHOBIH (hopMi JiecioBa.

[Mpobnema cneumdikn MOBHOI iHTerpamii curyamii, 10
OIUCYEThCS Yy PEYCHHI 1 J0CI 3aiMINAEThesi aKTyaubHOW [5,6] i
JEMOHCTpPY€E iHTEpEC HAYKOBIIIB, IO HE CJIadIIae 10 OCOOIHMBOCTEH
CEMaHTUKO-CHHTAKCHYHOT OpraHi3aiii peueHHsI.

BuieBuknanenuii Marepiajd CBIIYMTH NP0 Te, IO aHaii3
B3a€MO3B’SI3KY CTPYKTYpPHHX, CEMaHTHYHUX, JIOTIKO-TpPaMaTHYHUX 1
NparMaTU4HUX acHeKTiB aHTJIHCHKOrO PEYeHHS, XapaKTepHUH Uit
MOBJICHHEBOTO  (DYHKI[IOHYBaHHS pedeHb, Mae Oe3CyMHIBHY
Mi3HABaJIbHY LIHHICTH 1 SIBJIIE€ COOOI0 HEOOXITHUI eTar JOCIIKEHHS
MOBH SIK 3aco0y CIIJKYBaHHSA, 3HapsIAs PO3YMOBOI [isUTBHOCTI
JIIOAMHHU.
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AKTYAJIBHI HATIPAMU CYYACHUX OHOMACTUYHUX
JOCJIUKEHD

O0.C. ®omenko
Kuiscoruii nayionanvnuil ynieepcumem imeni Tapaca Illesuenka

BrnacHi Ha3BM Hanexarh /0 MOBHHX VHiBepcaliii — BOHH
ICHYIOTb B YCiX BioMHX MOBax CBiTY. OHIMH BHUKOPHCTOBYIOTHCS
JUISL TIO3HAYEHHS IIMPOKOTO Ta PI3HOMAHITHOTO KOJA MpPEIMETIB,
SIBUIL, TIOHATH 1 epeBaXHO (ajie He 3aBXK[H) CIYTYIOTh Ul iXHBOI
mudepenmianii. CyKynHIiCTP  yCiX  BJIaCHHX Ha3B  YTBOPIOE
OHOMACTHYHHUM TPOCTip MOBH. BCceOiuHMM MOCHIKEHHSIM OHIMIiB
3aliMa€eThCs OKpeMa HayKoBa JUCIHUILTIHA — OHOMACTHKA, sSIKa BUBYAE
MOXOJKEHHsI, ICTOpit0 1 (YHKIIOHYBaHHS BiacHUX Ha3B. OKpiMm
JIHTBICTIB, BIACHI Ha3BYW BUBYAIOTH (ioco]H, iCTOPUKH, apXeOoIIoTH,
aHTPOIIOJIOTH, COIII0JIOTH, reorpadu, KyJIBTYpPOJIOTH,
JiTeparypo3HaBlli, (OJBKIOPUCTH, TPABHUKH, MAapKETOJOTH, a
TakoK (axiBIli IHIIMX Taly3ed 3HaHb. XapaKTEPHOK O03HAKOIO
Cy4acHUX OHOMACTHYHHUX CTYZIH cTajia TiCHa CHiBHpals HayKOBILIB
13 TepeciuHMMH TPOMAJSTHAMHM, SIKa CIPHUSE TOMY, IO JIOKabHI
3HAHHS OHIMIB CTalOTh 37J00YTKOM CY4acHOI HayKH.

OnomacTtuka € BoJHOYacC HOBOIO i craporo Haykoro. Ilonpu Te,
oo AucUuIbIiHa copMmyBanacs auie B cepenui 20-ro CTOMITT,
BHUBYCHHSM BJIACHWUX Ha3B 3aiiManucsi me 3a 4vaciB CTtapomaBHBOT
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I'pemii. 3okpema mnaBHbOTperbki (imocopu Coxpar, Ilmaton Ta
ApicToTeNs BUBYAIH 3B’ 3K MiXK Ha3BaMH Ta IXHIMHU pedepeHTaMu
JUIsL TOTO, 100 Kpallle 3p03yMiTH, SIK JIIOJIU CIIKYIOTHCS MK c00010
1 SK YHOpSIKOBYIOTh HaBKONWIIHIA cBiT. Llg npoOnemaTnka
3anmumranacs y meHTpi (umocodChKUX 1 JIHTBICTHYHUX PO3BIIOK
YIOPOAOBXK yciei icTOpil CTaHOBIEHHA 3axigHOI UWBLTI3aIil.
HatowmicTb moxo/pkeHHsI BIaCHUX Ha3B MOYaIM BUBYATH MOPIBHSIHO
HEIIONaBHO: TIEPIIi ETHUMOJIOTIYHI JOCTIDKEHHS ACSIKUX KIaciB
OHIMIB 3’siBHiHCA ¥ 20-My CTOJITTi, @ BUBYEHHS €THMOJIOTI{ 1HIITNX
KJIaciB 111 3HaXOAMTRCS Ha ctafil ctanosneHns (Hough & lzdebska,
2016). BigHocHO HOBHM HAIPSAMOM OHOMACTHYHHX DO3BIZOK, IO
HaOyBae TOIMYJSAPHOCTI MPOTATOM OCTaHHIX KITBKOX MECATHIITH, €
BUBYCHHS POJIi Ta OCOOMUBOCTEH (PYHKIIOHYBaHHSI OHIMIB Y MOBI Ta
CYCHUIBCTBI, IO TEPEBAXHO  CIHUPAETBCA HA  METOIUKY
COLIIOJIIHIBICTUYHMX JOCIIKEHb.

[Tompu Te, o oHOMAacTHKa B IIOMY chopMyBaliacs sIK HayKa,
il TEOpETUYHI Ta METOAOJOIIUHI 3acajy 3aJUIIAIOTHCI HEAOCTATHBO
po3pobienumMu. Lle BBaXkaeThbCs IIJIKOM NPHPOAHUM SBHILIEM, aJ[KE
CTQHOBJICHHS METOJOJOTIi Ta METOAMKH HAyKH, SK HPaBHIO,
BiJI0OYBA€ThCS 31 3HAYHUM BiJICTaBaHHSAM Bij camoi Hayku (KapreHko,
2010). BaxiMBUMHM THTAHHSIMH CydYacHOI OHOMACTHUYHOI Teopil
3aJIMIIAETHCST BU3HAYCHHS BJIACHOT Ha3BH, a TAaKOXX OCOOJIHMBOCTI
¢byukiionyBanHs oniMiB y wmoBi (Hough & lzdebska, 2016,
Kostanski & Puzey 2017). HaGyBae momyJsipHOCTI KOTHITHBHHI
miaxin o knacudikamii onimis (Karpenko, 2014, Van Langendonck,
2020), sakuii  TIPYHTYETbCA  HA  [PArMaTHKO-CEMaHTHYHHX
BJIACTUBOCTSX BJIIACHUX Ha3B, HA BIIMIHY BiJ] IXHBOTO PO3TIIALY Kpi3h
NpU3My TpaMaTUYHUX KaTeropid, SIKi HE € yHIBepCaTbHUMH IS
pi3Hux MoB. llle ogHe mMuTaHHS, SIKE MIKABUTh CYy4aCHUX OHOMACTIB
(Nystrom, 2016, Smith, 2016), mop’si3aHe i3 HasBHICTIO abo
BIJICYTHICTIO Yy BJIAaCHOI Ha3BHM 3HaueHHS. KpiM Toro, y HaykoBiit
CHUIPHOTI HEMa€e €IMHOro TNOIISAY WIOAO CTarycy BIlacHe
OHOMACTHKH, SIKy BB@KAIOTh SIK PO3/ALJIOM MOBO3HABCTBAa, TaK 1
OKPEMOIO HayKOI0, HE TIOB’SI3aHOIO 13 JIIHTBICTHKOIO.

VY 1eHTpi CyyacHHX OHOMACTHYHHMX JOCIHIIKEHb TPagULiiHO
3aJMIIA0TbCs TeorpadidHi Ha3BU (TOMOHIMH) Ta OCOOOBI iMeHa
(aHTpOMOHIMH),  CYKYIHICTh  SIKHX  BIIMOBIZIHO  HAa3WBAIOTh
«TOTIOHOMACTUKOI0» 1 «aHTPOTIOHOMACTHUKOIO». YTIM IOCTYIIOBO
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3pocTaEe iHTepeC OO0 BHWBYCHHS IHIIMX KJIAciB OHIMIB. 30Kpema
BCepenrHI OHOMACTHKH C(OPMYBABCSI OKpEMUIl HApsM, BIIOMUH 5K
JmiTepaTypHa OHOMAcTHKA, SKUH BHBYA€ BCi AacleKTH BUBYCHHS
BJIACHMX HAa3B y TEKCTaX XYyJOXHIX TBOPIB, a TaKkOX OHIMH Yy
TBOPYOCTI TOETIB 1 MUCHMEHHUKIB. Y IIEHTPl yBarW JIiTEpPaTypHUX
OHOMACTIB TakKl IIMTaHHS, SK B3a€EMO3B’A30K MIDK OHIMAaMHM Ta
xanpamu xyzaokHix TBopiB (Falck-Kjallquist, 2016), ownimiunmit
npocrip xyaoxusoro tBopy (Van Dalen-Oskam, 2016) ta im.

Ille oaHUM HampsIMOM OHOMACTHUKH, SKUM PO3BUBAETHCS
HNIBUIKAMH TeMnamu, € corfioonomactuka (Ainiala, 2016). Ha
BIIMIHY BIJl TPaJMIIIHOI OHOMACTHKH, sIKa TEPEBAKHO BHUBYAJA
€TUMOJIOTII0 Ta THIIONOTII0 IMEH, COI[IOOHOMACTHKA JOCIiIKYE
(yHKIIOHAJTBHI aCTIeKTH OHIMIB. [HTepec cOlioOHOMACTIB BUKIIHKAE
npo0JieMa BUKOPUCTAHHS BJIACHUX Ha3B Y TMOBCSAKICHHIM JIFOACHKIMH
B3aeMopii (HaIpWKIaJ, iCHyBaHHS PI3HWX BapiaHTIB OAHIE€I Ha3BH,
NPUYMHY YHUKAHHS TEBHOI Ha3BH, EMOTHBHI aCTIeKTH BIACHHUX HAa3B,
CTaBJIeHHs HOCI{B MOBH 710 pi3HuX Ha3B Tomo) (Ainiala & Ostman,
2017). CorrianbHi Ta KyJabTypHI YHHHHKH, a TAaKOX CEPEIOBHIIC, B
SIKOMY 3’SBIISIETHCS 1 (PYHKIIIOHYE TpompiajbHa JIEKCHKA, TAKOX €
BR)KJIMBOIO YACTHHOK COIIIOOHOMAaCTHMYHHX PO3BLIOK, Yy (OKyci
yBard SKUX 3HAXOJAThCSA pi3HI BUAM Ha3B (0coOoBi iMeHa,
reorpadiyHi Ha3BU, KOMEpIIiifHI HailMEHYBAaHHS, iMEHa JIOMAIHIX
yJIOOJICHIIIB TOIIO0). AKTUBHO BUBYAETHCS COLliA]IbHA Ta CUTyaTHBHA
BapiaTUBHICTh BIIACHUX HAa3B, JOCITI/DKYIOTbCS MEPEIyMOBH 3HaHHSI
YJIECHAMH MOBHOKYIIBTYPHOI CITIJIbHOTH OJHUX OHIMIB 1 HE3HaHHS
IHIINX, a TAaKO)K YMHHUKH, SIKi Ha [1e BIUTMBAIOTH. [HTEpeC HayKOBIIIB
TaKOXX MPHUBEPTAE Taka MpoOJeMaThKa, SK 3B’S30K BIACHHUX Ha3B 3
imeHTnuHicTIO 5K okpemoi smomauuu (Aldrin, 2016), Tak i 3
ileHTHYHICTIO MOBHOKYIbTYpHOI crmibHoTH (Helleland, 2012,
Jordan, 2012), memopianeHa ¢yHkiis onimiB (Rose-Redwood,
Alderman & Azaryahu, 2010) Ta poms BIacCHMX Ha3B y
JTUCKYPCUBHOMY  KOHCTPYIOBaHHI  HAaIiOHAIBHOI  1JIGHTUYHOCTI
(Wodak, 2009). CninpHOor0 pucor muUX 1 0araTbOX IHIIKX
JOCHI/DKEHb € BHUKOPHCTAHHS KPUTUYHOTO IIJIXOAY JIO BUBUCHHS
BJIACHUX Has3B.

OcTaHHIM YacoM 3HA4YHO 3pOCHiA KiNBKICTh JOCITIKEHBb
KOMEPIIHHUX HaliMEHYBaHb, a TAKOX OCOOJIMBOCTEH BHKOPHUCTAHHS
BCiX BUWJAIB OHIMIB y KoMmepmidHux mnijmsx. Lle mow’s3ano 3
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KOMEpIIami3aiero  3aXiTHOTO  CIMoco0y  JKHTTS, M0  TaKOX
MO3HAYMIOCSA Ha BiacHMX Ha3Bax. CyuacHi oHomactu (Sjoblom,
2016 Ta iH.) BUBYAIOTh MOXO/HKEHHS Ta iCTOPiF0 KOMEPUIHHUX Has3B,
iXHIO ceMaHTHKy Ta (YHKLIi, a TaKO)X BUKOPHCTAaHHS aHTJIHCHKOT
MOBH, IO € TJOOATbHOI0O MOBOIO 0i3Hecy, y KOMEpIiiHHOMY
HallMEeHyYBaHHI PI3HHUX KpaiH CBITY.

Sk GaynmMo, cyyacHa OHOMACTHKA TMOCTIHHO PO3LIMPIOE CBOIO
npo0jaeMaTHKy Ta IIPOJOBXKYE PO3BUBATHUCSA Yy HOBUX HampsiMax.
Po3rnsiHyTi HampsMH BUBYEHHS BJIACHUX HAa3B CBiOYaTh MO
JUHAMIYHICTh Ta IHHOBAIIWHICTH HAyKW, MPO ii BIIKPUTICTH Ta
TOTOBHICTH JJO HOBUX BIJKPHUTTIB.
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TONOHIMIYHI ®PA3EOJIOT'I3MHU SIK 3ACIb
BIJOBPA’KEHHSA MOBHOI KAPTUHHU CBITY

O.K. Illesuenxo
Kuiscokuii nayionanvnuil ynieepcumem imeni Tapaca lllesuenka

VY 3B'sI3Ky 13 3arajJibHOIO CHPSMOBAHICTIO CYYaCHOI JIIHI'BICTHKH
Ha BUBYCHHS KYJBTYPHOTO YMHHHKA B MOBI, JOCII/IXKCHHS MPOIECIB
YTBOPEHHS 1 PO3BUTKY (hpa3eoJOTIYHUX OJUHHIG 3 TOMOHIMIYHUM
KOMIIOHEHTOM B aHTJIICBKiIH MOBI 3 TOYKH 30pY BiJIOOpaKeHHS B
HUX HaliOHAJBHO-KYJIBTYPHOI CreU]iKK MpeacTaBiIsSeThCsl BKpaii
aKTyanbHUM. KyJbTyponoriyHuii KOMIOHEHT BHUCTYIA€ OJWHHIECIO
aHaNli3y HaIIOro JOCHI/DKEHHS 1 PO3YMIEThCA SIK KYJIBTYypHO-
HiHHICHA 1H(pOpMAIlisA, IMO€JHAHA 3 MOBHHUM 3HAuUEHHSIM 1
JIOKaJIi30BaHa B OJMHUILIIX MOBHOI CUCTEMHU.

Binpmwiicte  ¢paseosorivHUX  OOMHMIL 3 TOMOHIMIYHUM
KOMIIOHEHTOM BiJIPI3HSAETHCS KYJITYPHO-HAI[IOHATLHOIO
CBOEPIAHICTIO. Y KOJIEKTUBHIA MOBHIM mam'siTi  30epira€Tbes
IHTEpPTEKCTyalbHUHN 3B'SI30K (Ppa3eosori3MiB 3 KyJIbTYPHUM KOZIOM.
®pa3zeosnoriydi OJMHUII BUCTYNAIOTh B POJI «KOHCTaHT KYJIbTYpH»
[1: 170]. 3a koxHUM (pa3eosiori3MOM Oy/1b-SIKOT MOBH KPHETHCS
KyJIbTYpHHH 3MiCT, IO BifoOpaxkae HaI[lOHAJIbHY MOBHY KapTHHY
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CBITY.

OnomacTudHa (Hpa3eoioriss CTAaHOBUTL CaMe TOH ITIACT MOBHHUX
OJMHHMIIB, SIKI Yepe3 KOJIOPHUTHI iMeHa MepesaroTh iH(opMalio mpo
CBOEPITHMN CKJaJ MHCICHHS, CBITOCHPUHHATTS 1 Midomorito
Hapoay-Hocis meBHOi wMoBH. Crermudika BIACHUX Ha3B 5K
KOMITOHEHTIB ()pa3eoNIOTIYHUX OIWHUIL TOJSITaE B IIEeOHIMIzamii
BJIACHMX HA3B, y BUKOHaHHI HUMH (DYHKII] y3araJbHEHHs, a TAKOX Y
PO3MIMPEHHI CEMAHTHKH (hpa3eoyOTIYHOT OIMHHIII y TEBHOMY
KOHTEKCTI.

Peanii, mo nmo3navaroThcs PpazeonorisMaMu 3 KOMIOHEHTOM-
TOMOHIMOM, TICHO MOB'A3aHi 3 Teorpadicro Ta icTopiclo KpaiHu,
TPaIUIiSIMU, XapaKTePHIMH PHCAMHU JKUTENIB OKpeMHX oOiacTeil i
T.i. TONMOHIMM KOHIEHCYIOTh CKJIAQIHUH KOMIUIEKC KYJIbTYpH i
MICUXOJIOT1] TIEBHOTO HApOAy, HEMOBTOPHUH croci® Horo oOpa3Horo
MucieHns [2: 46].

I'eorpadiuni Ha3BH BiZOOpa)KarOTh CTABJICHHS HAPOIY JO SIBHII
HAaBKOJIMIIHLOTO [IHCHOCTI, SKi TICHO IOB'I3aHI 3 HOro JKUTTIM.
TomoHiMHI MarOTh COTiaNTbHY CIPSIMOBaHICTh. BOHM CTBOPIOIOTHCS HE
JUIIe 3 METOK Ha3WBaHHSA O0'€KTa, a W 3 METOI CTBOPEHHS
ySIBIICHHS TIPO LIHHICTh 00’ €KTY, SIKMi BOHU MIO3HAYAIOTb.

3aBnsiku HasBHOCTI OHOMAaCTHYHOT'O KOMITOHEHTY,
(hpa3eonoriudi OAMHUIII 3 TOMOHIMOM JIETKO PO3II3HAKTHCS 1
CTBOPIOIOTH 3aMKHEHY MIKPOCTPYKTYPY MOBH.

Binpimry vactuHy (pazeosoriaMiB 3 KOMIIOHEHTOM-TOIIOHIMOM
CKJIQIalOTh JIaKyHapHi (pa3eosoriuHi OJWHUIl, 3HAYCHHS SIKUX
BHpaXeHI B ONHIA MOBI (pa3eosorivHo, a B iHIINA MOBI — 3a
JIOTTIOMOTOI0 BITBHOTO MOEIHAHHS, HanpukiIam: to try to sweep back
the Atlantic with a broom — «namacamucs 3pobumu nemodsiciusey,
OyKeanvHo,  «Hamaeamucs — niomecmu — AmiaHmMuyHUl  OKeaH
GIHUKOM.

®dpazeosioriaMu 1bOr0 TUIY HAHOUIBII MMOBHO BiJOOpaXKarOTh
cnenudiky MOBH, OCKITbKM caM€ BOHU IOB'S3aHI 31 3BHYAsMH,
peanisiMu, icTopudHUMH (akTamMu KOHKpeTHOoi kpainu. IlomiGHi
(pa3eosIorivuHi OAMHHUII HOCATH SCKPABO BUPAXKCHUN HaI[lOHAJIbHHN
XapaxTep.

TononimMu MaroTh Oe3nid acomianiii (iCTOPUKO-KYJIBTYPHHX,
JMTEepaTypHUX, 1 T.i.), SKi BiOMi KOXHOMY HOCII0 MOBH, aJyie
HeBijioMi iHO3eMIleBi. be3 ceMaHTH3allii KyJIBTYPHOTO KOMITOHEHTY,
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pO3YMiHHA 3Ha4eHHA TOMOHIMY B CcKiani (paseonorizmy,
KpaiHO3HaBYa MIHHICTH TOIMOHIMY Oyae OOMeEXyBaTHCS JIHIIe
iHpopMaliero mpo TOW uYM iHmMKA reorpadiuHuil 00'€KT, ane mpu
OBOMY BENHUKHM TMJacT iCTOPUKO-KYJNbTYpHHX 1 COILialbHO-
€KOHOMIYHHX acoIlialliii 3auIIUTHCS 11033 30HOI0 CIIPHHHSITTS.

3oBHIIHI (pakTOpH, IO BIUIMBAIOTH HA CTBOPEHHS 1 PO3BHTOK
TOMOHIMIYHMX  (ppaseonoriamiB, ayxe pi3HOMaHiTHI. BoHu
OXOIUTIOIOTH TeorpadivHi 1 KyIbTypHI YAHHUKH.

Jo reorpadiyHMX YMHHUKIB  BiTHOCSTBHCS  BIIACTHUBOCTI
NPUPOAHUX O0'€KTiB: penbed, KmimaT, Qiuopa, payHa, BiIaIeHICTh
OJWH Bix oxHOro i T.i., Hampukmam: If it is raining in Brummagem,
it'll be fine in Hull, amke Bincranp mixk Bpamaremom (MmiciieBa Ha3Ba
Micta bipmiarem) ta Xamnom (Kinrcron-anon-Xamn) craHoBuTh 140
mmwib. Long Man of Wilmington — nyxe Bucoka JronuHa,
«kepnuHay. [loeea awoouna i3 Yiiminemowa — Te Teormid,
po3TamoBaHWii Ha cxmiax maropba YoHmoBep Oinmsg cenwmmia
Vinminrron. Bin npeacraBisie cobor cuiyer JMIOAWHH, sSika o0oma
pyKamMH CIHUpaeThcsl Ha J1Bi J0Bri manku. JloBxwHA Teormida
cTaHOBUTH Oinbire 70 MeTpiB, BiH OyB cTBOpeHUH y 16 CTOMITTI.

Cepenl KynbTYpHUX YHMHHHUKIB, OOYMOBIICHHX PIBHEM PO3BUTKY
CYCIJIbCTBA, BHIUISIOTHCS YMHHUKW COILIAJIBHOI, MaTepiajbHOI 1
nayxoBHOI KynbTypu. ComianbHuii GakTop BKIFOUaE B cede KIacoBUit
1 eTHIYHUN CKJIaJl HACEJICHHS, ICTOPUYHI ojii, Hanmpukiazd: to meet
one's Waterloo «sasnamu nopasxuy; Chelsea grin — gocin. «yemiwka
Yenci» — paHa Bif po3ciueHHs oONMYYS BiJl Byxa IO Byxa. Paiion
Uenci y JloHmoni BBaxkaBcsl MiclieM, A€ BiJOyBaIWCh TIOCTiiHI
CYTHYKH MK Pi3HUMH OaHJaMH.

MarepianbHa KyJIbTYpa BiJOOpakacThbCsl B Ha3BaX, MOB'S3aHMX 3
TOPTiBJICI0, pEeMeciiaMi, IMPOMHUCIOBICTIO 1 [iSUTBHICTIO JIFOJIWHH,
manpuknan: to carry coals to Newcastle «szaumamucs mapyonoro
cnpasoioy (Newcastle - 1ieHTp ByTrinbHOT MPOMHUCIOBOCTI B AHIIIIT).
Wardour-Street English — «moBa, B sikiit 6araTo apxai3MiBy, ByJIHIIs
Bapnop Oyna BimomMa TuMm, IO Ha HiH 3HaXOoOWJIoch Oararo
AQHTUKBapHUX MarasuHiB.

@akTop OYXOBHOI KyJbTypH HPOSIBISETHCA B Ha3Bax, IO
MO3HAYAIOTh CJiyBaHHS SIKUMCH 1/1€5M, MEPEKOHAHHSIM, YUYECHHSIM:
Bunbury man «nypumanuny; Grub street hack — «pemicuuk mepa,
nucaka». ['pad Crpit 3Haxoaunack y OigHoMy paiioHi JloHmoHa, ae
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371€01IBIIOr0 OCEIsUIMCS 301IHUII NMMCbMEHHHUKHA Ta IIOETH, SIKI 3a
HEBEJWKY TUTATHIO 3r0JIHI OyJIM CTBOPIOBATH OIMyCH sl OyIbBapHOL
Mpecd, TakoK TaM OyJM pO3TallOBaHI BHUAABHUITBA Ta KHIKKOBI
KpaMHULII.

®dpazeoorivHi OJIMHHIII 3 KOMITOHEHTOM-TOTTIOHIMOM
BIIPI3HAETHCS BEIMKAM EMOIIIHHO-OIIHHAM IIOTEHITiaJoM, IIpH
UpOMy OiNblla YacTWHA TOMOHIMIYHMX (pazeonoriamiB (68%) mae
HETaTHBHY OIiIHHY KOHOTAIIIIO.

Jlitepatypa
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JIITEPATYPO3HABYHH JTHCKYPC:
IIPOBJIEMH CYHACHOCTI

TOPICAL ISSUES IN LITERARY DISCOURSE
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TPAHCAUCHUILITHAPHI TAPAMETPU JOCJIUKEHHS
@OIKIIMHOI CBIJOMOCTI HIEPCOHAXKA

B.Il. Amamanuyx
Hayionanenuii yenmp «Mana axkademis Hayk Ykpainuy, Kuis

[ToHATTS TPaHCIMCIMIUTIHAPHOCTI Y CY4acHOMY HayKOBOMY
PO3YMiHHI 3BOAWTHCS IO OKPECIEHHS 3arajlbHUX METOJOJOTIYHAX
TapaMeTpiB, IO OXOILIIOIOTH B3a€EMOJII0 KOHKPETHHX METOJMOJIOTIH,
THCTpYMEHTIB Uil (OpMyBaHHS LTICHOI HAYKOBOi KapTHHH CBITY,
sKa JEeMOHCTPYE Pi3HI rpaHi HayKOBOTO Mi3HAHHS, CIIiBBiTHOCHI i3
OCMHCJICHHSAM TI€BHHX, CyMDKHUX a00 HECYMDKHHUX, IMPEeIMETHHX
ragy3edl y IXHIX KOHKPETHHX Ta MMOBIPHHUX B3a€MO3B’sI3Kax,
B32€EMOOOYMOBJICHOCTSIX 1 B3a€EMOBILINBAX.

Y HAyKOBOMY CBITOCTIPUIHSITTI KpHUCTaJTi3yBaacs
yHiBepcaizoBaHa KOHIICTIIiS NP0 TPAHCAUCIHILTIHAPHICTH SK TIPO
€IMHUHA TIPOCTIp Mi3HAHHA, SKAH BMIIye pi3HI Tady3i HayKOBUX
3HaHb, IO CTBOPIOE TMEPEIyMOBH JUIs iXHIX OaraToMaHiTHHUX
CHIiBBITHOIIEHb, $Ki CTAalOTh MPUYMHOK (HOPMYBaHHS HOBHX
CMHUCIIOBUX  IUIONMH. TpaHCAMCIUIUIIHAPHI  CITiBBiAHOIICHHS
OXOIUTIOIOTH  Pi3HI HAmNpsSMH PO3BUTKY HAYKOBOTO TI3HAHHS —
JMHIAHOTO Ta HENHIAHOTO, 1[0 JO3BOJIIE BBOIUTH Yy cdepy
TPaHCIUCIUIUTIHAPHUX ~ JOCHIDKCHb HAyKOBI  MpoOJieMH,  sKi
XapaKTepU3yIOThCs HEBU3HAYEHICTIO, HEO/IHO3HAYHICTIO,
HEOJHOBUMIPHICTIO iXHIX 3iCTaBlleHb, IO Yy TIPOIECi IXHBOTO
OCMHMCIICHHS MOXKYTh HaOyBaTH BUIIISIAY ITEBHOT BIIOPSIKOBAHOCTI.

TpaHCIUCIMILTIHAPHICTD PO3TISIIAETHCS K crnoci6
YBHPaA3HEHHS] TUX KOMITOHEHTIB, SKi Ha IOBEPXOBOMY PiBHI iCHYIOTb
SIK BITHOCHO CaMOCTii{HI BETUYHMHHW, a HAa TIIMOWHHOMY PIiBHI — 5K
B3a€EMOIIOB ’sI3aHI €JIEMEHTH CKJIQJHOI CTPYKTYpOBaHOI MLITICHOCTI.
Hemo 1HIIA TEHJICHITIS y HayKOBOMY CIPUIHATTI
TPaHCAMCUUIUIIHAPHOCTI  3BOAMTHCS 10 THUX  MOKJIMBOCTEH
(opMyBaHHS HOBHX HAYKOBHX CMHCIIB, SIKi 3 SIBISIOTHCS 3aBASKH
CYMIllIGHHIO pi3HUX cdep 3HaHb, IO crpuse TpaHchopmarrii
yctaneHux (GOopM  HAyKOBOrO  Mi3HAHHS, TBOPEHHIO  HOTO
MoU(iKOBaHUX BapiaHTIB.

TpaHcIuCIHMIUTIHAPHUMHE napameTpamu BU3HAYAIOTHCS
npobiemMu MojentoBaHHs (IKIIHHOI CBiIOMOCTI mepcoHaxis. [Ipu

41



PHILOLOGICAL AND PEDAGOGICAL STUDIES

[IbOMY KOTHITHBHI JiT€paTypo3HaBYi CTyZIil OXOIUTIOIOTH 3HAYHY
KUTBKICTh ~ KOHIIENINi  (KOTHITMBHA HApaTOJIOTis, KOTHITHBHA
pPHUTOpHWKa, KOTHITHBHA MOETHKA, KOHIIETITYalbHa iHTErpalisi ToIo),
KO)KHA 3 SIKMX XapaKTEepU3YEThCS BHBYCHHSM  BH3HAYCHUX
KOTHITHBHHX TapaMeTpiB, SIKi TPAHCIIOHYIOTHCS Ha crenugidHi
JTEpaTypo3HaByi MPOOIEMH 32 JOMTOMOTOI0 TIEBHOI METOIOJIOT1, 1110
cupusic  (GOPMYBaHHIO KOHLENTYyaJlbHHX 3acajJ  KOTHITHBHHUX
JTEpaTypO3HABYNX TOCIIKEHb.

Y mpami T. KefiBa OKpecHiOOTECS NPUHITATINA KOTHITUBHUX
JOCTIDKEeHb XyA0XHIX TBOpiB. [Jlochinauk Bin3Hauae: “KorHiTuBHUN
miaxig go mitepatypu (oKycyeThCcsl Hacammepel Ha THX BHIAX
MUCJICHHS, SIKi JIiTepaTypa MOXE BIIOOpa3wWTH, 1€ «MHUCIICHHS
03Haua€ KOTHITHMBHY aKTHUBHICTh, IO BKJIIOYAaE€ €MOIlii, VsBY,
HeBepOabHI peakiii i (He B OCTaHHIO Yepry) B3a€MOJII0 3 1HIIUMH
ar0aBMHE 1 31 cBitoM y mitomy” [1, c. ix]. HaykoBems migkpecitoe
moTpedy hopmyBaHHS MIXIACIUTUTIHAPHOT apajurMu
JIITEpaTypO3HABUYOI  KOTHITHUBICTHKHU. BaxnuBuM  acmekTom
JOOCTI/DKEHHS JTOCHITHUK BBaXKae€ ‘‘crocid poOOTH  IOJCHKOTO
Mi3HAHHS, HOro MOXIHBOCTI, oOMexkeHHs Ta Hemomiku” [1, c. ix],
TOMY IO XYIOXKHIO JiTEpaTypy HayKOBEUb CIpUHAMAE K “TPOAYKT
naroncbkoro misHaHHa” [1, c¢. ix], skuit “BimoOpaxkae Horo
¢GyHKLIiOHYBaHHS Ha 0coOmMBO ckimagHoMmy piBHi” [1, c. ix]. ¥V
koHuenuii T. KeiiBa XynoxkHs JiTeparypa TOCTae SK XYJIOXKHBO
MEPETBOPEHUN  TPOCTIP, CJIEMEHTH  SKOTO  CIIBBIIHOCSATHCS
KOTHITUBHHMH TPOIIECAMH Y BUTJISII MEHTAILHOTO KOHCTPYHOBAHHS,
YSIBJICHHSI, CIPUIHATTSI, CIIUTKYBAHHS TOIIO.

Imei npocnmigauka  GOpMYIOTH  TIIIPYHTS Uil aHAJI3y
PI3HOMaHITHUX TUIAHIB 300payKEHHS Y XYJ0)KHBOMY TBOpP1 HA OCHOBI
KOTHITHBHOTO IMIXOAY, IO OXOIUTIOE CIOCOOW Big0OpaKeHHS
KOTHITUBHHX TPOIECIB Y XyIOKHiH JliTeparypi; XyA0xKHi 3ac00H, sKi
BUKOPUCTOBYIOTHCS JUTSI BIITBOPEHHS! KOTHITHBHOI JISUTEHOCTI TepoiB
TBOPY; BiJIoOpakeHi KOTHITHBHI MPOILECH, IO MOCTAIOTh y BUTISAIL
pe3ynbTaTiB  0araTopiBHEBOIO  MOAEIOBAHHS,  3yYMOBIIEHOTO
B3a€EMOJII€I0 IHTEHIIIH aBTOpa, KUK 3aKOJOBYE, Ta YWTa4a, IO
PO3KOJIOBYE, XyIOKHIO 1HPOPMAIIit0, BTUICHY y TEKCTi. Y KOHIEMIIil
T. KeiiBa CTpyKTypyIOTHCSI TOJIOBHI 3acagdl KOTHITMBHOTO MiXOIy
i (o) JITEPaTypO3HABUOTO aHaizy, 110 YBUPA3HIOIOTh
BHYTPIIIHHOTEKCTOBI ~ BUMIPH TBOPIB XYJOXKHBOI JITEpaTypH 3
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KOTHITHBHOI NTEPCIIEKTUBH.

Unmano TEOPETHYHNX HAaIpaIfoBaHb KOTHITHBHOTO
JmiTepaTypo3HaBcTBa OyJio 3AIHCHEHO Yy PpIUMIi KOTHITUBHOI
HapaToJjorii. O0’€KTOM HAayKOBHX Mpallb 3 KOTHITUBHOI HapaTOJOTil
JI.Tepmana [2], b.Beprika [2] . Kom [3], A.Ilammepa [4],
b. Piuapncona [5] ta in. Oyau mpo30Bi TBOPH, ajie 3AiHCHEHI HUMH
TEOPETHYHI Y3arajlbHCHHS € aKTyaJlbHUMH JUI1 TPAHCKAHPOBUX
JOCIIDKEHb.
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MICTUYHA CYT'ECTIA ITPO3U I KOHA IOHHA

L.B. Jlemynoscvka
Kuiscoruii nayionanvnutl ynieepcumem imeni Tapaca [llesuenka

“Ilo koMy m3BOHUTH [3BiH  — me (hpasa i3 "3BepraHb 10O
l'ocnoma B roavHy HYXAU W jmxa" - He 30BCIM 3BHYAMHOIL
Mmpo3aiyHoi KHWTH, 10 3'€qHye B CoO0l IIOJACHHUK, MEIMYHHIMA
OrosieTeHb, OOrOCIOBCHKMI TpakTaT i MOJMTOBHHUK (aHTIiHCHKA
masBa ii, "Devotions upon Emergent Occasions", Haramye mpo Te,
mo "tpeOHuk" mo-anraiiiceku - "The Book of Devotions")...
"3BepraHHs..." CKJIaMarOThCs 3 23 PO3MiTB, IO BiAMOBiAaE IEBHIN
cranii xsopoou. Koxkuuii po3ain MicTuTh y €00l TpH YaCTHHH:
"Menurarito”, "YMousaaa" 1 "MonutBy". Po3zginam mepeayooTh
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JATUHCHKI  BipIIOBaHi emirpadu, sKi yTBOPIOIOTh TEKCT B TEKCTi, a
came - ameropmdHy moemy 3 22 psanxiB (i1 359 cknaniB), HamucaHy
HEe 3aBXIM piBHUM rekzameTpoM. Emnoxa, mo sikoi HanexxuTh [loHH
Oyna ocoOJMBO yBa)KHa JO CHMBOJIYHOIO 3HAYCHHS YHCEN, 1
CTPYKTypa, Ky aBTOp BHKOPHCTaB y "3BepTaHHi...", aX HIIK He
BHTaAKOBa. Ymncio 22 - KUTBKICTh PAAKIB TOEMH, SKa yTBOPIOETHCS 3
emirpadiB - Heciio B co0i OaraTuii CHEKTp HYMEpPOJOTIYHUX
acomiarii: Crapmii 3aBiT cKIagaeTbcs 3 39 KHUT, B €BpPEHCHKIH
Tpaaullii HApaxoOBYe€ y CBOEMY ckimaai 22 kHWru, i 22 OyKBH
YTBOPIOIOTH TOW andaiT, SIKUM 3amucaHuil OyB 3akoH, AaHUHU
Ham borom. 359 ckmamiB moemu, MaOyTh, Y CBIOMOCTI dWTaya
MOBMHHI  OyJIM acoIiOBAaTHCS 3 HE3aBEPIICHOI0 OKPYKHICTIO, IO
HapaxoBye 360 rpamyciB - a KOJO MHCIHIOCS CaMOI0
JIOCKOHAJIOK 3 (iryp i Oy/Jo OJHUM 13 CHMBOJIIB bOXXeCTBEHHOCTI.
Pozmonin ocHOBHOTO TekcTy Ha 23 TpiagW CHiBBIAHOCHIIOCS 3
"quciIomMm CmpasemnmuBocti # IlpaBocynas”". B mepenmoBi 10
TBOPY Nepekiaaad i mochaiaHuk TBopuocTi JIxoHa [loHHa AHTOH
HecrepoB Haranmas, mo msi HyMepoJIOTiYHa CHMBOJIKA, WMOBIpHO,
CXOAWTh 1O YHCNa Cy[JIiB, IO 3acimamu B I3paimeBi B cymi, 0
po30upaB KpUMiHANBHI COpaBd - Tak 3BaHOMYy  Maiomy
CuHenpioHi. [MuTanHs Mpo Te, HACKIIBKH JpKepena i€l
CHUMBOJIIKH ycBinomitoBanucs: JloHHOM, HeoqHOo3HauHO. [lomiThMmo,
OJTHAK, WIO CcaM pyX NPOTECTAHTH3MY 3apOAMBCS SIK KPUTHKA
KaTONHIIBKOT IIEpKBU 3 TO3WLiN He Tinbku HoBoro, ane it Craporo
3amnoBiTiB, - 1 0 CTapO3aBITHUX TEKCTIB NMPOTECTAHTH CTaBHIIUCS
Ha0arato  yBaKHIIIE karonukiB. He  BumagkoBo B
"3BepraHHi...", KOMEHTYIOUH JEsKi CTapo3aBiTHI macaxi, JloHH
MOCHJIA€ThCsl HaBiTh Ha rpaMaTuku iBputy ("Ymommsuus VII").
3 1HIIOTO 00Ky, caM HYMEpOJIOTiYMH CHMBOJII3M YHCIa
"nBanusaTh Tpu" OyB IIUPOKO BiOMHM 1 ycepeauHi KaTOIUIBKOT
TpaauLii.

Mo mo posmoxainy po3niimiB ycepeauHi "3BepTaHHi..." Ha TpU
YaCTUHHM, TO BOHO BiJIOBiJIa€ HABYAHHIO CBSTOr0 ABrycTHHA IO
TpH PIBHI peajbHOCTI, IO OCSATAIOTHCS 3aBJSKH 3JIATHOCTSIM
nam'siti  (moHHOBCBbKi  "Menuramnii'), pO3yMHOTO  IHTEIEKTY
("YmoBnsHHA") 1 Bosi ("MonuTBH"), IO BHUKIAAAETHCA B TPAKTATi
"Ilpo  Tpidimro".  Skmo YMOBISIHHS - HaAWOULIBII OOTOCIOBCHKI
yactuau "3Bepranb g0 [ocmoxa..", To "Menauranii", skum JloHH
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3000B'3aHUNA CJIABOI0 TPEKPACHOTO Tpo3aika, MOBHI '"MyIpocCTi
mupy mporo". TyT mu 3ycTpigaemocs 3 kocMorpadiero i anximiero,
MIATOHI3MOM 1 TEPMETHKOIO.

Kinpka kmrodoBux Meradop HAacKpi3b '"TpOMIMBAaIOTH" TEKCT
"3Beprans 10 l'ocroma ...". OgHa 3 HHUX - YSBJICHHS NP0 JIFOIUHY
SK  MIKPOKOCM - Maly YacTHHY BEJHKOTo YHIBEpCyMy.
3apoaMBIIUCH B aHTUYHOCTI, 1ie ysIBIEHHs OyJo npuitaaro barekamu
LepkBu, cepeaHbOBIYHUMHU (igocodaMH, a IOTIM, MPONIIOBITH
yepe3 MpU3My TePMETHYHMX HABYaHb WIEHIB  (IOPEHTIHCHKOL
akagemii i 1mkonu Ilapanensca, TpanchopmyBaiocs, mo0 cTatu
JUIsL JTiTepaTypd, MHCTenTBa, Gpimocodii ¥ MeaumuHU TOI EHoXH
akTuBHOIO " MeTadoporo, M0 MOPOKYE,", IO PO3TOPTAETHCS HA
BCiX PIBHSIX OYTTS i CIIONYYYe€ X BOEAHMHO.

[Ilo6 mposichutu (i OJHOYACHO  YCKIIQJHWTH)  YUTA4CBi
"Hapiramiro" 1O CKIamgHUM JabipuHTaM 3HAa4YeHb "3BEpTaHb 0
locmoma...", JloHH CKpi3h BHIIISE KYpCHBOM KIIFOUOBI TTOHSATTS -
THM CaMHUM BUXOJUTH SIKUICH "Mpyruii map" KHUTH, TEKCT Y TEKCTi,
mo KoMeHTye (i KOHIEHTpye B co0i) i OCHOBHI IMOJOKCHHS.
[Momo mporo "3BepranHs no locmoma.." - THIOBO OapouyHMIA
TBIp, 110 BOJIOZIE€ BCIMA BJIACTHBOCTSAMH €T TMOCTHKH.

XynoKHUKH OapoKo  HE YCKJIaJHIOBaJId HAaBMHCHO CBOIi
NOOYTKHM - CKIagHUM Oysio caMme iXHE CHPUHHATTS XHUTTS: BOHH
peanbHO BiguyBalu cebe MajiuM MHUPOM, IO BIiAMOBINAE MHUPY
BEJIMKOMY, 1 BIAMOBIIHO JO LBOr0 OyayBalHCs BCi IXHI TBOPH.
KoxxHuil MOMEHT iXHBOrO XHUTTSI OyB penpe3eHTalielo camo OyTTs,
3HAKOM, 2JIPECOBAHUM 1 COILIyMY, 1 YHIBEPCYMY B IIIJIOMY...

Kpim  amo3iéi  Ha  0iOmifiHI  TEKCTH, HEOOXIIHO
MPOKOMEHTYBATH IIIe OJIMH IIap acolliaiii, 3p03yMiJnii Cy4acHUKaM
JloHHa, aye Mano 3HAOMHUI HUHIIIHROMY YHTa4yeBi: MOBa #je Mpo
IXiMiuyHy 0OpasHicTh, 00pa3 THUpKyNs - mie onxHiel "emOmemi"
TBOpuoCcTi  JloHHA, BUKOpHCTOBYBaHOMY B "3BepTaHHi...", aie
Oinpie Bimomomy mo Bipui "[IpomianHs, mo 3a00poHsie CMyTOK",
B 3HAaUEHHEBOMY PO3BHTKY SKOI'O MU MOXEMO BUIAUIMTH TpH
BY3JIOBHX KOHIICNITH: HeOecHa cdepa - HMHUPKYJIb —CTaiicTh.” JloHH
0aunTh HEHTp 1 moyaTok B ogHomy ['ocniozi, i came bora Bin oOupae,
00 ONepTH Ha HHOTO HIXKKY LUPKYJIS 1 MPOBECTU KOJIO 1 TUM CaMUM
HAONMM3UTHUCS JI0 TI3HAHHS cele.

Crnpobyemo x "mpounrtaT" eMOyieMy 13 IHPKYJEM, JUIsl 4OTro
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HaMm Tpeba Oyne 3BepHyTHCS A0 ii ictopii ¥ ikoHorpadii. Ll
emOiiemMa 3yCTpidaeThCsl, 3 HEBEIMKHMH BapialisiMu, y 0ararbox
30ipHuKax Toi emoxu. Knmacn4Huii ii BapiaHT BHUIVIAAa€ B TaKHi
cnocib: i3 XMapu BUCTYMAa€e pyKa, O TPUMAE BEPIIUHY POZKPHTOTO
LUPKYJS, HDKKA SIKOTO OOMIepTi Ha 3eMITI0 i OKPEeCIIOI0Th KOO,
HaWyJacTime 1e 3aMKHyTe KOJIO, X049a JacoM ioro me Ttpeba OyTu
3aMKHYTH, @ YaCOM Ha TPaBIOPi 1€ KOJO BiACYTHE, 1 SIK OM MaeThCs
Ha yBa3i HeoOXimHicTh Horo okpeciutu. [eBiz emOmemu: "Lahore
et Constantia" - "TIpamero i cramicTio".

Ha 0araThox cepelHBOBIYHUX 300pa)KCHHSIX, IO JIHILIN IO
Hac, IUPKYNIb € aTpubyroM bora-Teopiis. O4eBHIHO, OMOPOIO IS
BINMOBIAHOT iKOHOTpadii MIr MOCHYXKHUTH Bipm i3  Oi0miAHOI
"Kuaurn IIpemympocti Conomona": "Ane Tu Bce po3ramryBaB
MipoIo, YHCIIOM 1 Barow”.

o crocyerbcs anximigyHOi oOpa3HOCTi, TO cam (akT ii
BXKMBaHHS B TIPOTOBIJi IMOKA3ye, HACKIIBKHA 3p03yMiIol0 Oyna B Ty
€IOXy CHUMBOJIIYHA MOBa ajXiMii HaBITh I[JIKOM PSAIOBUM
napadisHam.

Buxopucranas Takmx o0pa3iB sk "sropsta y Bomi" i
"oOMuBarucs monym'sMm", “po3TonuTh” OyIU LIIKOM TMOIIUPEHUMH
W 3HAHOMUMH  CJIIOBOCHOJYYCHHSIMH, BHKOPHCTaHHS  MOBH
AIXIMIYHAX OIHCIB € JIOCUThH ICTOTHOIO YaCTHHOK mMoeTuku JloHHa,
IMOOKO TIOB'S3aHOT 3 JIyXOM €IOXH B I[JIOMY. Anximiss Oyna
OMEpPaTUBHHM IUIAXOM JI0 Oe3cMepTss i moparyHky. [llmsxowm,
napajnejlbHUM XPUCTHSHCTBY, ajie IPH LbOMY 110332 HUM, SIKUMH OH
IIMPUMU XPUCTASHAMU HE Oy 0arato XTo 3 aJXiMiKiB...

Takum 9MHOM MOXKHa 3pOOMTH BHCHOBOK - CUMBOJIIYHI MOBHU
Oorocnop’st ¥ anximii icCHyBaJdM TOpYdY, B3a€MHO 30arauyrodu
OIUH OJIHOTO, NMPOHHMKAIOUH APYr Yy JIpyra - i NpOSBISIIOYUCH Y
XYJIOKHIX TEKCTaX ermoxu 0apoKo.

Jlitepatypa
1. doun JlxoH. ITo koM 3BOoHUT Konokon. OOpamienus k [ocrony B
yac HyXabl u OencrBuil. CxBatka CMepTH, WM YTElIEHHE IyIle, BBHIY
CMEpTeNbHON JKM3HM M KHUBOW CMepTH Hamero teiaa M., Enigma, 2004.
URL.://http://www.lib.ru/INOOLD/DONN/donne3_1.txt
2. Donn John. Devotions Upon Emergent Occasions Together with
Death’s Duel. Ann Arbor Paperbacks. The University of Michigan Press,
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h/23772-h.htm#FNanchor_345 345

3. Frost Kate Gartner. Holy Delight. Typology, Numerology, and
Autoboigraphy in Donne’s “Devotions Upon Emergent occasions. Princeton
UP, Princeton, New Jersey, 1990. 178p.

®AKTOPH BILUIUBY, TEHJAEHIII PO3BUTKY 1
3ATAJIBHI ITIOJIOKEHHA ITOPIBHAJIBHOT'O
JITEPATYPO3HABCTBA

O.M. Tupon, C.B. Kamincoka
eporcasnuil ynisepcumem ingppacmpykmypu ma mexHon02it

[IporsiroM pOKiB TepMiH TOPIBHSIIBHE JITEPATypO3HABCTBO
HaOyBaB pi3HMX BH3HAYCHb: “NiTepaTypHa KOMIApaTUBICTHKA — IE
BUBYCHHS JIITEpaTypu MOHAJ MEXaMH OKpPeMOoi KpaiHH i BHBUCHHS
3B’S3KIB MK JITEpaTyporo, 3 OJHOTO OOKy, Ta iHmuMHU chepamu
3HaHHs Ta CBIAOMOCTI, TAKMMH SK MHUCTEUTBO, (himocodis, icTopis,
CyCHUIbHI TUCIMIUTIHU, HayKa, PeJiris Tomo — 3 aApyroro 0oky” [4,
C.17]. “3acHOBHUKOM OyAb — SIKOTO TOPIBHSUIBHOTO JOCIHIKCHHS €
BIIHAXOMKEHHS ¢ HAKOIMWYEHHS BHIIAAKIB MOTIOHOCTEH MiX
JIITEpaTypaMu, TBOPaMH, iX OKPEMHUMHM CKJIaJHUKaMu, Oiorpadismu
nucbMeHHHKIB”. [6, €.5]. OmgHuUM i3 3aBIaHb KOMIIAPATHBICTHKU €
BCTAHOBIIEHHS ICTUHM MDXK JBOMa TMOHSITTAMH, IO Y JiTepaTypi €
caMOoOyTHE, a 10 3armo3uueHe 3 IHIIMX JITeparyp B pe3yibTati iX
B33a€EMOIII.

Ha miteparypy BrumBae 11ina Hu3ka (DakToOpiB cepen SKHX 1
BHYTpIIITHE XUTTA Hapoay. M.JlaHoBHK chopMyBaia cBOIO TaOIUIO
ux (aKTopiB, cepel HUX:

1) xynmoxHs HapomHa TBopuicTe. Dopmye  cuctemy
HaIlOHAJILHOI MY3HMKH, XHBOIHCY, CJIOBECHOTO MHCTELTBA, IO B
CBOIO Yepry BIUTMBae Ha (pOpMyBaHHS TICBHHUX JKaHPIB Ta (opm,
CTaHOBJISTYM OCHOBY JIITEPATypHOI CHCTEMHM KOXKHOTO Hapony; 2)
peniriiiHa cuctema. DopMmye CHCTEMYy MOPAJIBHO — ETHYHHX
IIHHOCTEeH 1 Hakjaaae BIAOMTOK HAa MHUCTELTBO, 3) MPUpPOAa Ta
reorpaiuHe PO3MIlEHHS. 3yMOBJIIOIOTH 3HAYHI BIAMIHHOCTI Yy
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MIOTJISI/IaX Ha CBIT Ta JKUTTS HE TITbKH Yy MDKHAPOIHOMY MacmiTadi, a
Yy BHYTPIIIHbOHAIIOHAEHOMY, III0 TAKOXK 3aJIUINAE CBill BiZOUTOK Ha
¢dbopmyBaHHi JiTeparypu; 4) ICTOPUYHHH PO3BUTOK 5K (AKTOP
CTAHOBJICHHS Ta XWTTS HAaIlil, 110 BH3HAa4ae 11 goiro [7, €.96-97].

KommnaparuBicTuka mMae OpaTd 10 yBard BHWIIE IepepaxoBaHi
(hakTOpW TpW BUBUYEHHI Ta CITIBCTABIIEHHI JiTepaTyp. BuBuusmm Bci
TEH/CHII] PO3BUTKY Ta XHTTS OJHOTO HApOJy, MOPIBHABIIM iX 3
(hakTOpaMu KUTTS 1HIIOTO MOKHA 3PO3YyMITH, YOMY Y JiTepaTypax
PI3HUX HAPOIIiB CTUTLKH IMOAIOHOTO.

3a cnoBamu M.['ompbepra ciin po3pi3HATH ABI JiHIl mpu
BUBYCHHI MopiBHAHHA. OHA CIIpaBa, KOJIU MOPIBHSHHS BUCTYMAE SIK
eJIeMEeHTapHUH ab0 CYITyTHIN JOCIITHUIBKUI TPUAOM; 1HIIA — KOJIH
BiH € YaCTMHOIO MEBHOT HAYKOBOi CHCTEMH. | Ha OCHOBI MOPIBHSHHS
MOJKHA BCTAQHOBJIIOBATH HE JIMIIEC aHANOTIi, a ¥ BiagMmiHHI pucu [5,
c.47].

[lopiBHSAHHAM IiTepaTyp TOYalW 3aiiMaTHCS 1€ HANMPHUKIHII
XVIII cr. B cBoix mpamsix ixei komnapartusismy Bucysamm M.Iepaep
ta M.I'vote. Bwe mampukinmi XIX cr. Oyga HammcaHa KHHra
I''M.Ilocueta “IlopiBHsTRHE JTepaTypO3HABCTBO, aie
IHTEHCUBHOTO PO3BUTKY 1 MiKy 3alliKaBIEHOCTI KOMIapaTUBICTHKA
3a3Hana TUBKH y XX CT. 1 MPOAOBKYE MIKABUTH HAYKOBIIIB PI3HUX
KpaiH i 1oci.

3 XVII mo XXI cr. Oym cdopmoBani Bimomi
KOMIIapaTUBICTHYHI MIKOJIW: HiMeIbKa, (paHIly3bKa, aMepUKaHChKa
(po3BHUTOK, SIKOI ITPHITaJa€ HA TIOBOEHHI YacH PYToi CBITOBOI BIHU),
MOJIbChKA, CIIOBAIlbKa, PYMYHCBKa, paJsHCBKa, SKa Iepepocia B
pOCiiiCbKy Ta YKpaiHChKy, J€ BHBYAIOThCS JITEpaTypu Ha
perioHaNbHOMY, HAIlIOHAJILHOMY Ta MIKHAIIOHATEHOMY PiBHSIX.

KomMmaparuBicTuka Ha cy4acHOMY eTali PO3BUTKY ITOB’s3aHA 3
TEOpi€r0 JiTepaTypH, BOHa mepeiimae ii KOHIeNmii, MeToau Ta

Kareropii:  ()€HOMEHOJIOTIYHI, TIe€PMEHEBTUYHI, CEMIOTHKO —
CTPYKTYPANiCTChKi.
Haroun 3arajgbHy XapaKTepUCTUKY MOPiBHSIIBHOMY

JMTepaTypo3HABCTBY TOTPIOHO 3ayBaKUTH, MO IOPIBHSUIbHE
JTepaTypo3HaBCTBO SIK raly3b HAyKH Oyno cpopMoBaHE BHACIIJIOK
3arajJbHOr0  ICTOPUYHOIO  PO3BUTKY  MUKKYJBTYPHHX  Ta
MIXKITITEpaTypHUX B3a€EMUH Ta 3B’SI3KIB. “CsiToBa
KOMIIapaTUBICTHYHA HAyKa BUPOOMIIA TIEBHI MPIOPUTETH JOCIIPKEHb
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y 4oTHphOX cdepax: 1) BIUIMB Ta aHAJNOTI(; 2) Tedii Ta HApsIMKH; 3)
kaHpH Ta hopmu; 4) MOTHUBH, THIIH 1 TeMH. AJle TX aHajli3 3BOJUTHCS
JI0 BUSIBJICHHSI Ta PO3YMiHHSI Mi>KHAL[IOHATBHUX CTOCYHKIB OKPEMHX
JmiTepartyp, BIUIMBIB Ta 3alo3W4e€Hb MDK JBOMa 4YM KiJbKOMa
HAI[lOHATFHUMH TPAIUIisIMH, TeUisiMK un aBTopamu’” [1, €.256-257].

P.I'poM’sik TOBOPSTYH TPO JIiTEPATypHY PEIETIIii0 3a3HadaE, 10
CKJIaZI0BOIO JiTepaTypo3HaBYOl KOMITapaTUBICTHKH €
MepeKIIaI03HaBUNI 1 PUTOPUKO — MOCTHKAIBHUN acTieKTH OCBOEHHS
TBOPIB CJIOBECHOTO MHCTENTBA 1 0€3 HUX BOHA NEPETBOPIOETHCA Ha
icTopirto ifei, pizHoBH[ icTopiorpadii, Couionorii Yu eTHONCHXOIOTii
[2, .30].

J.HanmuBaiiko roBOpuTh Ipo T€, IO HAI[IOHAJBHI JIiITEpaTypu HE
PO3BHBAIOTHCSL caMi 1O c00i, a iCHYIOTh Yy MEBHHUX KOHTEKCTaX i
CHUCTEMaXx, y 3B’sI3Kax i B3aeMO OOMiHI 3 IHIIUMHU JIiTEpaTypaMu, 10
iM MpUTaMaHHI CHUTBHI 3aKOHOMIPHOCTI H CTPYKTYPH IXHBOTO PyXy
[2, c.25].

[I.Tomep y cBoiii mpaii poOUTh AaKIEHT Ha TEPCICKTHBI
KOMITAPAaTUBICTUKA 1 TOBOPUTH TMPO Te, IO METOHOJOTisd
MOPIBHSUIBHOTO JTITEPaTypO3HABCTBA 3AIIMINAETHCS ITEPCHEKTUBHOO
Ha CBOTOJHINIHIM JEeHb TOMY, IO Ja€ MOXJIUBICTh IS
CIIBCTABJICHHSI IOCBIy Pi3HHUX HalliOHAIBHUX JiTepaTyp [3, €.19].

[TporsiroM JecATKIB pOKiB OyJI0 HAAPYKOBAHO JECATKH KHHT 3
Teopii KOMIApaTUBICTHKH, SKi BUKOPHUCTOBYIOTHCS SK TEOPETHYHA
YacTUHA JJIsl IPAKTHYHOTO MOPIBHIHHS JIITEPAaTYPHUX TBOPIB.
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BHIIA OCBITA B YKPAIHI:
IIPOBJIEMH TA ITIEPCIIEKTUBH

HIGHER EDUCATION IN UKRAINE:
CHALLENGES AND PROSPECTS
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APPLICATION OF MOODLE PLATFORM TO ESP
REMOTE ECO-TEACHING UNDER THE CONDITIONS OF
COVID-19 PANDEMIC

Nadiia Holiver, Tetiana Kurbatova, Iryna Bondar
Kryvyi Rih National University

Digitalization of education is the mainstream of reforming the
national education, which is becoming even more acute in the
COVID-19 pandemic conditions. The lockdown has resulted in
schools and universities shut worldwide, this causing dramatic
changes in global education, with a sharp rise of remote learning on
various digital platforms. Technology has tremendously affected
English for Specific Purposes (ESP) teaching/learning at Ukrainian
higher educational institutions [1].

The Foreign Languages Department of Kryvyi Rih National
University (KNU) is intensively using innovative technologies in the
training process. The University provides a 24/7 access to the
Internet (including the wireless one) for its employees and students.
All lecturers and students of the University are computer-literate.
The Department has three specialized multimedia laboratories at its
disposal, most students have their own digital devices and an access
to the Internet. Besides, there is evident lack of face-to-face hours of
English teaching (68 hours per year for a 3-year course for IT
students, 4 years for management students and 1-2-year courses for
the rest of the students). Application of Information Communication
Technologies (ICT) creates suitable conditions for students training
as there is a constant access to training resources any time in the
user-friendly environment.

The virtual training eco-environment on the learning
management platform Moodle was introduced several years ago.
Since then, Moodle has been used more and more intensively by both
students and lecturers. Its application has intensified since the
COVID-19 pandemic started. A lot of authentic and didactically-
enriched materials have been accumulated, that providing the basis
for a variety of authors’ training courses (European Integration
through Education; Language Skill assessment; English for Specific
Purposes; Examination Videos; Tests for IT Students; English for
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Mining Engineers; Business Law; Phonetic Skills Development;
English for Mechanical and Electrical Engineering; Metallurgical
Vocabulary; etc.) [2].

The given approach is of great value for both students and
lecturers. Under pandemic conditions, our University teachers are
able to reach their students in a more efficient way through video
meetings, chat groups in messagers, materials sharing, etc. and
getting a relevant feedback simultaneously.

In practice, the University English teachers who have been
using Moodle on a regular basis in their instruction, have covered
the following system features: creating and managing course content;
developing assignments, exercises, and tests; providing students’
workgroup and peer review; providing students’ journal and
document submission; providing access to online quizzes, surveys,
videos; students’ grades and ratings.

As for creating and managing course content, it appeared to be
the most widespread activity as numerous materials, exercises and
tests are uploaded by means of this Moodle feature. This is
particularly applicable to providing listening assignments so that
students can visit anywhere and anytime and practice their listening
skills online. Students are encouraged to use embedded glossaries as
many of them have a poor English vocabulary.

We can conclude that there are still some challenges of remote
learning implementation to overcome. Some students have no
reliable Internet access or digital devices to participate in online
learning. Besides, its effectiveness is much dependent upon teachers’
willingness and ability to apply technology to ESP teaching under
present pandemic conditions. University teachers have to use a range
of specific tools and engagement methods to make students’ learning
personalized and motivating.
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MPO®ECIMHA COIIAJIIBAIISA OCOBUCTOCTI Y
MIKKYJBTYPHOMY ITPOCTOPI

/.B. Kocmenko
Kuiscoruii nayionanvnutl ynieepcumem imeni Tapaca lllesuenka

[MuTanns mpodeciitHoi comimizallii 0cOOMCTOCTI 3aBaXKIu OyIH 1
Hapasi 3aJMIIAIOTHECS HEe3alepeyHo aKTYAIbHUMH SIK JUIS OCBITHBOI
JiSUTLHOCTI 3aKJaJiB BUIIOI OCBITH, TaK i pUHKY Ipalli, BiJOBIIHO
JI0 BUKJIMKIB 4acy.

Ilepm 3a Bce, 3BepHeMOCs 10 (PEHOMEHY «OCOOHCTICTBY.
Ocobucricte sBAsie co00I0 YHIKAIBHUA (PEeHOMEH, TOMY BYEHI
(hOopMyJTIOIOTh HaHPI3HOMAHITHIIII 1 OaraTorpaHHi BU3HAUYEHHS 1[bOTO
MIOHSITTS: 3 TOYKH 30y IICUXOJIOTi1, COII0JIOTI] Ta TIearoriky TOIIO.

3okpema I'. Omnmopt B cBOill poboTi posrisinae Omam3pko 50
BU3HAYEHb TIOHATTS «OCOOMCTICTB», ONHCYHOUM OCOOHCTICTh SIK
CYTHICTb JIFOJJHH, BHYTPIIIHE — IOCh, BU3HAYAE XapaKTep B3aEMOJII1
IHIUBiIyyMa 3 HAaBKOJIMIIIHIM cepenoBuinem [1].

Haykxopeup K. FOHr: Buinsge B 0COOMCTOCTI TPU CKIIAOBUX
KOMITOHEHTa: ii, 0COOMCTE HECBIZOME, KOJEKTHBHE HECBIZIOME 1
CTBEp/IKY€E, 110 PiBHOBAra UX KOMIIOHEHTIB MO)ke OyTH JOCATHEHa
B Opoleci IHAWBiAyami3mamii 32 JONOMOIOK  peaisarii
1H/IMBIyQIbHUX YHIKaJbHUX OCOONMBOCTEH JIOMUHU. Y pO3YyMiHHI
H. Kenm ocobucrictb — e yHikadbHa (opma YCBIIOMIICHHS
XKHUTTEBOTO JIOCBIY, IPUTAMaHHA KOXHOMY 1HIMBiAyyMmY [2].

Y KOHUENIAX 3apyOKHUX JOCIJHUKIB, SKI JOCHIDKYIOTh
mpolec comiaiizamii, MOKHa BHIUIMTH JABa HanpsAMKd. Kpurepiem
TAaKOro MOy € aKTHBHAa a00 MachBHA POJb JIIOAWHHU, SKY BOHA
BiJirpae B mpolieci coriamzaiiii. B paMkax mepuioro maxomy, sKHid
BUYCHI Ha3BaJH cy0’ €KT-00’€KTHUM, OCOOMCTICTh IIOAO CYCHUIBLCTBA

55


https://icsf.ccjournals.eu/2020/#speakers

PHILOLOGICAL AND PEDAGOGICAL STUDIES

BHUKOHY€E poiib 00’ekTa. [laHOTO MiAX0oAy AOTPUMYIOTHCS HACTYIIHI
BueHi: ['. Tapx 3 Teopieto HacmigyBanus, Y. [Ixelimc Ta M. Bebep 3
Teopiero comiam3zarii, P. Meptow, I1. Copokin Ta inrmii [3; 4; 5; 6].

PerpocniekTuBHUMI aHami3 mpaips 3 comiamizaiii 0coOUCTOCTI
MHUHYJIHX YaciB BKa3ye Ha pI3HOBEKTOPHE BHBUYCHHSA IHOTO
(heHOMEHY  TICHXOJIOTaMW,  Ilefjaroramu, comioimoramu  (B.
AnpnpeenkoBa, JI. byesa, P. I'ypoBa, I. Kon, A. JleoHnTseB, A.
Mynpuk, b. Ilapurin, A. IlerpoBcekmit, C. PyOinmreiin, JI.
CronoBud i iH.).

TeopernuHe ocmucnenHs npobiemu npodeciiiHoi comiamizamnii
MPEJICTABICHO TAaKOX B MpaliX TaKUX BigoMux comionorie XX
cromitrs sk, M. Bebep, E. Hropkreiim, Y. Kymi, . Jlawit, IL
Copokin, I'. Criencep Ta iH.

Po3mipkoBytour mpo BaXIUBICTb OCBITHBOTO 3aKlaay y
npodeciiiHiil coriamizamii 0codUCcTOCTi, HEOOXIAHO 3rajaTH TaKUil
MeXaHi3M TpodeciiiHoi comiamizamii SK MiKOCOOHCTICHUH, IO
($YyHKIIOHY€E B MPOIIECi aKTUBHOI B3aEMOJIii CTy/IeHTa 3 Cy0’€KTUBHO
3HAYYINUMH ISl HBOTO 0co0aMu, B TPOIECi BiATBOPEHHS
TPOMAJICEKHX 3B’S3KiB, TPOeCitHINX yMiHb, IKUMHU BiH OTIAHOBYE i
SIK1 32CBOIOE.

3a3HaunMo, y mporieci mpodeciiinoi coriamizanii 0coOucToCTI
HAaBUYKH MDKOCOOUCTICHOTO 1 MDKKYJIBTYPHOTO — CIIUIKYBaHHS
CHpusitioTh  (OpMyBaHHIO  OCOOUCTICHHX, KOMYHIKaTUBHUX,
KJIFOUOBHX MPO(GECiHHUX YMiHb, 3aCBOEHHIO COIIaJIbHOTO JIOCBINY,
HOPM 1 IIIHHOCTEH KyJIbTYpH.

AHai3 npainp BUSHHX JI03BOJISIE BUIUIMTH JEKUIbKA MOJI0XKEHb,
SKI MarTh 3HAYEHHS JUIsl JOCJI/PKYBaHOI HaMHM IPOOJIEMHU.
OcobucTicTh MICTHTH B cO01 HE TIJIbKM CYKYIHICTh OTPUMaHUX BiJl
HApOJDKEHHSI OCOOJIMBOCTEH IICHXIKM (TEMIIEpaMEHTy, XapakTepy,
MOYYTTIB Ta iH.), ajie 1 BijoOpakae COIiaibHy MPUPOAY JHOIUHU K
Cy0’€KTa COIIIOKYJIBTYPHOI'O KHTTSA, BHM3HAYa€ HOro SK HOCIA
IHAVBIyaIbHOTO Hayalla B KOHTEKCTI COIIaIbHUX BIJHOCUH 1
CHIUIBHOI IisbHOCTI. JIBOCTOPOHHIN Tpolec, B SKOMY OCOOMCTICTBH
BXOJIUTh B COILaJIbHE CEPEIOBHIIE, 3aCBOIOE COI[IAIbHUN JTOCBi, a
MOTIM JIEMOHCTpPY€E HOro 3a paxyHOK CBO€l aKTHBHOI [isUIbHOCTI,
Ha3uBaeThCs cowuiamizauiero. Jleperom pPO3BUTKY OCOOHMCTOCTI B
nporieci comianizamii, 3a JI. BUrorcbkum, BBaXKaeMo CHUIKYBaHHS i
CHIBPOOITHHIITBO OCOOHMCTOCTI 3 IHIIMMHU CYO €KTaMH COIIyMY,
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30KpeMa, OCHOBHMMH  IHCTHTyTaMH  comiamizamii  (poauHa,
HaBYAJIBHUHN 3akian i T.1.) [7]. 3aBAsku MisTIbHICHOMY XapakTepy
IILOTO PO3BUTKY, JIOJAMHA B CHUTyalliiX MIXXOCOOHUCTICHOTO
CHIJIKyBaHHS MPUBJIACHIOE Pi3HI IIHHOCTI MaTepialbHOI Ta JyXOBHOI
KYJIbTYPH, BUSBJISIE CBOT IUJTi, HOPMH 1 I[IHHOCTI.

TakuM dYWHOM, TIPOBIAHOIO MISIBHICTIO y mpodeciiHii
comiaiizaiii CTYJCHTIB € MiXKOCOOWMCTICHE CIIJIKyBaHHS B PaMKax
OCBITHBOI HISUTBHOCTI, IO 3IIACHIOETHCS B OCBITHBOMY CEpEIOBHIII
3aKJIay BUIIOI OCBITH.
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NEPCHEKTHUBHU HOBITHIX BIJIKPUTTIB Y PO3BUTKY
BUIIIOI OCBITU YKPAIHU

JM. JIawenxo, H.B. Conoseii
Kuiscoxuii nayionanvruuil ynisepcumem umeni Tapaca Ileguenxa

IcTopist po3BUTKY HayK 1 KyJbTYypH CBIJUUTH IIPO HEMOOIWHOKI
BUMNAJKKA 3arajibHOi HEYBaru OO HAWBaKIMBIIIMX BiAKPUTTIB, sKi
OLIIHIOIOTh 1 BUKOPUCTOBYIOTh 4epe3 JECSATKH POKIB (eKoIoris
YyeKana BU3HAHHS Maibke crto pokiB). lllock mosiOHe BinOyBaeThes 3
nponosuniero HaykoBuiB Ykpainu (Kopcak K., 2000 p., i ioro
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HayKoBa TpyIla) 3aMiHWUTH JAECTPYKTWBHI CydYacHI BHPOOHHIITBA
€KOJIOTIYHO  1JCAIbHUMHM HOOTEXHOJIOTiISIMH  (MOXKJIMBI  Ha3BH:
mudrotechnology = wisetechnology = nootechnology). Bouu e
TIIBKH HaJAIOTh JIIOJSMM MOTpiOHe, a i BUIIKOBYIOTH Oiocdepy Bifg
HasBHUX IIOIIKO/KEHb 1 JalOTh 3MOTY ypSTYBaTUCA  BiA
€KOJIOTigHOTO Koarncy [1].

Binpmiicts mpomo3uniii K. Kopcaka i fioro HaykoBoi rpynu
CTOCYIOThCSI HOOTEXHOJIOTiH, MOMIOHMX JO HOBITHBOTO CIIOCOOY
MIEPETBOPIOBATH y TIOOYTOBHX YMOBax IOBUIbHY OPTaHIKy B SIKICHY
Ky (MM MaeMO Ha yBa3i He IIAMMIIHBHOHHW, a mpoTein FY) um
OTPUMYBAaTH XIMIYHO 4HCTi MeTanu (cpibno, MiAb, ypaH Ta iH.)
BUKOPUCTAHHSIM CIeliali3oBaHUX OakTepid. MM X BHKIaIaEMO
CTyACHTaM TyMaHiTapHI 3HaHHJ, TOMY BHCOKO OIIIHIOEMO 1
migrpumyemo mponosunito K. Kopcaka akTHBHO BHKOPHUCTOBYBaTH
HOOICTOpiI0 Ta IHII HOOHAYKH, AKi ONEPYIOTh TOCATHEHHSIMH Y
BH3HAYEHHI TOYHOTO BiKy apTe(akTiB, TCHETUYHHUX XapaKTEPUCTUK
ix OioymoriyHoi CKIamOBOI Ta IHIIMX BaXIWUBUX AJIS TyMaHITapiiB
nanux lloganpmuii TeKCT cnupaeTbes caMe Ha HOOICTOPUYHY
iHpopMaLilo, SIKy MU MPOIOHYEMO AJS PO3BUTKY BHUINOI INKOJIU i
BCi€i TyMaHITapHOI cepu.
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Fig. 1. The spread of agriculture in Europe, the emergence and
collapse of the economic zone of Great Trypillia (the territory of
«Yamna culture»)

58



®LIOJIOI'TYHI M IEJAT'OI'TYHI CTV I

VY meHTp BUKJIQJy MH CTaBUMO puc. | 3 uncieHHUMH (akTtamu
mpo noritonicHe MuHyJe €Bporu i bmmsskoro Cxomy. Ha namme
npoxans npod. K.Kopcak nomoBHHMB iloro HOBUMH IJaHUMH PO
BIJKPHUTTSI OCTaHHIX POKIB, IO CTOCYIOTHCS TO3HAYEHOI 31pPOYKOIO
OMTBM Ha pIUKOBiM mepemnpasi ToieH3e Ha MIBHIYHAN CXiI Bif
bepmina (1250 p. mo m.e.). 3aximHi ykpaiHOQOOW HEIIOIaBHO
3amoBHWIN €Bporelchki 3MI 1 HaBiTh HayKOBI BHJAHHS 3TICHUMH
BHTQIKAMH TaKoro 3micty: 1) Ha €Bpomy 31 CXOoy Hamamd
«HaWO1MBII TEHOUWIHWKYN y CBITOBIM icTOpii - SMHHKH 31 CTemiB
Ykpainu»; 2) BOHU 3HUIIMIM YCIX HaImAAKIB 3eMiepo0iB, sKi
BUHAHNIILIN PUILHUIITBO 1 MOIIUPHIN HOro HA 3aXiJ] Tak, K JCTAILHO
BKa3aHo Ha puc. | (crarrs [2] i 6arato momiOHMX).

Ta mopsimHI €BpONEWCHKI MOCTIAHMKH BXXE JC3aBYIOBAIU IIi
BUTAJIKH, XOU HE OTPUMAJIH 3aXOIUIEHHX orutecKiB Big 3MI i mmpokoi
rpomazacbkocTi. HOBITHI po3komkwm 1 TeHeTHYHEe nemmQppyBaHHS
3Haxigok 3 ToyuteHse 3acBimumim, 1o arpecopamu Oynu R1b, renn
SKUX JOMIHYIOTh B ycii 3aximniii €Bpomi. ToMmy Hemae miacraB
IUBYBATHCS TOMY HAayKOBOMY (TOYHIIIE - HOOICTOPUYHOMY) (haKTy,
0 JyXe BaXKO BITHANTH «3aXiIHi» HAyKOBI CTaTTi, € YiTKO
HaTOJIOLICHO Ha TOMY, L0 CIPaBXHIMH «T€HOIUIHUKAMI» OyJIH HE
Hallll TIpaIlypy i MaifOyTHI CJIOB’SIHH, a 30BCIM iHIII TUIEMEHa.

Ile 6ymu HOCIT reHiB wosoBivoi ramrorpynu R1b, siki 3a Tucsai
POKIB, ToJHIIar0uu ManonomitHi ciigu (TyraHxaMOH MaB YHMalni
BigcoTok reniB R1b), mepernynu Bero IliBHIUHY ADpPHKY, OKYTyBaIH
[6epiticbknii MBOCTPIB i po3MOYAN BUHUIILYBATH yCiX 3eMIIEPOOiB i
T'BJITYBaTH J)KIHOYY YaCTHHY TOTOYACHUX 3axigHoeBponeimi. [1ix ix
MeYaMH 3aruHyJIM HaBiTh OyniBenbHUKN CTOyHXemKa. A OoT cripoba
OUX 3aii]] JiKBiAyBaTW 1 Hammx mnpamypiB (rammorpyma Rla)
3yctpiyia y TommeHse i B IHIIMX MiICIAX TakWi oOmip, IO 3axigHa
Me)Ka CIIOB’STHCTBA, SIK BKa3aHO Ha pHUC. |, JUIIAETHCS CTAOUIBHOIO i
3apas.

st KoJer-koMmapatuBiCTIB MM HagaeMo iH(GOpMalilo Mpo
BEJIMKI HOBITHI JOCSTHEHHS Yy BMBYEHHI nudepeHmianii Bciel cim’i
1HIOEBPOTIEHCEKUX MOB. 3aciyra HAJICKHTh HEBEIHKIH Trpyrmi
MOCTIIOBHUKIB CJIaBETHOTO HaykoBIs-noiirnmora C. Crapocrtina
(1953-2005) [3]. BoHm BUKOpHUCTAIM XOpOLI KOMII IOTEPHI
MporpaMu, CTBOPWIM  0Oarato  ymockoHajgeHux  110-ciiBHHX
«cBoauIIeBchbkuX cruckiB (Swadesh lists)» i nuisixom ormparroBatHs
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iX HOBUMH METOJIaMH yIepile AetnppyBad MpoIec MOIITy MOB
iHAOEBpOMIEiiChKOl ciM’T Ha Tinku Ta rinodyku. Pobora BuTprMana yci
MOKIIMBI TIepeBipky 1 AocTynHa B [HTepHeTi. BaxnuBo BkazaTH, 1m0
IIe JIOCSATHCHHS € JIIHTBICTUYHOI I HE BUKOPUCTOBYE 130TOIHI YU
reHeTndHi BuMipu. Och KOPOTKHI BHKIJIAJ PE3YyJIbTATIB: BIIUICHHS
Toxapcbkoi kmamm (cepemas mara — 3011 mo m.e.); 2) posman
iHmoipaHchkoi knaam (cepenus aata — 1740 mo H.e.); 3) OinapHMiA
po3ma 6anTo-ciao0B'THO-1HI0-1paHChKOT Kitaau (cepenns mata — 2241
1o H.e.); 4) TpifidacTuil po3maj iTajgo-TepMaHO-KEIbTCHKOI KIIagu —
(cepenns mata — 2080 no H.e.). SKIIO BUKOpUCTATH JaHi, Ha SKi
CIHUPAETHCST PUC. 1, TO JIerko OayuTH, IO BKa3aHI MOBHI TOJiIH
MOSICHIOIOTBCS icTopieto Tpumismist i eKkoHOMiYHOI 30HM Bemmkoro
Tpuninnsa, Tto0TO, Oe3mocepeNHbO IMOB’S3aHI 3 YYacTIO HAIIUX
MpaiypiB 1 MOSABI iHIOEBPOIEHCHKOT MOBHOI CiM’1 1 BiAIOBIIHOL
KYJBTYpH.

Ha 3akiHyeHHS BKaxeMO IyXK€ BaXIMBY iHQOpMAIiO, IO
CTOCYETHCS (DaKTiB PO3BUTKY MOJiil Ha 3eMIIIX Cy4acHHX YKpaiHIIIB i
pocissH. B imTepBami 2003-2007 pp. PpOCIHCBKI HAYKOBII,
BUKOPUCTOBYIOUH pE3yJNbTATH BUKOHAHHS CBITOBOTO TMPOCKTY
«I"enom 2000», mpoBeIM TCHETUYHUN aHAJI3 NECATKIB THCSY HAIIMX
CyJacHUKiB. BussBuiu Taki HezanepeuHi GpakTh: Ha 3aXij Bia Bs3pmu
TeHH «BEIIMKOPOCIB» CIIOB’SHCHKI I 000X cTaTeii; Mixk Bs3zpmoro i
KazanH1o 40JIOBiYi T€HU € «YEPHITIBCHKO-CIBEPCHKUMIY, a JKIHOYI —
«aziiicekummy. I[pesupent Pocii B. IlytiH, sikuii BijmaB Haka3 Ha
(hiHaHCYBaHHS IIMX JOCIIKeHb, YekaB iHmoro. Tomy 3MI Pocii He
orpuManyu 1o iHpopmamito (i MOXHA 3 YHNMaTUMH TPYIHOIIAMH
PO3IIYKAaTH B OJHOMY-IBOX ab3alax craTedl Ha TEMH T€HETUKH Yy
crieriai3oBaHuX BUIaHHsAX). Haiiri aHani3u npaik HaBiTh MPOBITHUX
POCIHCHKUX HAYKOBI[IB 3aCBiYMJIM, IO BOHM ¥ 3apa3 HEe MHIIYTh
MpaBAd MPO TPUIUIBIIB, a SAKIO W JOBOAMTHCA XOY IIOCh
MpUTaJyBaTd TMpO Jy’*Ke JaBHE MHUHYJE, TO Ha3WBAIOTh iX
«pOCIHCHKMM HapoaoM» (HAcIpaBli «BEIMKOPOCH» MAalOTh OYXKe
KOPOTKY iCTOpiI0).

Indopmamito mpo  3ragaHi  BUMAJKU  aHTHYKPaiHCBKOI
MpornaraHgyl MU HaBeJld Ha J0Ka3 TOTO, HACKUJIBKH aKTyalbHUMH €
MOLIMPEHHA B CHUCTeMi OcBiTM YKpainu Ta IHTepHeri HaiiHOBiIOi
HOOICTOpUYHOI iH(popMallii. PO3BUTOK €BPONEHCHKUX 1 CBITOBHX
HAYKOBUX JIOCHIJDKEHb Ma€ (peHOMEHaTbHO KOPUCHUH ISl YKpaTHIIIB
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pe3ynbTaT, MPUMHOXKYIOUU JIOKa3d TOTO, IO I1HIOEBPONECHCHKUN
CBIT, BIJIIIOBiTHA MOBHA CIM’s Ta CJIOB’STHCTBO BHHHKIA HE Yy CTapiit
Jlamo3i yn B MoCKBi, a Ha THCAYi POKIB paHIIIe HA MPOCTOPAX
Tpuninnsa-1 1 Benukoro Tpunimis. 3 1mux TEpeHIiB 3pOCio MepIie
OJIyXOBJICHHS CBITY, a B Halll 9aC MOIMINPIOIOTHCS HAYKOBI (DaKTH PO
II0YaTOK HOOEPH, PO peanizalito mpono3utiii B.1. BepHaacekoro Ha
OCHOBI JJOCKOHAJIMX T4 €KOJOTIYHO YUCTUX TEXHOJIOTIH.
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MIXKIUCIHUIIJITHAPHA CKJIAJTOBA ITPO®ECIMHOI
MOBLIBHOCTI MAMBYTHIX ®AXIBIIIB

H.M. Yepnyxa
Kuiscoruii nayionanvnutl ynieepcumem imeni Tapaca lllesuenka

MixaucuumulinapHa — ckiagoBa  npodeciiiHoi  MOOiIBHOCTI
MOSICHIOETBCSL  1i  HEOOXIZHICTIO Ha PI3HUX IKUTTEBHX PIBHSAX
0COOMCTOCTI, TaKKX sK: MpodeciiiHe, comiaabHe Ta 0COOUCTE KUTTS,
kBasidikaniiinuil po3BuToK (axisus Tomo. HeoOXigHicTs HAIBHOCTI
npodeciiinoi MOOITBHOCTI HA BCIX JKMTTEBHX €Tamax OCOOMCTOCTI
MOke OyTH TMOB'SI3HA 3 PI3HUMH TNPUYUHAMH 11 BUHUKHCHHSI.
Hanpuxnan, sikmo y maii0ytasoro ¢axisus 3 IT xurTeBi 0o0cTaBUHHA
CKJIAJIMCS TaK, 110 HOMY HEOOXiJIHO 3MIHUTH TEpPHUTOpialibHE MicIle
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MIPOXXUBAHHS, ajlé Ha HOBOMY MICIIi HEMa€e TPYIOBOi AisUTBHOCTI BXKE
3a OTpHUMaHOI0 KBamidikamiero ¢(axiBuemM. Y maHOMy BHIAAKY
nepeHaBuaHHs abo 3MiHa TPYAOBOI AISUTBHOCTI OyJe CBOEPIAHOIO
(bopmoro amanrailii 0COOMCTOCTI 10 HOBMX YMOB icHyBaHHs [1].

CydacHi HayKH pO3TJSAaloTh MpodeciiHy MOOITBHICTh K
eJIeMEHT PUHKOBOI Oprasizarlii, a caMme: eKOHOMiIYHa HayKa IPOTIOHYE
posrnagatu npodeciiiny MOOIMBHICTh SIK «BIATBOPEHHS TPYIOBHX
pecypciB, 3MiHOIO mpodeciiHoro 1 KBamiiKamiifHOTO CTaTycy
POOITHHKIB SIK BUPOOHMKIB Ta CIIOXKHBa4iB MarepiaJbHUX Ojar» [2,
C. 18 -19].

30KkpeMa 70 TICUXOJIOTIi 3arajbHi SKOCTi (paxiBls BIUIMBAIOThH HA
MOOLUTBHICTP OCOOMCTOCTI OIMOCEPEeNKOBAHO dYepe3 iHIUBIAyalbHI
0CO0JIMBOCTI. AJie HE BapTO 3a0yBaTH, 110 3arajibHi — € OCHOBOIO JJIs
PO3BUTKY  IHIUBIAyaJlbHUX  BJIACTUBOCTEH, TOOTO  MOXKEMO
NPUITYCTUTH, IO CHAIKOBICTh TAKOK MOKE CTBOPIOBAaTH YMOBH IS
npoeciitHoi MOOITEHOCTI 0COOUCTOCTI.

Hapasi npodeciiine ctanosneHns (axiBuiB B YKpaiHi notpedye
MTOCTIHHOTO TMOIITYKY, 0e3BiqpUBHOT CaMOOCBITH Ta
camMoBIOCKOHaneHHsa. axiBmi, fKi HE BCTHUTAIOTh OMNEPATHBHO
aJanTyBaTHCS Ha Cy4YaCHOMY pHHKY Tpali, 3aJuIIalTbes 0e3
ycminrHoi npodeciiiHoi camopeaizaiii.

Bapro 3BaxkuTH Ha Te, MO AOCTIKEHHS «HIpOQeciitHOl
MOOITBHOCTI» MENaroriyHol HAYKOI PO3IOYaTo He TaK JaBHO, aje
BiOyJIOCS BOHO Uepe3 MPUYHUHY MOCTIHHOT 3MiHM BUMOT JI0 ITpodecii
Ta 1i 3m00yBauis [2, C. 25].

HenmopeyHo BimkuaaTH IOCHIIKEHHS MeENaroriyHol HayKH,
moa0  MOOIIBHOCTI  SIK  TEBHOrO  NpPOQeciiHOro  BMIiHHS,
XapaKTepUCTUKOI SIKOTO € 3HAXO/DKEHHS pPealbHUX CIOCO0iB
po3B’si3aHHS npodeciiHUX 3amad HEeCTaHAAPTHUMH IUIIXaMH. A.
JboMiHa, ONHMparovnch Ha 3a3HAYEHY XapaKTEPHCTHKY, BiTHOCUTH
MOOLUIBHICTH 10 TpoeciiiHOi KOMIIETEeHTHOCTI (haxiBid [3].

CyuacHui OCBITHIH MPOCTip 3aKJajiB BUILOI OCBITH aKLUEHTYE
yBary Ha HeoOximHocTi mpodeciiinoi MmoOinbHocTi. B manomy
BUTIAJIKY IIUIKOM CITYITHOIO € MyMKa HaykoBIs P. IIpiMu cTocoBHO
npodeciiinoi MoOinbHOCTi. HaykoBenp 3a3Hauae, 1mo mpodeciiny
MOOUTBHICTh JOIIBHO PO3IIISIIATU K «IIIPYHTTS €(PEKTUBHOTO
pearyBaHHS OCOOHMCTOCTI Ha «BHKJIMK» CYYacHOTO CYCIIJIbCTBA,
CBOEPIAHUNA OCOOMCTICHUH pecypc, L0 JIGKUTh B OCHOBI JIEBOIO
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MIEPETBOPEHHSI CYCHUIBHOTO OBKLIIA 1 camoro cebe B HBHOMY;
CHUCTEMHE OaratorpaHHe sBHWINE, M0 BHUMAara€ iHTETPOBAHOTO,
MDKIMCIUIUTIHAPHOTO MiAXOMY MHIOAO0 AOCHTIJKEHHS; BHYTPILTHIH
(MoTHBaIlIHHUH, IHTEJICKTYIbHUM, BOJILOBUHN) OTEHII AT
0COOWCTOCTi, MIO JIEKUTh B OCHOBI THYYKOI OpieHTamii 1
TiSUTBHICHOTO pearyBaHHS B IMHAMIYHHUX COLIaTbHUX 1 mpodeciiHmx
YMOBax Yy BIANMOBIAHOCTI 3 BJIACHUMHU JKUTTEBUMH TO3UIIISIMU;
3a0e3rnedye TOTOBHICTE /IO 3MiH 1 peai3arlifo i€l TOTOBHOCTI y CBOTi
KUTTEIISUTBHOCT] (TOTOBHICTH OCOOMCTOCTI JI0 CY4acHOTO JKUTTS 3
Horo 0araroacleKTHHUMH YHHHUKaMH BUOOpY); JeTepMiHYe
npodeciiiHy aKTHBHICTb, CYO’€KTHICTh, TBOpYE CTaBJICHHS [0
mpodeciifiHol MisITBPHOCTI, OCOOWCTICHOTO PO3BUTKY, IO CIIPHUSE
e(eKTUBHOMY PO3B’s3aHHI0 (paxoBux mpodiem» [4, C. 101 -102].

Bigrak, pi3Hi TmomISaM  IIOAO TOHATTA  «mpodeciiina
MOOUTHHICTEY» CTBOPEHI Ha PI3HUX HEOKJIACHYHUX ITiTX0/aX, B MEXKaxX
SIKUX HE aKIEHTYEThCS yBara Ha Tomy, 1o (axiBii Ta poboToaaBII,
SIKI € cerMeHTaMM MOOUIBLHOCTI 0COOMCTOCTEH, BIIMBAIOTHL OJUH Ha
omHoro. CaMe TOMy TIPUHHATI HHUMH pIIIEHHS CTOCOBHO
mpoecifHOTO PO3BUTKY € B3a€EMO3aTICKHUMH.

Takum uymHOM, mpodeciiHa MOOUTBHICTE  (axiBIiB €
pe3yabTaTOM MPUHHATTS Pi3HUX PillleHb YYaCHUKAMU PUHKY TIpalli.
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AKTYAJIBHI ITPOBJTIEMH METO/ITHKH BUK/TA/TAHHA
ITPODECIHHO-OPIEHTOBAHOI AHIJIIHChKOI MOBH HA
HEQUIOJIOT'T9HUX ®AKYIIBTETAX

TOPICAL ISSUES IN METHODOLOGY OF TEACHING ESP
TO STUDENTS OF NON-LINGUISTIC FACULTIES
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A BRIEF OVERVIEW OF ONLINE TEACHING
PRACTICIES

Hanna Androsiuk
Taras Shevchenko National University of Kyiv

Traditional forms of teaching around the world are changing
rapidly with the advancement of technology. Even in physical
classrooms, technology has taken on a bigger role, changing how
lessons are delivered and received.

Technology has made it straightforward to deliver lectures
online even if you are not in the same room as the students,
replicating many of the elements of face-to-face interaction. Using
video conferencing tools teachers can connect and communicate with
students across the globe to deliver lessons. Incorporating online
sources and resources, you can make the classes more engaging. [2]
Lectures, in their traditional form, tend to put students in a passive
role. Therefore, to keep students engaged throughout the class
online:

o Be prepared by outlining the content of the lesson.

e Ask questions during and after the lesson and leave time for

students to answer

e Carry out discussions around the topic and encourage
students to participate actively.

e Make use of graphic organizers, images, posters, videos,
visuals, etc.

e Break down the main topic into sub-parts which will allow
you to deliver the lecture in smaller chunks making it more
effective in terms of keeping the students focused and
engaged.

e Set clear guidelines for online class etiquette for students to
maintain. [1,3]

While there are numerous teaching methods, most of the
traditional methods used in class can be applied equally efficiently
online. In the abstracts, we’ll try to list down some of the most
effective online teaching methods that may help simplify the delivery
of your virtual lessons.

Presentations, like in the physical classroom, are one of the
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most common methods of online teaching. This technique helps
make a more significant impact on students — most of whom are
visual learners — than a teacher simply relays information out of a
textbook. Most importantly, presentations allow you to incorporate
visuals namely images, GIFs, videos, etc., which makes it easier to
deliver and comprehend complex information and data while making
the lesson more engaging. In addition, you can also share your
presentation with the students after the lesson for revision and
studying. Online, presentations are more effective when delivered
over video conferencing with a tool like Zoom, Skype, etc.

Online whiteboards have risen as a popular choice to virtually
emulate the in-person classroom experience shared between teachers
and students. They offer an infinite canvas, shape libraries to create
different diagrams and charts, pre-made templates, sketching, typing,
image import options, etc. Unlike the traditional whiteboards, they
also let you digitize the content created, hence allowing you to re-
share them and refer to them at a later time.

The benefit of pre-recorded lectures, as opposed to the live
ones, is that the former allows the students to learn at their own pace
at any time without the presence of the teacher. It also gives them
material to go over during revision. The teacher or instructor, on the
other hand, can use the videos to avoid repetitive teaching between
different classes.

The flipped classroom has become one of the most popular
teaching methods in education during the past few years. It entails a
strategy opposite to the traditional class format; here the students are
required to review class material prior to the actual lesson, hence
reserving actual in-class time to put what they have learned into test
with teacher-guided activities such as debates, problem-solving, in-
depth discussions, quizzes, etc. [5]

Game-based learning is another popular technique used to
improve student engagement and retain attention. This approach
helps reduce student anxiety and increase their involvement,
especially when teaching complex concepts. It also paves the way for
weaker students to develop their competences by interacting actively
with their classmates. In online teaching, games help close the gaps
in the interaction between face-to-face learning and online learning.

A class/group blog can be a great place for students to share
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what they have learned in the form of in-depth articles. Students can
work on blog posts individually or in groups. It’s a great strategy to
improve students’ research skills and encourage them to explore self-
learning. The teacher can also use the blog as a platform to share
learning material for the lessons.

Live chatting is another great way to replicate the real-time
discussions that take place in the classroom. Platforms such as
Skype, WhatsApp, Facebook Messenger, etc. allow students and
teachers to communicate and brainstorm around lessons. The chat
itself will provide the students with information for revising before
exams or assignments. The teacher’s task is t0 make sure to set clear
guidelines to ensure that all students get an equal chance to
communicate their ideas and pose their questions. [4]

To sum up, online teaching has paved the way for new models
of teaching and learning. With the world-wide school closure caused
by COVID-19 pandemic, the process only has accelerated. As
students and teachers explore new ways to deliver and receive
lessons virtually, we hope these techniques may help educators
explore something new and do it more effectively. As a good old
proverb says: ‘Where there’s a will there’s a way’!
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IEPEBATH TA HEJOJIKA BUKJIAJIAHHSA THO3EMHOI
MOBH B PEXXUMI OHJIAWTH

0.0. baowk
Jlvgiscbkuil Oeporcasrutl yrigepcumem oOe3neku HHUmmeoisibHoCmi

Ionii ocrtanHix pokiB y 3B’s3Ky 3 emigemietro COVID-19
3MIHWJIN JKUATTSI KOXKHOTO 3 HAc Ta 3MYCHIHU MPHUCTOCYBATUCS JIO
yMOB cboroseHHsA. OcBiTa TyT He BHHATOK. 3alpOBaKEHHS
KapaHTUHY OCOOJNMBO BIUIMHYJIO Ha 3aKjagd OCBITH, 3MYCHBIIH
MPUCTOCYBATUCh JO HOBHX YMOB HaJaHHs OCBIiTHIX mociyr. Lle
MUTAHHS 3aJMIIAETHCS aKTYaIbHUM 1 JIOTETEp, OCKUILKUA TMPOTATOM
OCTaHHBOTO TIEPIOAY MH MaJld MOXJIMBICTH OUIBII JCTaIbHO
MpOaHaNi3yBaTd  OCOOJIMBOCTI  JIMCTAHI[HHOTO HABYaHHI Ta
BU3HAYUTH HOTO TIEpEBary Ta HEJOMIKH.

Cepen  HemoNiKiB  TUCTAaHIIHHOTO HABYAaHHSA, 30KpeMa
1HO3€MHOI MOBH, BUILISIOTH:

- BigcyTHicTh J0CBily BHKJIaJaHHSI OHJIAHH-3AHATH.
Binpimicte  BUKTamaviB CTUKHYJIOCS 3 TpoOJIeMaMyd BiIICyTHOCTI
JIOCBIJly NTUCTAHIIMHOTO HABYaHHs], 30KpeMa Ha pI3HUX OHJIANH-
mwiarpopmax. 3HaAO0MIOCS  JOCHTh Yacy, II00 OBOJIOIITH
HaBUYKAMH KOPHCTYBaHHS TakKWX mporpam sk Zoom, Microsoft
Teams, Google xrac, Moodle, Bipmyanvnuii Ynieepcumem ta iHIIHX.
[otpibHO Oy70 HABUMTHCS 3aBaHTaKYBaTH JIEKIlii Ta CTBOPIOBATH
PI3HOTO POy TEeCTH sl OibII-MEHII 00’ €KTHBHOTO OIIHIOBAHHS
CTYJICHTIB.

- TexHiyHi mpo6aemu. PeanpHicTh IMOKa3ana, MmO HE BCi
3aKJIagd BHINOI OCBITH TEXHIYHO ITIATOTOBJIEHI, TOX JIEKI[i Ta
CeMiHapH CHepily TMPOBOJWINCh 3 BHKOPHCTAHHSAM JIOBUTBHUX
ceppiciB. YacTo JIEKIiI MPOCTO 3aBaHTAXYBAJIUCh HAa OHJIAMH-
mwiardopmy, 110 Oyja JAOCTYIIHOK B KOPHUCTyBaHHI. 30Kpema, Jyis
JIAY BXA ue OyB Bipmyanvnuii Ywuigepcumem, a ceMiHapu
npoBoxmiuck y SKype, Zoom, Viber, Messenger Ta iHmmux 3aBicax,
10 JIO3BOJISUTH BiJICO3B'SI30K.

Takok, MU CTUKHYJTHCS 3  BEIMYE3HOIO  MPOOJIEMOIO
NepeBaHTAXKCHHS iHTEpHET MEPEX, 1o MOJICKY TN
VHEMOXJIMBIIIOBAJIO  SIKICHUH  3B’S30K MDK  CTyJIGHTaMH Ta
BUKJIamayeM. Yacto CTyleHTH MPOCTO HE MOTJH JIOEJHATHUCS JI0
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3aHATTS Yy 3B 53Ky 3 IMOTAHOIO SIKICTIO IHTEPHETY, a BUKJIaZad HE MIT
3a0e3MeYnTH BCiX MPHUCYTHIX BUCOKOIO SIKICTIO TONAHHS ayJlio Yd
BiJieo 3aBiaHb. ToMmy, 4acTo Taki 3aBaHHs Oyu Hee(heKTHBHUMU.

- BigcyrHicTs kuMBOro cmiikyBanHsi. Baxko Oyno
OprafizyBatd poOOTy B TMapax, B TIpynax, HEMOXIJIHBO OyJo
IHAWBIyalbHO  KOHCYJIBTYBaTH  CTyHIeHTiB. YacTto CTyAeHTH
BUMHKAIIM KaMEPH, TOMY MH MOTJIU X JIWIIE YyTH, ajiec He OauuTH.

OTpuMaBIIN TOCBI BUKIAAAHHS OHJIAHH MM TTOBHHHI TaKOX
HAaroJOCUTH 1 Ha 3HAYHUX IlepeBarax AMCTAHLINHOIO HAaBYAHHS.
3okpema:

- 3pyuHicTb. OHIAWH-3aHATTSA A€ 3MOTY MPHUEAHATUCS O
YPOKY THUM CTyZAEHTaM, SIKi IPALOI0Th YU Yepe3 IMOBa)KHI NPUYNHH
HE MOXYTh BiJBiAyBaTH 3aHATTA. HaB4yaHHS OHIAWH CYTTEBO
CKOHOMHUThH Halll Yac Ta Jae 3MOTy BHUOpaTH OyIb-SKHH Kypc
HaBYaHHS Ta MPUEIHATUCS A0 HHOTO HE BUXOJSUH 3 IOMY.

Takox, BUKIazay, 110 HaBYa€ iHO3EMHOI MOBM 30KpeMa, Mae
MOKJIMBICTh 0€3 IONATKOBUX TEXHIYHUX MPUIIAAIB MEPErissHyTH 3i
CTYJEHTaMH Pi3Hi MiKaBi BiJIeO YM MPOCITyXaTH MOTPiOHI ayio.

- TexHiunuii mporpec. Koxen Bukinanad 3ymiB HaOyTH HOBHUX
HaBUYOK TI0 BUKOPUCTAHHIO HOBUX OHJIAMH-PECYpCiB Ta IIaTGOpM.
Byno mnpocnyxaHo psjg BeOiHapiB Ta OHJIAWH-KypcB. Bukiamadi
iHO3eMHHX MOB OyJHM O3HAWOMIIEHI 3 DPSJIOM JOCTYITHHUX OCBITHIX
oHJiafiH-TuIaTGopM IS PoOOTH 31 cTyaeHTamMH. 30Kpema, JUis
BUKJIAJaya AaHIJIIMCBKOI MOBU BEJIIMKOIO 3HAXIAKOIO SBJISETHCS
oHnaitH-iargopma Pearson, Ha sKili 3aBaHTaXEHI MPaKTHYHI
3aBJaHHsA poOodoro 3omuTa. KojkeH CTyaeHT OTpuMye AOCTYH 10
mwiathopMu Ta BHKOHYE Ha Hil JnomammHi 3aBiaHHs. Cucrema
CaMOCTIMHO BH3HAYa€ IIOMUJIKM Ta BUCTABIAC OILIHKH 3a KOXKHE
3apnaHHs. Takoxk, Ha rardopmi Pearson posmimieHi TOTOBI TECTH
JUIsL OI[IHIOBaHHS CTY/EHTIB. Lle CyTTEBO €KOHOMUTH Yac BHKJIaJadya
Ta Ja€ 3MOry BHMKOPHCTAaTH CBiff 4Yac Ha MIATOTOBKY 10 IHIIHAX
3aBJaHb.

Skmo roBoputH Npo cucteMmy BipryaneHuii YHiBepcHTET, siKa
mupoko BukopucroByetbes B JIIIY BXK]I, To MaeMo 3a3HaunTH, 110
Ha 110 IaTGOpMy MH MOKEMO OE3MepelIKOTHO 3aBaHTaKUTH BCi
MaTepiany JeKLid A7 BUKOPUCTaHHS 1X CTyJAeHTaMH B OyIb-sSKuil
Yac Ta MOMKEMO CTBOPHUTH PI3HOTO BHJIY TECTH, JJIS OILIHIOBaHb
HaOyTHX CTYJICHTaMH 3HaHb, 0COOJIMBO 3 JICKIIHHOTO MaTepiany.
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- pi3HomadiTHicTb. HaBuyanHa oOHNaliH pgamo  3Mory
O3HAOMUTHCH 3 OaraTbMa OCBITHIMU CaliTaMU, Ta YPI3HOMaHITHATH
METOAMKY BHUKJIAAAaHHS pPI3HUMH IHTEPAaKTHBHUMH BIIPaBaMHU.
I'oBopsun npo iHO3eMHY MOBY, MOKEMO 3a3HAYUTH, IO MU HIKPOKO
BHKOPHCTOBYEMO BMpaBu 3 Takux caiTiB sk: Perfect English
Grammar, English Grammar, Test-English ta inmi. 3okpema, Ha
caiiti Test-English 1o koxxHOTO BHKOHAHOTO 3aBaHHS € CBOE aHAJI3.
Tomy, cTymeHT Bimpa3y MOKe INpOAaHANII3yBaTH CBOi HMOMIJIKH Ta
cnpobyBatu cede 3HOBY. JloCBim TOKa3aB, IO BUKOPHCTAHHS ITUX
IHTEpHET-pecypciB SK JONATKOBHUX BIpPaB Ha JOMAIIHE 3aBIaHHS
CYTTE€BO IIOKpaliuB HAaBHYKU CTYZ[GHTiB, OCKiJII)KI/I BOHU MAaKThb
3MOTY Bifpa3y 6a4uTH CBOI MOMUIIKH Ta IPOAHATI3yBaTH iX.

OTke, mpoaHai3yBaBIIM Pi3HOMaHITHI HEJONIKH Ta MEpeBary
JUCTAHIIMHOTO HABYAHHS, MM IPUXOJUMO JO BHUCHOBKY, IO KHBE
CHNKYBaHHS € JOCUTh BaXJIMBUM IPUBHUKIAAHHI i1HO3€MHOT MOBH,
alme JnocBim oHmaiH-BukiamaHHs B XXI| cromitri € mpocTo
HEOOXIZTHUM, OCKIJIbKM CyYaCHMH CTYACHT HaJa€ TMepeBary
PI3HOMaHITHHM Ta/pDKeTaM Ta IHTEpHET-pecypcaMm Ouiblle, HDK B
TIOTIEPEHI POKH 1 € IIJIKOM MPHCTOCOBAaHUM JI0 YMOB OHIIAH-
HaB4YaHHS.

Jlireparypa
1. Distance Education for Language Teachers: A U.K. Perspective
(Multilingual Matters) Hardcover — June 22, 1995.
2. COVID-19 rta pucraHmifiHe HaBYaHHS y 3aKiIajaX BHUIIOI OCBITH:
AHANMITHYHUHA OTJISA HAyKOBHX MyONiKamii 3 MIKHapOJHUX BHIAHb:
https://nubip.edu.ua/node/79877

72


https://nubip.edu.ua/node/79877

®LIOJIOI'TYHI M IEJAT'OI'TYHI CTV I
ESSAYS WITHOUT MISTAKES

Yaroslava Bedrych
Research and Educational Center for Foreign Languages,
National Academy of Sciences of Ukraine

There is no rule on how to write. Sometimes it comes easily and
perfectly; sometimes it is like drilling rock and then blasting it out
with charges (E. Hemingway). Writer has truly said. Sometimes you
want to write but have a lack of language knowledge or writing
skills. Relevance of his paper is caused by necessity of proper
scientific written discourse. Essay as a significant part of scientific
writing is the object of our research. Subject of the investigation is
typical mistakes which are occurred in the essays. Our goal is to
outline and classify different uncorrected points. The material of our
paper is a number of argumentative essays written by 1% year PhD
students.

First of all we want to remind different types of essays. They
can be: narrative, explanatory, expository, 5-paragraph
argumentative and argumentative analytical (O. llchenko, Ya.
Bedrych, Z. Shelkovnikova 2019). Within the program of Research
and Educational Center for Foreign Languages, National Academy
of Sciences of Ukraine for PhD students taking a qualifying
examination in English (C1 proficiency level), we’ve examined only
latter two types of essays. Let’s give the main features of them:

1. 5-paragraph argumentative essay should include discussion of
advantages and disadvantages together with expression of your own
preference. As a rule heading will tell you about necessity to state
pros and cons, for example: Advantages and Disadvantages of the
Internet or Pros and Cons of Mobile Phones, etc (ibid).

2. Argumentative analytical essay should involve examination and
evaluation of information as well as comparison and contrast (latter
one is not obligatory). There are some headings for this type: Why
doing Science is so important? or Environmental problems: should
we care about it? (ibid)

To write a good essay the writer must follow the main rules:
keep the structure (O. lichenko, Ya. Bedrych, Z. Shelkovnikova
2019), state the main components (S. Toulmin 2003), avoid obscure
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and vague language (U. Wingate 2012). L. Gaertner-Johnstone
(2013) stresses: one purpose per message, one idea per paragraph,
one idea per sentence. Unfortunately it is not always in that way,
especially if you are new in this sphere. We will regard other typical
mistakes and complete this list.

Let’s consider the main mistakes that we have found in essays.
a) Essays should consists of introduction (provides background and
has thesis statement), 2 or 3 bodies (paragraphs support thesis
statement, gives pros and cons), conclusion (summarizes and
paraphrases the thesis statement) (O. llchenko, Ya. Bedrych, Z.
Shelkovnikova 2019). Writer must structure his/her essay properly.
For example:

....0ur life’s getting better, we can communicate with every
people we want on Internet and find any information we want. We
have so much thing that previous generations haven’t! So, | think the
main challenges of third millennium is to have fun, to live full and
happy life, to do right things and be a bit cautious for probable
dangers — just in case (original) (Yurchenko V).

There is a part of essay. We can see some advantages plus
conclusion, but the latter one should be a separate abstract.

b) S. Toulmin’s (2003) model of essay looks like the following:
claim (thesis statement), grounds (facts and evidence), warrant (why
the evidence supports the claim). For example:

Finally, Internet facilities provide us extensive opportunities for
contact and communication.

But from the other hand using the Internet can have a number of
significant disadvantages (original) (Zabuga G.).

So, writer has stated a thesis (opportunities for contact and
communication), but there are no grounds to this statement.

c) U. Wingate (2012) argues to avoid obscure or vague language.
During the analysis of essays we also have found some grammatical
mistakes. Let’s consider different examples:

Safety and privacy in on the Internet (Yurchenko V).

First Firstly, we will speak about the cons (Motsiiaka O).

Some people say that the Internet is the source of all modern
problems, whereas other say that the Internet is solution of it them
(Yurchenko V).

Which plants could be useful for a diseases (Vatamaniuk O).
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But from on the other hand, using the Internet can have a
number of significant disadvantages (Zabuga G).

Besides these three points, we also outlined other uncorrected
points. Let’s examine them.

d) For easier comprehension of the text, writer may use logical
connectors and discourses markers. For instance:

First of all, the Internet has become the new way of
communication...

Secondly, the business world will no longer be the same.....

Thirdly, manufacturing got new opportunities.....

The last but not least, the Internet has brought new abilities for
studying and science........ (Kolodii V).

As we can see, with adding logical connectors, the pros look
more classified and are easier to understand.

e) No plagiarism. If you take someone’s statements or some previous
findings, you have to quote it. For instance:

Thirdly, about 85% of scientific, technological, academic
publications appear primarily in English (original) (Motsiiaka O).

These are great figures, but there is no reference.

f) The last but not least, writer should avoid “false friends” or
inappropriate synonyms, e.g:

There are many reasons why learning a new language is
beneficial and always is actual (timely) (Kolodii V).

According to Merriam-Webster Dictionary (2021), actual means
real or exact, while timely means appropriate or adapted to the times.

Let’s have a look on some examples, where different synonyms
should be used.

On this reason, language proficiency improves chance of
getting a good job (increases a chance)

..... when we all have toremain at homeand avoid
communication in person (original) (Ohrymchuk Ya).

It’s better to use stay at home instead of remain at home. The
phrase communication in person can be substituted by eye to eye
communication or face to face communication.

We can conclude that to write good essay you should remember
the main golden rules: keep the structure, state the main components,
avoid obscure and vague language, use logical connectors and
discourse markers, avoid plagiarism and not use “false friends” a

75



PHILOLOGICAL AND PEDAGOGICAL STUDIES

inappropriate synonyms.
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ASPECTS OF TEACHING ENGLISH FOR SPECIFIC
PURPOSES

Tetiana Vakulenko
Taras Shevchenko National University of Kyiv

There are three main aspects of ESP programs: English for
Occupational Purposes (EOP), English for Academic Purposes
(EAP) and English for Science and Technology (EST). The ESP
teacher’s task is to teach both language and content, team-teaching
with subject specialists.

Each subject specialty has its own vocabulary, which contains
highly technical terms, semi-technical words and sub technical
vocabulary. There are two aspects of vocabulary teaching, which are
of great importance in ESP: the study of word formation and word
relationships. The study of word formation can be divided into two
main areas: the meaning of prefixes and suffixes, and the
identification of word classes, such as noun, verb, adjective. It can
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be useful for a student to be able to guess the meaning of the word by
using his knowledge of the meaning of a prefix or suffix. Words
should not be taught in isolation but exercises should be devised to
learn their relationships with other words. Examples of such
exercises may be: to find the words with similar or opposite
meanings. “Odd word out” exercises may also be helpful, e.g.:
Decide which word does not belong in the group and give reason for
your choice.

The main language skills are, of course, reading, writing,
listening and speaking. A sample teaching unit might consist of:
priming of the reading topic by discussion; reading of the text with a
task clearly defined; extracting of the relevant information from the
text and writing it up in note or tabular form; discussion of
individual/group results; writing up the final version in full. The
student must be able to change his reading strategy. He may have to
skim a text rapidly to understand if it would be of use to him. Then
he may scan more slowly, extracting the specific information he
requires. Writing also has its purpose, as well as reading. The
learners may develop their writing skills when writing reports, letters
or note-taking. Note-taking is a three stages process. At the first
stage the reader or listener must understand the message he is
receiving. At the second stage he selects information relevant for his
goal and writes it down in the form of notes. At the third stage the
notes may be used to revise for an exam, to participate in seminars,
to maintain conversation. The efficiency of any note-taking method
is measured by the degree of success in stage 3, when the learner
reads back the notes and expands them to their full form. There are a
number of situations for which learners need to develop listening
skills. In academic settings students will need to understand what is
being said in tutorials, seminars and lectures. Many ESP learners,
who are not native speakers, face difficulties in understanding of
lectures in English, because a listener, unlike the reader, cannot
control the flow of information, he cannot stop a lecturer to ask for
clarification. Besides, the listener may be exposed to a range of
accents and lecturer styles, to fast delivery speed, which may also
impede comprehension. Other possible problem areas in listening
include: listening in meetings; listening to specialist radio and TV;
listening to the telephone (the absence of visual contact doubles the
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difficulty of comprehension); listening to non-standard varieties of
English; listening to other non-native speakers. The ESP teacher will
have to identify his students’ purposes in listening and provide an
appropriate listening materials and exercises to suit these purposes.

Arriving in an English-speaking country ESP students are
supposed to function not only professionally or academically, but
also socially, for example, have to deal with the police, use travel
facilities, go shopping, find accommodation and maintain a
conversation with staff and fellow students. The ESP teacher is
expected to understand the needs of the learners, to design a syllabus
for a class, to select and adapt learning materials suitable for the
purpose. He may also be advised to work in cooperation with subject
specialists.
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POJIb ABTEHTHYHHMX BIIEOMATEPIAJIIB JIJIA
PO3BUTKY HABUYOK CJIYXAHHS ITPU BUBYEHHI
IHO3EMHOI MOBHM CTYJIEHTAMA HEMOBHHUX
OAKYJBTETIB

AJIL I'opbauenxo, A.C. Maniii
Kuiscoruii nayionanvnutl ynieepcumem imeni Tapaca [llesuenka

[lepen crymeHTaMu CHOTOAHINIHBOI YKpaiHM 3aBOSKH il
HEYXWJIbHIH iHTerpamii 0 CBIiTOBOTO OCBITHBOTO KOHTEKCTY
BIIKPUBAEThCS BCcE OUIbIIE MOXIMBOCTEH Ui  PO3MIMPEHHS
reorpadii = 3700yTKy BHIIOI OCBITH, IO B CBOK UYepry €
HEMOXJIMBHUM 0e3 SKICHOrO OBOJIOMIHHS 1HO3EMHOIO MOBOIO, SIK
IHCTpYMEHTy, IO  34aTeH  3a0e3MeYnTH  KOMYHIKalilo 3
MPEICTAaBHUKAMH 1HIIUX KpaiH Ta KyJIbTYD.

Mera ngaHOi HayKOBOi PO3BIAKM — OCTIAWTH OCOOIHBOCTI
BUKOPUCTAHHS aBTEHTHYHMX BijeoMmaTepiaiiB Ta iX poib Ta
NepeBary Ijs MOKpAIeHHS HABUYOK CIyXaHHA y 3400yBadiB BUILOL
OCBITH, 0COOJIMBO ITiJ Yac OHJIAHiH HAaBYaHHS, a TaKO)X BH3HAYMTH 1
OXapaKTepU3yBaTH OCHOBHI €Tamy poOOTH 3 BijeoMaTepiajamMHu Ha
3aHSATTI 3 IHO3EMHOI MOBH.

BukopuctanHsi aBTEHTHYHUX BijeoMaTepialliB € JIOCHUTh
e(EeKTHBHUM CIIOCOOOM TTOKPAIIEHHS! HABHYOK CIyXaHHS 37100yBadiB
BUIIOT OCBITH, & TaKi MaTepialii MOXYTh BHUKOPHCTOBYBATHCS JIJIS
CTYJEHTIB Oy/Ib-SIKOi CIIeiadbHOCTI Ta OYyIb-SIKOTO PiBHS BOJIOIiHHS
1HO3EMHOIO MOBOIO.

BukopucranHs BijjeomarepiaiiB Ha 3aHATTSAX 3 1IHO3EMHOI MOBH
Mae OyTH MiJNOPSAJAKOBaHE [EBHUM HABUAJIBHUM  IUIAM 1
OpraHi30BYBaTHCS BiMOBIAHO 10 HUX. OHIAH HAaBYAaHHS Ma€ IITHHA
pSI METOMOJIOTIYHUX OCOONMBOCTEH, ajle OJHO3HAYHOI Horo
MepEeBaroo JijIsl 3aCTOCYBaHHS BijieoMarepialiB € HasBHICTh €KpaHy
JUI. KO)KHOTO YYaCHHKa OCBITHBOTO MPOLECY, IO pOOUTH Meperiisig
KOM(OPTHUM Ta €(hEeKTUBHUM.

IcHY€e yoTHpY OCHOBHI THIMH BijjeoMatepiaiiB, MO MOXKYTh OyTH
BUKOPHUCTaH1 Y TIPOLIECi ONlaHyBaHHs 1HO36MHOT MOBH:

- crenianbHO po3poOieHi HaBYaNbHI MaTepiand, siKi BXOIATh Y
KOMIUIEKT CyYaCHUX HAaBYAIbHO-METOJNYHUX KOMILICKCIB;

- XyZI0KHI (1TBMH, TeJlenepeiadi Tomo;
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- e(ipHi mporpaMu, TOOTO Ti, IO 3AMUCYIOTHCS OE3MTOCePETHBO
3 edipy (HOBHHH, HAYKOBO-ITi3HABAJIbHI IIPOTPAMH TOIIIO);

- BiJI€O, 3HSITI BUKJIAJaueM 31 CTyJCHTaMHU.

[lepeBaramu 3acTocyBaHHS BigeoMmaTepiady Ajisl PO3BUTKY
HaBUYOK CITyXaHHS € BI3yalbHHUU CYIIPOBIJ T4 MOXIIUBICTH BMUKATH
cyOTuTpH.

PoGoTa 3 aBTEHTMYHUM BijeoMarepiaioM Mae€ NITUTHCS Ha 3
eTarm. TepeaIeMOHC TPl HHAMN, JIEMOHCTPAITIHHIH,
I IEMOHC TP AT HHAH. [TepeamemoHCTpariitHII eTarn
COpSMOBAaHMA Ha 3HATTA MOBHHX 1 JIIHIBOKpaiHO3HaBUMX
TPYAHOILIB; IEMOHCTPAIIHHUI — HA PO3BUTOK HABHUYOK CIIPUNHSTTS
iHdopMarii; mCHAAEMOHCTpAIlifHINA — Ha PO3YMIHHSA 3MICTY
BiJeoMarepiady i PO3BUTOK MOBHHUX YMiHb Ta HaBHYOK YCHOTO
MOBJICHHS [2].

[ToeTanue BUKOHAaHHS nepeIeMOHCTPAIli HHIX,
JEMOHCTPALIHHUX 1 MICISIIEMOHCTPAIMHAX 3aBIaHb [O3BOJUTH
3n100yBayaM BHUIIOI OCBITH YHUKHYTH MOXJIMBHX TPYAHOILIIB Ta
HaJAITye CTYACHTIB Ha e(QEeKTHUBHE OIMpAIOBAHHA MaTepialy, a
OTXE MiABUIIUTH IXHIO MOTHBALi0 O HAaBYAHHS Ta JOMOMOXE
JIOCSATTH YCHiXy B ONaHyBaHHI 1HO3eMHOI MOBH.
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OCOBJIMBOCTI AYJIUTOPHOI TA CAMOCTIHHOI
POBOTH CTYJIEHTIB-IICUXOJIOT'IB Y TPOLECI
®OPMYBAHHS IHIHOMOBHOI KOMIIETEHTHOCTI ¥
YUTAHHI

A.U. I'opoecea
Kuiscoruii nayionanvnutl ynieepcumem imeni Tapaca [llesuenka

@opmyBaHHS  TpodeciiHO  Opi€HTOBaHOI  IHIIOMOBHOT
KOMIICTCHTHOCTI B YMUTAHHI BiIOYBAETHCSI SIK ITiJ] 9aC ayJUTOPHOI, TaK
1 mig yac caMOCTiiHOT pOOOTH CTYJEHTIB Ta € HEOOXiqHOI
CKJIQJIOBOIO HAaBYAJIBHOTO IIPOIIECy, 0e3 SKOTr0 HEeMOJIIMBA YCIIiIIHA
MirOTOBKA KOMIICTEHTHUX CIICLIATICTIB y Tamy3i ncuxoiorii. Otxke,
npobyieMa (hOpMyBaHHsI 1HIIOMOBHOI KOMIIETEHTHOCTI B YHMTaHHI €
3aBXIU aKTyaJIbHOI 1 TOTpedye TOCTIHHOTO BIOCKOHAJICHHS.
JochimkeHHs B JaHii raixy3i € BATOMHMH, ajieé BOHU HE BUYEPIYIOTh
yCiX acIeKTiB HaBYaHHs, 30KpeMa, SKIIO HISThCS MPO OpPraHi3ailiio
caMocTiiHOi  poOoTH  cCTymeHTiB, ska O Oyma JOTIYHEM
MIPOJIOBXKEHHSM aylIWTOPHUX 3aHATh 1 ska Oyma O JOCTaTHBO
BMOTHBOBaHOK 1  aBTOHOMHOW. CropoOyeMo  pO3IISTHYTH
0COOJIMBOCTI HaBYaHHs (PAXOBOI'O YMTAHHS, SIKE MA€ MiCIe SK ITiJ
Yac ayJIMTOPHOI, TaK i MiJf 9ac caMOCTiHOI poOOTH.

CydacHu#l mpoilec HaBYaHHS 1HO3EMHOI MOBH Y BUININ IIKOJI
XapaKTepPU3y€eThCS  3HAYHMM  IJBUIICHHAM PIBHSA  aBTOHOMIQ
CTYJEHTIB, BUMarae iXHbOi aKTUBHOI y4acTi B OpraHi3ailii mpouecy
HaByaHHs (2: 95-100). CamocriiiHa po0OOTa CTYAEHTIB TaKOX
nepeabadac YWTAaHHS BENHMKOI KUTBKOCTI ()aXOBHX TEKCTiB, 3a
JIOTIOMOTOI0 SIKMX BOHHM MOXKYTh 30UIBIIYBATH 3arac TePMIHOJIOTIT Ta
OTpUMyBaTH HOBY iH(popmariito y ramy3i ncuxosorii (3). Skio
CTYJICHTH 3/IMCHIOIOTh MONIYK (axOBHUX TEKCTIB CaMOCTiHHO, 3
OHOTO OOKy, € MOXIIHMBICTh 0auuTH piBeHb CHOPMOBAHOCTI
rpaMaTU4YHUX 1 JIEKCHYHHX HABUYOK YUTAHHS, a 3 iHIIOro OOKYy,
piBeHb iXHBOI MOTHBaLii Yy Mpoleci caMOCTiHHOT POOOTH 3poCTae.
[lin gac poboT 3 OOpaHMMH TEKCTaMHM B ayIuTOpii Mae Micle
PO3BUTOK yMiHb TpPOQECIiiHO OpIEHTOBAHOTO  AHTJIOMOBHOTO
YHUTaHHS.

BukopucToByOUM ~ NpUKIATU  3aBJaHb, CTBOPEHHUX Y
BIJIMOBIAHOCT1 JI0 3aIIPOITIOHOBAHOI B METOIUIII HABUAHHS 1HO3EMHHUX
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MOB CHCTEMH BIpaB Uil (popMyBaHHS KOMIIETCHTHOCTI y YMTaHHS
(1: 24), Buknmagady MOXKE 3ampONOHYBATH CTYICHTAM CKJIAJaTH
aHaJoriuHi 3aBAaHHs J0 OOpaHMX HHUMH (HaxOBUX TEKCTIiB
camocriiiHo. Ilig yac ayauropHoi poOOTH BUKIaNa4eBi HEOOXiTHO
3BepTaTH yBary CTYyJIEHTIB Ha OpraHi3allif0 HaBYAJILHOTO IIPOIIECY:
BU/IM 1 TUIM BIPaB, METY iX BHKOHAHHS Tomo. [IpoBeneHHs Takoi
poboTH 3 MaWOYTHIMH TICHXOJIOTaMU CIPHUSE HE  TIIBKU
BIOCKOHAJICHHIO 1HIIOMOBHOI TIpOo(eciifHOi KOMIIETEHTHOCTI B
YUTaHHI, ajlé ¥ CHOpUs€e 3POCTaHHIO IHTEpecy A0 YWTaHHA. Sk
MoKa3ye JAOCBiL pPOOOTH CTYJCHTH CIPOMOXKHI HE TIJIBKH
3MIACHIOBATH TOHIYK ()aXOBHX aKTyaJbHUX JUIS HUX TEKCTiB, aie U
NparHyTh caMi BH3HAYaTH HampsMOK poboTH 3 HUMH. Poib
BUKJIa/Ia4a MPU LOMY € KOPHUTYI0Uuot0. BiH MOBHHEH KOHTPOIIIOBATH
MpOLIEC HaBYaHHS, OOMpATH CTYACHTIB I IMIiATOTOBKH PIi3HUX
3aBJIaHb JI0 TEKCTiB, yPaXOBYIOUH PiBE€Hb IXHHOI KOMYHIKATHBHOI Ta
(haxoBOI1 MiIrOTOBKH.

Sk mpaBwiio, Ha nepwiomy eTami Takoi PoOOTH Mae Micle
quTaHHS O00OpaHOro CTyneHToM QaxoBoro Tekcry. CryneHTH
BHKOHYIOTh MEPENTEKCTOBI Ta MICIATEKCTOBI BIPABH, IO CIPHUIIOTH
OMaHyBaHHIO (DaxoOBOrO JIEKCHYHOTO Martepialy Ta IOIoMararoTh
MEpEeBIipUTH PO3yMiHHS HHMHU iHpopmalii 3 Tekcty. Ha opyeomy
eTamni CTYJCHTH BHKOHYIOTH HHU3KY IMICISTEKCTOBUX BIPAaB, BOHH
AHAJII3YIOTh X pa3oM 3 BHKJIaJgaueM 1 3IIHCHIOEThCS BHOIp THX i3
HUX, SIKI BHKOPHCTOBYBATUMYThCS  SIK 3pa3OK JUIS MOJABIIOL
CaMOCTIHHOI IMirOTOBKM aHAJOTIYHUX BOpaB. Ha mpemwvomy erami
CTYJICHTH 3HAXOMATH 1 YATAIOTh (PAXOBHI TEKCT, CKJIAIAIOTh BJIACHI
3aBJlaHHs, BUKOPUCTOBYIOUM 3pa3KH, ONpalbOBaHi Tijg  4ac
ayJUTOPHUX 3aHATh. 32 BUMOTOI0 BHKJIJla4a BOHHU IOSICHIOIOTH,
qoMy oOpanu came Taki BrpaBu. Ponb BHKIazada MOCTYIIOBO
3MIHIOETBCS 3 KOHCYJIbTaHTa Ha CIHOCTepirada, SKUH Micis
3aKiHYeHHsT pOOOTH 3 TEKCTOM POOHUTH aHaji3 poOOTH CTYJCHTIB.
Yemeepmuil etan € (akynpTaTuBHUM. CTyIE€HTH MOXYTH IO 4ep3i
BUKOHYBAaTH POJIb BUKJIaaya, 3alpOIOHYBaBIIMA IPOYUTATH 0OpaHuit
HUMH TEKCT i BAKOHATH CTBOPEHI HUMH BIIPABH.

Otxe, ¢GopMyBaTH aHIJIOMOBHY HpoQeciiHO OpieHTOBaHY
KOMIIETEHTHICTh y YMTaHHI CIiJ MOYMHATH MiJ 4Yac ayIuTOPHOI
po0OTH, 3IIHCHIOBATH Ha TIEBHUX €Tarax, 3pOOMBIIN CaMOCTIHHY
pOOOTY CTYIEHTIB 11 JOTiYHUM MPOJIOBXKEHHSM, 1, 30UIBIIYIOUH TIPU
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IbOMY PiBeHb iXHHOI AaBTOHOMHOCTI 1 MOTHBAIII].
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INTEGRATING DATA-DRIVEN LEARNING INTO THE
PROCESS OF TEACHING ESP COURSE

Viktoriia Hubkina
Dnipro University of Technology

The process of teaching ESP course is always associated with
the challenges to identify the main features of students’
specialization area. Students have to cope with a “massive but
controlled exposure to authentic input,” which is very important for
language learning (Cobb and Boulton, 2015) and that is why
directing and monitoring the context can greatly increase language
awareness, autonomy, and self-development. Tim Johns emphasizes
that “at the heart of the approach is the use of the machine not as a
surrogate teacher or tutor, but as a rather special type of informant”
(1991, p.1). Available computer software helps students learn and
develop language skills by creating direct interactions with language
data, consider frequencies and multiple occurrences of target items in
the context, investigate and test various ideas. This approach can be
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applied to form a learning environment where the teacher is no
longer the only authoritative owner of knowledge but plays a role of
consultant and facilitator. The initial use of this approach is certain to
take a lot of time, but the results are going to be promising as
students will be able to work with authentic texts in different genres,
be familiar with such linguistic cases as word frequency, chunks, and
collocations, analyze forms and variations; formulate hypotheses and
understand terminology.

This approach is based on the principle of “cutting out the
middleman,” a reference to learning language directly from language
rather than from such resources as textbooks, grammar, dictionaries,
and teachers (Thomas, 2015). After finding the appropriate
information for required task students make an effort to “make sense
of that response (possibly asking other questions in order to do so)
and to integrate it with what is already known” (Johns, 1991).

DDL comprises such important elements as corpora that can be
compiled fast and without any difficulties as well as the computer
software to query them. Corpora can be useful for elaborating any
kinds of teaching materials and resources for different purposes. It
can be specialized dictionaries, grammar textbooks or coursebooks,
syllabus design or assessment tests.

The Internet proposes a large amount of different data thus
allowing teachers and students to find and download various types of
texts to build their own corpora for specific purposes. Advanced
software development resulted in increasing number of various query
tools that are often freely available online or can be downloaded thus
making DDL much more accessible. These tolls are developed for
different users starting from experienced researchers to ordinary
ones. Let us consider the most widely used:

WordSmith Tools comprises a selection of modules for
searching patterns in a language and consists of three modules
(Concord, Keyword, Worldlist) to analyse concordances and
frequency. Moreover, advanced features provide the possibility to
apply such other functions as extracting data based on XML tags.

Wmatrix is applied to carry out corpus analysis and provides a
web interface to corpus annotation tools as well as creating
frequency lists and concordances. The possibility to extend the
keywords method to key grammatical categories and key semantic
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domains is also proposed.

SketchEngine comprises some in-built corpora and the
uploading of any corpus into the software can be done in addition
with the possibility to examine frequency lists, keywords, and n-
grams.

CORPUS.BYU.EDU includes a number of corpora and is
considered to be the most widely used corpora online accounting for
more than 130,000 users each month. Various information sources,
proceedings from the UK Houses of Parliament and American Soap
Operas can be used for extracting and analysing corpora units.

CLIC (Corpus Linguistics in Context) is a special design
where literary text analysis is applied. Besides standard corpus tool
functionalities, such features as restricted concordance searches for
text within or outside of quotation marks and result grouping are
provided.

Comparing above mentioned software tools it could be
concluded that they provide a great variety of outcomes, and their
further development is required. Corpora is intended to provide data,
and only students and teachers are responsible for their application
and evaluation.

It should be concluded that DDI is based on proved theoretical
studies and is especially useful in terms of learning outcomes. It is
suggested to be combined with existing and commonly used software
tools. However, in some cases it would be sufficient and could
provide good results according to needs analysis, but specific and
long-term needs and motivation could require more sophisticated
development and improvement. Taking into consideration “specific
varieties of English, a corpus approach — for decision-makers,
designers, teachers, and learners offers a significant complement to
the quirks and failings of intuition alone” (Sinclair, 1991).

Advanced computer and mobile technologies provided DDL
with great possibilities of extended application and students have
already been involved. Smart phones and other mobile devices are
certain to add substantial changes, but interfaces require further
adaptation to be made because of insufficient screen size and slow
processing speed. New research studies should be done to assess the
real benefits of integrating DDL into the process of teaching ESP
course — “not just for learning specific terms but in helping users to
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become better language learners, more sensitive to language as a
whole “(Boulton, 2016).
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MODERN APPROACHES TO ENGLISH STUDIES

Oksana Danylchenko
Taras Shevchenko National University of Kyiv

This thesis aims to investigate the outcome, success and
challenges of modern English studies in a new online digital learning
atmosphere after the traditional face to face learning environment.
We will focus on how teachers adapt to the new digital teaching
styles and propose new essential teaching innovations in studying
English. Furthermore, we examine methodical innovations that
naturally emerge while responding to the students’ needs and
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stimulating them to achieve the expected learning outcomes. We will
emphasise how a new learning environment can help to reach more
effective learning outcomes in studying English in comparison to the
traditional face to face classroom environment.

Firstly, we admit, that digital learning means online or blended
learning. Online learning is an education in which instruction and
content are delivered primarily over the Internet (Watson & Kalmon,
2005). Used interchangeably with Virtual learning, Cyber learning,
e-learning. Blended learning — is any time a student learns at least in
part at a supervised brick-and-mortar location away from home and
at least in part through online delivery with some element of student
control over time, place, path, and/or pace; often used synonymously
with Hybrid Learning (Horn and Staker, 2011).

Asynchronous learning is communication exchange that occurs
in elapsed time between two or more people. Examples are email,
online discussion forums, message boards, blogs, podcasts, etc.
Synchronous learning — Online learning in which the participants
interact at the same time and in the same space. Distance education
is a general term for any type of educational activity in which the
participants are at a distance from each other--in other words, are
separated in space. They may or may not be separated in time
(asynchronous vs. synchronous). Blended course is a course that
combines two modes of instruction, online and face-to-face.

While the practice of online education is expanding rapidly
especially during the corona crisis, on the contrary, online education
just like any other ideology and practice has its limitations and
drawbacks. First of all, time management and self—discipline are
vital skills to succeed in an online learning atmosphere (Saprykina &
Volokhovich, 2020).

Synchronous style of teaching and learning English involves
live face to face interaction between the students and professors by
the use of video systems such as Skype, Facebook, Google meets,
blue jeans and zoom. The lectures are conducted through the video
system and the students can interact at any time to ask questions and
suggest comments as in the regular classroom atmosphere. On the
other hand, Asynchronous-style of teaching and learning has very
little or no face to face interaction between students and professors
and the course is conducted by the use of platforms such as
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MyCourses. Course lectures and videos are downloaded on a regular
basis that offer students flexibility to view the notes and watch the
videos on their schedule and leisure (Radin & Shlat, 2020). Both of
them are actively used in modern English studies and makes the
process logically structured, effective and resultative.

In modern English studies, we may use such approaches as:

- using few files, documents at the same time to compare
and show the difference;

- using separate rooms for group work;

- giving short tests, questions to check and to keep students’
attention;

- giving grades and scores, react immediately;

- using notes and sticks to show and underline mistakes;

- prolongation of homework assignments doing;

- resubmission of assignments;

- group work;

- work with individual projects and doing cases.

Such work provides effectiveness in the study, keeps attention
and interest, encourages students to work individually, concentrated,
creative.

Moreover, it can be provided by using some strategies of
engaging students” work in an Online Classroom. For example,
screen sharing allows engaging students with the work, because they
will feel your presence like it could be in the real classroom. With
the help of sharing and controlling the screen, you can show them
what you want them to see (photos, videos, chats graphs), show the
article, some pages or website and turn it into reading, watching,
listening, doing quizzes.

Sharing audio or video is a great way to engage students during
the lesson. It’s a great tool for learning a language through using
authentic material.

Using chat is an effective tool for communication with the
students. With the help of numerous online platforms, you can share
notes or use them as a virtual whiteboard when you or your students
have problems with other supplemental tools.

Pair work is an effective way for improving communication in
the target language, but it has its own specific both in online and
offline classrooms. Because of the personality types and different
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students can refuse to work with some classmates or prefer to work
with their friends all the time, which may not benefit them, because
they speak to each other in their native language in their free time
and used to that. Such challenge has to be overcome. Effective
learning can be accomplished by means of pair work if the teacher
implements the strategy of switching pairs for each activity. When
students know they will have to change partners, they won't get too
attached to one person, and likewise, they won’t be too disappointed
about working with someone they don’t like. Also, it gives shy
students or students who always tend to get dominated by others in a
conversation, the chance to speak more.

Distance studying English can pose new feelings of frustration
among students and create a lack of confidence for some of them.
Firstly, they should see what part of the curriculum they will learn in
a traditional classroom and which will be studied online in
Synchronous and Asynchronous styles. They should have a schedule
and manage their time.

Secondly, some students may not be familiar or comfortable
with the learning platforms you use, so might be hesitant to engage
fully. It can be overwhelming and sometimes confusing without
proper and effective support. They may feel isolated from their
classmates and teacher. Preparing students for blended learning, for
offline and online tasks is an important part of effective distance
teaching of English. Make sure students know how to do such tasks
as sending a message via the platform messing system, find a
curriculum, make a project, do the test or the task etc. Provide how-
to do videos and guides when appropriate. Set clear explanations at
the beginning of the online course and before, during class sessions,
that students know exactly what is expected of them. Pay attention
to at-risk students — those students who are performing poorly
academically or students in danger of not passing a course or
graduating.

Communication with individual students via messaging,
feedback, discussion platforms and virtual class meetings and/or
individual conferences also will help students can overcome some of
the difficulties of distance English language learning.

Making blogs such as a website or a section of a website used
for expressing ideas and opinions of users in multiple modalities,
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often maintained by one leader is effective and modern in English
studies. As a verb, maintaining or adding content to an ongoing
asynchronous discussion housed at a target website.

As a conclusion, we should notice, that modern approaches to
English studies demand you to be opened to dialogues, honest,
flexible and trust students, pay attention to their needs and inspire
them.
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OUTPUT TASK IN THE ACQUISITION OF FORMULAIC
LANGUAGE

Svetlana Danilina
Taras Shevchenko National University of Kyiv

Strong command of formulaic language is indispensable for the
mastery of L2 vocabulary, therefore the importance of learning
vocabulary in chunks and attending to lexical collocability has
featured prominently on the communicative approach agenda.

Formulaic language traditionally includes idioms, commonplace
guotations, phrasal verbs, and collocations. Earlier lacking in
popularity, currently the acquisition of formulaic knowledge by
language learners has been in the focus of attention of
methodologists and linguists, alongside traditional research into
vocabulary uptake (Adamcova, 2020). Meanwhile, the realm of
acquiring formulaic language by learners still appears to have more
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guestions than answers, when it comes to the efficiency of the
collocational uptake.

Although communicative theory of second language acquisition
emphasizes learning vocabulary in chunks or collocations (in a way
similar to a child acquiring their first language) to promote speaking
fluency and idiomaticity, formulaic sequences, which include phrasal
verbs, remain notoriously difficult for learners, especially in
productive use (Snoder, 2017). Garnier and Schmitt (2016) view
corpus frequency as the main predictor of phrasals knowledge. The
observation is supported by the research conducted by Ellis et al.
(2008), which showed that processing of formulaic language in non-
native speakers is frequency sensitive, while native speakers are
attuned to the degree of the formula fixedness.

Accounting for the difficulty in acquiring the knowledge of
phrasal verbs, | carried out an experiment, which targeted this
vocabulary aspect, in a lesson, conducted with a group of upper-
intermediate students of the faculty of philosophy. The lesson, which
was run in zoom application, centred around a set of phrasal verbs
offered in Unit 7 of Speakout Ul (2015): bring out, come across as,
put up with, turn out, take back. The first stage of the vocabulary
work included ‘receptive recognition’: identifying a phrasal in the
context of sentences given in the book, and then matching them to
the definitions supplied. The learners seemed to have no difficulty
doing it. After that, to have the students actually reflect on the
meaning of the lexical items, the students were asked if there were
any phrasals which sounded new to them, or those whose meaning is
clear but they are barely used in the learners’ speaking or writing.
The only phrasal identified as new or underused by the group was
bring out in the sense of ‘produce’.

A controlled practice stage featured a gap filling task which
targeted the verbs in question. The items had to be put into
appropriate questions, and after the group feedback on the correct
answers, the students were split into breakout groups to discuss the
above questions and practise the target vocabulary in the oral output.
After that, the learners returned into the main chat to discuss
difficulties as well as proper usage of the target vocabulary.

The freer practice was set up in breakout rooms: the learners
span a wheel of names with the target phrasals and had to come up
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with a spontaneous 45-second to one-minute long speaking, which
would include a target phrasal, used in a personalized context of their
own. The task sought to encourage the learners to use the target
vocabulary items in a productive output to internalise them better and
with a hope that such personalized contexts may call for the use of
phrasals in similar speaking contexts, which might arise in future.
The results of the output were quite unexpected. Although some of
the verbs seemed to pose no problems to the learners both form- and
meaning-wise, there were others, which turned out quite problematic.
I managed to listen to two learners who had to think up a story for
‘put up with’. both students failed to produce the meaning correctly,
in the first case the verb was used as a synonym to ‘put smb down’,
‘to humiliate’; in the second it was used to mean “to be in contact
with certain people”; additionally, the form was used wrongly, i.e.
“put up them”. Another problematic item was ‘to bring out” with a
student failing altogether to produce any utterance using it. ‘Come
across as’ was also misused as come across with people in the
meaning of ‘meeting up with people’.

The above experiment demonstrated that much more practising
and analysing of the meaning of phrasals is likely to be necessary for
the learners’ successful production than the set of activities offered in
the lesson. This is particularly true of the less frequent phrasals, as
demonstrated above, which supports the findings of Garnier and
Schmitt (2016) and Ellis et al. (2008). The current online mode of
learning could also have contributed to the difficulties revealed by
the lesson, as it is virtually impossible to see in zoom how the
learners reacted to the recognition and analysis stages featured in the
lesson.
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AKAJIEMIYHE IMCbMO: IIABJIOHHE VS TBOPYE
MPOJYKYBAHHSI (METOJUYHI ATIOPIT)

B.A. XKanau, 1.B. Manunoecoka, .M. Ilanuenxo
Lenmp nayxosux 00cniodceHb ma GUKIAOAHHS IHO3EMHUX MO8
HAH Vkpainu

Po3mmpenHss iHTerpamiiiHuX 3B’s3KiB YKpaiHCHKOI 1 CBITOBOI
HAayKH, YpPi3HOMaHIiTHCHHSAM iX ¢GOpM,  PO3MHUPEHHS CIEKTPY
HAyKOBOI crieniaiizamii moTpedye MOCTIHOTO BiApedIeKCOByBaHHS
cnenu@ikd HAYKOBOIO MHCICHHS 1 e(eKkTUBHHX 3aco0iB HoOro
BiATBOpeHHs. BpaxoByroum Te, 1o npodeciiiHe BOJOAIHHS
HaBUYKaMH MMCHMOBOTO CIIKYBaHHIM II€PETBOPHIIOCH Ha HAraJbHY
notpe0y HaykoBux mnpartiiBaukis (Flowerdew & Wang, 2018), a iioro
MUTOMa Bara CKJaJa€e He MEHII TPETHHU KOMYHIKaTHBHOL
TSUTBHOCT] yUeHUX, HAOMIKAOUUCh 10 00CATY YUTAaHHS, el aCIeKT
nmoTpedye 0OCOOIMBOTO OOTOBOPEHHS B paMKax IUCIUTUTIHAPHOTO
Jianory 3 HEOJAMIHHUM BUXOJIOM Ha MPAKTUKY BUKJIAJAHHS Y BUTJISI
(OpMyJIIOBaHHS CHCTEMHU BIJINOBIIHUX METOAMYHUX MIIXOMIB 1
MPUHLMITB O CTBOPEHHS AWAAKTUYHHUX MaTepianiB. TakuM 4nHOM,
aKTyalbHUM BOaUaeTHCH (I ENINIIGE JHTBO-TUJJAKTHYHE
OOTpYHTYBaHHS BHUKJIQJIaHHS THCbMOBOTO MOBIICHHS JJISi HAYKOBUX
MPAIiBHUKIB. 10 i € METOIO TaHO1 PO3BIAKH.

[loHATTS mHCBMa SIK POJOBOTO HAIEXKHUTH OO0 THX BAAaBaHO
OUYCBUIHMX MOHATH, sKi, HaueOTO, HE MOTPEOYIOTh CIELIAJILHOIO
TEOPETUYHOTO OCMHUCIICHHS i BUKOPUCTOBYIOTHCSI THTPOCHEKTHBHO 1
IOBUILHO. Bu3HaAeThCs, 0 L€ CKIAAHUN 1 HaliMEHINI BU3HAYEHHI
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BHJ KOTHITHBHOI MiSUTBHOCTi, SIKMM Mae Ha MeTi Tepenady
aZieKBaTHOI iH(OpMaii B mICbMOBi# (hopMi BiAMOBITHO A0 CHTYaIii
cmizkyBanns (Mourssi, 2013). BumoBe MNOHSTTS akKaaeMiuHOTO
MMChMa TEPENAEThCS Yepe3 HHU3KY HOro BiIMIHHOCTEH Bij 1HIIMX
pisHoBuiB muceMa: “Academic writing is a special genre of writing
that prescribes its own set of rules and practices” (Bowker, 2007,
p.3). Lli BiAMIHHOCTI XapaKTepHi y CTHIICTHYHOMY, (POPMAILHOMY i
MpeIMETHOMY IDIaHaX, a TaKOX ISl CHTyamii cminkyBaHHS: «In
contrast to personal writing contexts, academic writing is different
because it deals with the underlying theories and causes governing
processes and practices in everyday life, as well as exploring
alternative explanations for these events”. (What is academic writing,
2012). “The term academic writing refers to the forms of expository
and argumentative prose used by university students, faculty, and
researchers to convey a body of information about a particular
subject” (Nordquist, 2017).

Oco0MHMBOCTI aKaJeMiYHOTO MHChMa Ha BiMIHY BiJl 3arajibHOTO
MUChMa OIMBII  JETANbHO  KOHKPETU3YEThCS  YKPATHCHKOKO
METONUKOI0. J[msi TekcTiB ycix JKaHpiB aKaJeMidYHOTO MHChMa
criocTepiractbesi Oinbma yHidikaiis Ta MeHINA iHAMBITyami3aiis
JICKCMYHMX OJMHHUIIb 1 TpaMaTHYHUX 3aco0iB TMOPIBHSIHO 3
XYJO)KHBOO JIITEPATypol0; CTaHAAPTH3AIlisl TpaMaTHKH, opdorpadii
Ta MYyHKTYyaIlil; BOHM IIJICCIPIMOBAHO 30PIEHTOBaHI Ha YWTaya B
TUIaH1 opraHizaiii Marepiany; iM MpuTaMaHHe YiTKe (GOPMYITIOBaHHS
izmei, sika MiATpEMaHa PI3HOTO POJNy JIONATKOBOK iH(oOpMAIl€r Ta
CTaHAapTH3alis OPOPMIICHHS KOXXHOTO KOHKPETHOTO JKaHPY
nmuceMuoro Mosienus. (Bacuisera, 2005, ¢.7)

B nmaniii po3Biii MU BUXOJUMO 13 HEOOXIIHOCTI MiJIKPECIUTH
cnenudiky akaJIeMiqHOTO MHCHbMa came K HAYKOB020 1 PO3YMIEMO
HOro SIK MPOLEC MOBJICHHEBOTO O(OPMIICHHS Mepediry HayKOBOTO
MUCJIEHHS y MHCBhMOBiH ¢opmi. Take poOoue BH3HAUEHHS MaTHME
METOAOJIOTIYHE 3HAYCHHS JI1 BHU3HAUYEHHS €(QEKTHBHUX METOAMK
BHKJIQJJaHHS.

B aHTnIOMOBHIN JMAKTHII CKITAJIHCS B OCHOBHUX MIIXOIH JIO
HaBYaHHS NUCBMOBOro MoBieHHs: Product-Driven Approach i
Process-Driven Approach; naronomyerbcs, Mo HEOOXiTHO YiTKO
YCBIJIOMITIOBATH, Ha 4YOMY AaKIEHTYEThCS yBara: Ha HaBYaHHI
mporiecy MUChbMa, YM Ha MPOAYKTI LLOTO TPOIECy; Ha OMaHyBaHHI
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ClyxadyaMH pI3HAX JKaHpIiB TNHCHMOBUX IIOBIIOMJIEHb, 4YH Ha
PO3BUTKY HaBHUYOK mrchMa (Samara, 2002, pp.167-168).

IMpu migxomi “Product writing” BuKIanaHHS HalleHE Ha
OTPUMAaHHI TEKCTYy, SKHUW TIOBHOIO MIpOI BIiANOBigaE MeTi HOro
HallMCaHHA 1 BIAMOBIZHOCTI KIHIIEBOTO TIPOAYKTY ICHYIOYHM
3pazkaM. A mingxing "Process writing" mepembadae akmeHT Ha HOTO
pi3HHX cTamisx: pre-writing phases, editing, re-drafting, producing a
finished version. Ile TBOpuwmii mporec, 110 BUMarae Bia Cy0’€KTiB
HaBYaHHSA 1 BHUKJIQJAHHSA pPO3IISATH THCBMO, SK KPOMITKY
KpeaTuBHY poboTy (Samara, 2002, p.169).

Product approach — Tpamuuiiinuii MeTonm, B SKOMY CIyXadiB
CIOHYKAalOTh  IMITyBaTH  TEKCT-MAOJOH,  SKUA  3a3BUYAl
MPE3CHTYEThCS 1 aHaNI3yeThCsl HA paHHIM cTanmii. Monxenb IbOro
MiIXOAy MPEACTABICHA MOCIJOBHICTIO IT'STH CTajiii HaBYAIbHOL
TiSUTBHOCTI ) — BiJI TpEACTaBIEHHS clydaxaM TeKCTY-3pa3Ky [0
BIATBOPEHHS HOTO CTPYKTYPH i3 HOBUM MOBHUM HAaITOBHEHHSIM.

"Process approach" KOHLEHTPY€TbCSI Ha TaKHX BHAAX
TiSUTBHOCTI, SIKi  CHPHUSIOTH PO3BUTKY MOBJICHHS, HAIMPHKIAL
"mMo3zkoBomy mmrypmi" (brainstorming), TPYMOBHX HUCKYCisiX,
TBOPYMX 3aBJAHHSX, JIOTIYHUX irpax, MpoOJEeMHUX CHTyalisiX, B
SIKMX CTBOPIOIOThCS TEKCTU. TaKWil METOJ MOXE MaTH HEBH3HAYCHY
KUIBKICTh CTail, XO04ya THIOBAa IIOCIIIOBHICTH BHIIB MiSJIBHOCTI
ONUCYETHCS THYYKOIO MOJIEIUTIO, TIOB’S3aHOI0 13 TeHepalieo,
OOrOBOPEHHSIM 1 OIIHKOIO iJIei, CTBOPEHHS HEOOXIAHOI KIIbKOCTI
CTPYKTYpHHUX Bepcid TekcTy Ta ix ampoOamii B ayauropii,
oOTrpyHTOBaHOMY BHOOpiI HAHOIIBII pPENEBAaHTHOTO KIiHIIEBOTO
MPOAYKTY TIHChMA.

Jominyrodoro Metoro Process-Driven Approach e crBopenHs
KPEaTHBHOTO IHCHMOBOTO TEKCTY, IO BUMAarae 4acy i 3BOPOTHBOTO
313Ky (feedback) 3 Goky Toro, XT0 HaB4a€eThCsl. BUKOpUCTOBYIOUM
el MeToj, BUKJIAJad CTaBUTh Tepell cliyxadyamH TeMy (3aBJaHHs)
JUIE  TUCBMOBOI  POOOTH 1 OTPUMYy€ OCTaTOUYHHH IPOAYKT,
OesnocepeTHbO HE BTPYHYAIOUUCh y caM mpouec nucema ((Jarvis,
2002; Stanley, 2004; Steele,2017).

[ligxin no0 mucbMa SK TpoIecy OUTBIIOK MIpOIO BiJIOBimae
ocobnuBoCcTIM HaykoBoro mucienus (Murray, Moore, 2006, p.5),
HajJa€ MOMJIMBOCTI JJIsi PO3KPUTTA CyO0’€KTOM THCbMa CBOEL
IHIUBIyQILHOCTI Y TEKCTi, YMOJMJIMBIIOE  BiATBOPUTH BUIBHHI
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mepedir #oro aymkn. BaxkiamBuMm BOawaeTbCs W Te, MO0 3aHATTS
KpEaTHBHUM TIMCBMOM 3 HMOT0 30CepeKEHHSIM Ha IpeaMeTi
JOCHIDKEHHS, 11esX, a He Ha (opMi CHpusie TICUXOJIOTiYHid cBOOOl
cllyxadiB, T030aBJICHHIO iX CTpaxiB mepea (GOpMaTbHUMHU IS HUX
MOMeHTaMH — opdorpadicro, TYHKTyami€r0 1 TpaMaTHIYHUMHU
MOMIJIKAMH. Enementn TBOPYOTO HiIXO Ty MOXYTb
BUKOPUCTOBYBAaTHUCS Ha OyAb-sSIKOMY €Tami HaBYaHHS, OCKUIBKU BiH
Ma€ BEIIMKUN HaBYIBHHWKA ITOTEHITIAJ, TIOB'SI3aHUN 13 PO3KPHUTTIM
KPEaTHBHUX MOMJIMBOCTEH THX, XTO HABYAETHCS.

BoueBuap, wMeromuuHo oOrpyHTOBaHe, 30amaHcoBaHe U
BHUBa)KEHE 3aCTOCYBaHHsI 000X METOIB Ha PI3HUX €Tarax HaBUAHHS
i3 TomepeaHiM JOCIIKeHHSIM CHEelU(ikd  yIHIBCHKOI ayauTopii
JIO3BOJIUTH  JIOCSITTH  PE3yJIbTaTiB, MependadyeHux JepKaBHUMH
BHMOT'aMH JI0 MOBHO{ MiZIrOTOBKHM BueHNX. Came B I[bOMY 1 MOJISITae
HOBa (imocodiss HABUAHHS HAYKOBIIB IHCEMHOI TBOPYOCTI.
3aBmaHHsA, SKi BUIUIMBAIOTH 3 TaKOTO METOAOJIOTIYHOTO IiIPYHTS,
CTOCYIOTBCS, TEepII 3a BCe, CTBOPEHHS JUQepeHiiioBaHuX
MPAKTUYHUX PO3POOOK [UTSI HAYKOBIIB PI3HUX CIEIiaTbHOCTEH:
TEXHIYHUX, TYMaHITApHUX, EKOHOMIYHUX TOIIO.
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MOTHUBAIIIMHI YUHHUKA EGEKTUBHOI' O
3ACBO€EHHS THO3EMHOI MOBM CTYJIEHTAMUA

O.B. Isanosa
Kuiscoruii nayionanvnutl ynieepcumem imeni Tapaca lllesuenka

CpOrofieHHs TEPEKOHJIMBO JIOBOAWTH, IO TPABHIBHO 1
KyJBTYpHO OpraHi3oBaHa iHIIOMOBHa KOMYHIKAIlisi € HEBiJ €MHOIO
CKJIaJIOBOI0 MaiOyTHBOI ycmimHoi mpodeciiinoi mistmpHOCTI. OTXeE,
Uil e(eKTHBHOI CIHIBIpali 3 1HO3EMHMMH HapTHEPaMH B PI3HUX
raiy3six JisUTbHOCTI, YCIIIIHOI peari3allii BIaCHUX XUTTEBUX TOTPeO
¢daxiBenb Oyap-sikoi rajiy3i Mae BOJIOJMITH BHCOKHM pIBHEM
MDKKYJIBTYpHOI KOMYHiKarii.

[Iporpamu 3 iHIIOMOBHOI MiATOTOBKHM (axiBLiB yCiX raimysen
HAroJIONIYIOTh ~ Ha  B&XJIMBOCTI  CPOPMOBAHOI  IHIIOMOBHOI
KOMYHIKQTHBHOI KOMIIETEHTHOCTI CTYJEHTIB WIJISXOM 3aCBOEHHS
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HOPM MOBJICHHEBOI TIOBEIIHKH B HAayKOBO-HaBYAJBHIHM, COIiaTbHO-
KyJIbTYpHIiN, 0imiifHO-A1I0BIN cdepax, OmaHyBaHHS PI3HOMAaHITHAX
CTpaTeriii i TakTHK e(eKTHBHOI MI>XMOBHOI KOMYHIKaIlii, PO3BUTOK
YMiHb 1 HaBUYOK TIEPEKOHJIIMBO BHKIJIAJAaTH CBOI JAYMKH,
TUCKYTYBaTH, TIOCTYTOBYIOUHCh PI3HAMH CIIOCO0aMH apryMEeHTAIlii,
BECTH JiaJlor 3 1HO3EMHHMH TIapTHEpaMH YH  KOJIETaMH,
JOTPUMYIOUYHMCH PABUII MOBJIEHHEBOTO €THKETY.

BianoBimgHo, 0THAM 13 HaHBaXUIMBIIIMX €JIEMEHTIB mpodeciitHol
KOMIIETEHTHOCTI MaiOyTHIX (axiBIiB € BOJOMIHHA 1HO3EMHOIO
MOBOIO Ha PiBHi, JOCTYITHOMY AJISI COIPUHAHATTS PELMITIEHTOM. 3MIiCT
HaBYaIbHOI JucHUIUIIHU «lHO3eMHa MoBa 3a mpodeciiHuM
CHIpSIMyBaHHSAM» BKJIOYa€ HABYAJIbHUM Marepian, IO CKIIAJaE
OCHOBY (hOpMYyBaHHS Ta PO3BUTKY YMiHb 1 HaBUYOK, IOB’SI3aHUX i3
OBOJIOJIIHHSAM YOTHPMAa BUJAMH MOBJICHHEBOI JisUIbHOCTI: YATAHHS,
CITyXaHHsI, TOBOPIHHA Ta MUchMo. IIpoTe, came HaBYaHHS iHO3EMHOI
MOBH SIK 3ac00y KOMYHiKaIlii B mporeci MaitOyTHBOI mpodeciiHoi
JiSUTBHOCTI € IPIOPUTETHUM 3aBAaHHSAM. TakuM YMHOM, ()OPMYBaHHS
IHIIIOMOBHOT npoeciitHO-KOMYHIKaTUBHOT KOMTIETEHTHOCTI
MaiOyTHIX (axiBIiB, He0OXiMHOI M AT OOPOOKHM Ta BUKOPUCTAHHS
iHpopMallii 1HO3eMHOI0 MOBOIO € aKTyaJbHUM MHUTaHHSIM Cy4YacHOI
npodeciiiHoi BUIIOT IIKOJIH.

OnHuUM i3 TOJIOBHUX 3aBJIaHb, 1110 BUPILIYIOTHCS BUKJIAla4aMH Y
Mpolieci HaBYaHHS, € 3a0e3MeYeHHS BHUCOKOTO PIBHS MOTHBAIIil
CTYJCHTIB, CHpPSMYyBaHHS 3yCHJIb Ha HEUTPai3allil0 HETaTHBHOIO
CTaBJIIEHHS CTYJAEHTIB JO BHBYCHHS 1HO3€MHOI MOBH  SK
HenpoQiTI0Y0i TUCIHILTIHY, (OpMYBaHHS TO3UTHBHOI MOTHBAIIIT B
HaByaHHi, TOOTO MOTHBAIli, IIOB’A3aHOI 3  3aJ0BOJIEHHSIM
Mi3HABAILHUX 1HTEPECIB, MOTPEOU B IHIIOMOBHOMY CIUJIKYBaHHI.

IHo3eMHa MOBa BHMara€ MIOACHHOI, CHCTEeMATH4HOI ¢
yYMOTHBOBaHO1 po0OoTH. CTyJIEHT MOBHHEH MaTH YITKO TOCTABICHY
METy BHBYEHHS  [OIO  HABYAIBHOTO  MpeaMmera,  Jo0pe
YCBiIOMIIFOBATH HEOOXINHICTh 3HAHHS 1HO3EMHOI MOBH  JUIS
Maii0yTHROI mpodeciiinoi misutbHOCTi. ToOXX 3aBHaHHS BHUKJIAZaya
1HO3eMHOI MOBH — BHKIIUKATH Y CTYJCHTA Mi3HABaJIbHUN 1HTEpec, N0
SIKOTO BXOZSTH HE JIMLIE 3HaHHS, 110 Ha0yBa€e CTYACHT, aje 1 mpouec
OBOJIOJIIHHS 3HaHHSIMM, MPOLIEC HABUYAHHS B LJIOMY, SIKUH O3BOJISIE
HaOyBaTH HEOOXIJIHUX CIOCOOIB Ti3HABAHHS 1 CIPHSIE TOCTIHHOMY
MOCTYNANBHOMY — PYXy  CTyJeHTa. BaXIMBOIO  OCOOJIMBICTIO
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MM3HABAJIFHOTO IHTEPECY € Te, M0 LEHTPOM HOro BUCTYIIAE TaKe
Mi3HABaJIbHE 3aBJAHHs, 110 BUMAara€ BiJ JIIOAWHU AaKTHBHOI,
MOIIYKOBOI YK TBOPYOi poOOTH.

Crnimom 3a mi3HaBaJbHOIO KOMYHIKATUBHOIO MOTHUBAII€IO
YCHIITHOMY OBOJIOJIIHHIO IHIIOMOBHOIO MOBJICHHEBOIO iSIIBHICTIO
cupusie iHTeHcH]iKaIlis HaB4aJIpHOTO mporecy. BinmosigHo 1o ymoB
poboTH, BUKIagaueBi HEOOXigHO HiOpaTW NUIAXH IHTEHCU(iKaii
HaBuaHHA. OIHAM 13 THUX MNOUIAXiB € BUKOPHCTAHHS IPHAOMIB
HAaCHYCHHS 3aHATh 3 1HO3EMHOI MOBH, IO Ja€ 3MOT'Y MaKCHMaJbHO
301JBIIATH  BIJICOTOK OCOOMCTOI y4yacTi KOXKHOTO CTyJEHTa B
THIIOMOBHIM MOBJIEHHEBIH HisutbHOCTI. OKpIM TOTO, BUKOPHUCTaHHS
TEXHIYHUX 3ac00iB 1 OHNIaliH pecypciB i miatdopM € HEOOXiTHUM i
MOTY>KHUM €JIEMEHTOM 1HTeHCH]iKalii HaBYAIEHOTO TPOLIECY.

He ™eHm BakiMBOIO CKJIal0BOIO €()EKTUBHOTO BHBYCHHS
1HO3eMHOI MOBM € 3MiHA TEXHOJOIId HaBYaHHS 1HO3€MHOI MOBH i
mepexify Big TpamuIiiHUX 0 IHTEpPaKTHBHUX TEXHOJIOTIH,
BUKOPHUCTAHHS SIKUX JO3BOJISIE MOJEIIOBATH pealibHi MpodeciiiHo-
MOBJICHHEBI CHUTYyallii; CIILHO BUPINIyBaTH MpoQeciiiHi mpobdiemu;
3aCTOCOBYBATH MPOQECiifHO-OPIEHTOBaHI POIBOBI iTpH; CTBOPIOBATH
atMoc(epy CHIBPOOITHHMIITBA TIPU MIArOTOBII W  Tpe3eHTaLii
PI3HOMAHITHHX  MPOEKTIB 32  MpOQECciiHUM  CHpPSIMYBaHHSIM
AHITIHCBKOI0  MOBOIO;  CHPUSTH  PO3BUTKY  acOLIAaTHBHOI,
IPOMaJISTHCHKOT Ta poQeciiiHOT KOMIIETEHTHOCTI CTYJICHTIB MiJ] Yac
nebaTiB; (opMyBaTH BIIACHI IIIHHOCTI, OEpy4r y4acTh y JUCKYCIsX y
pakypci ramy3eBoi cremianizaiii, TOpPiBHIOIOYHM peatii iHITOMOBHOL
Ta PITHOI KyIBTYp YV KOHTEKCTI mpodeciiiHoi miaroroBku. ToOTo,
IHTEpaKTUBHE HABUYaHHS MOJYKHA BBaXKaTH SK OJMH 3 HAHOUIBII
J€BHX CITOCOGIB IS MArOTOBKM KOMIIETEHTHHX (haxiBitiB [1, ¢.239].

Takum uymHOM, 00 BHMBYEHHS 1HO3EMHOI MOBH CTYyAEHTaMH
3aKJIaJ{iB BHUIIOI OCBITH OYyJIO SIKICHUM 1 €()EeKTHBHUM, HABYaHHS 3
BUKOPUCTAHHSAM IHHOBAI[IMHUX TEXHOJIOTiH, Ma€ sKomora Oijblie
BIJNOBIaTH HaBYAJIBHUM MOTpe0aM Ta BUKJIMKAM €BPONEHCHKOL
MOBHOi TIONMITHUKH W 1HIUBIAyadbHUM OCOOJHBOCTSM KOXKHOTO
CTYJICHTA.

JlitepaTtypa

1. Mapkosa O.0O. IlepeBarn BHKOPUCTAHHS IHTEPAKTHBHUX
TEXHOJIOTIH y poleci npodeciiHo-opieHTOBAaHOTO HAaBUYAHHS iHIIOMOBHOTO
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MOBJICHHEBOTO CIiNKyBaHHS. IlpoOmemn Ta nepcrnekTuBH (GopMyBaHHS
HalliOHAIBHOI T'yMaHiTapHO-TexHiuHOI emitTh. XapkiB. 2013. Bum. 32-33
(36-37). C. 237-244.

SOCIOLINGUISIC APPROPRIATENESS IN TEACHING
ACADEMIC ENGLISH

Olha llchenko, Nataliia Kramar
Research and Educational Center for Foreign Languages,
National Academy of Sciences of Ukraine

The Common European Framework of Reference for
Languages, or CEFR, approved over two decades ago by the Council
of Europe, is a seven-point scale of descriptors (from pre-Al, Al,
A2, Bl, B2, C1 to C2), which is a widely adopted benchmark for
assessing the proficiency in foreign languages. The new CEFR
version (2020), just as the provisional version of 2018, specifically
emphasizes the importance of communicative language competences
as the combination of three inseparable and intertwined, and
intimately related parameters:

- linguistic competences (i.e. general range, grammatical
accuracy, vocabulary range, vocabulary control, phonology,
orthography control);

- sociolinguistic competences (sociolinguistic appropriateness);

- pragmatic competences (turn-taking, coherence, spoken
fluency etc.) (Council of Europe, 2020, p. 129).

No doubt, all three are equally important, but our teaching
experience leads us to believe that the heart of communicative
language competence is sociolinguistic appropriateness, which —
according to CEFR Companion — implies the knowledge and skills
required to handle the social aspects of language use that are not
dealt with elsewhere: linguistic markers of social relations, politeness
conventions, an appropriate register (register differences), dialect and
accent (ibid., p. 136). The scale offered for ‘“Sociolinguistic
appropriateness” involves using polite forms and showing awareness
of politeness conventions; performing language functions in an
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appropriate way; recognizing sociocultural cues, especially those
pointing to differences, and acting accordingly; socializing, and,
among other things, employing idiomatic expressions, allusive usage
and humor (at C levels) (ibid., p. 137).

As we see, sociolinguistic appropriateness deals, first and
foremost, with a plethora of politeness conventions. We would also
like to stress, from the outset, the equal importance of employing
politeness devices AND avoiding impoliteness. Let’s turn to several
“sociolinguistically flavored” cases from academic English, our
primary area of expertise.

In scientific discourse, we can’t overtly criticize someone’s
work. Rather, we should use conventional phrases like “of course,
our work leaves room for further research” (the author hedges his
claims, implying that his or her findings are not the only and absolute
truth. Inger Mewburn and colleagues (Mewburn, Firth & Lehman,
2018, p. 26), suggest considering phrases like “X has provided
insufficient evidence to support one’s claims”, or another, even more
shining example: “one possible interpretation/explanation of the data
shown in the tables and images above is the existence of UFOs or
another, unexpected stellar artefact”. They also go on to suggest
avoiding “excessive cleverness”, or “archness (a tone of superior
mischief)”, and “snide tone”, like in such case: “while X argues...
more recent scholarship suggests...” (ibid., p.116). It could be easily
interpreted as if X’s scholarship is dated/obsolete, and therefore not
good enough.

In our classes we suggest choosing the best option out of several
points on “politeness scale”, S0 to speak:

1) I don't like it.

I don't really like it, I'm afraid.

I'm afraid, | don't really like it.

2) Thanks anyway.
Thanx.

Thanks.

Thank you.

Thanks a lot.

Many thanks.
Many, many thanks.
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Thank you very much/ever so much.

3) We must sign the contract today.

I wonder if we could sign the contract today.

I was wondering if we could sign the contract today.
I was hoping that we could sign the contract today.

4) That’s a bad idea.

1 don’t like your idea.

I think that's a bad idea.

I’'m not S0 sure that’s a good idea.

I have a few concerns.

I don't think that's such a good idea.
Could we consider some other options?

5) You re wrong.
I think you might be mistaken.
Actually, that’s not quite right/correct.

6) I'm disappointed.

| expected better results.
| expected more.

I had higher hopes.

7) I can’t recommend you.
I’'m not the best person to recommend you.

8) That's out of the question.
Sorry, but | think that's out of the question.

9) They broke our equipment.
Our equipment was broken.

10) Who are you?
Have we met?
| don’t think we have actually spoken before.

We also suggest editing activities, aimed at boosting politeness
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of sentences that are ubiquitous in everyday communication:

[1 am afraid] I [simply/unfortunately] don’t have the time to...

I am [extremely] sorry, but [I am afraid] | will be unable/not be
able to ...

I [completely] understand what you mean ...

Thanks but I [really] don’t want to...

Your colleague is [absolutely] right when she says

So [basically] I am asking you ...

[Ideally,] | need the revised version by the end of the week.

Another teaching technique deals with specific case studies
focusing on the potential pragmatic effect of a lack of politeness...or
its excess, which can also pose serious problems in communication.
Thus, we suggest that students consider the word “appreciate”, often
used in emails, e.g. “It would be greatly appreciated if you could get
back to me straight away” or “lI would appreciate it if you returned
the document to me by the end of the day”. Language like this indeed
“sounds like it’s been lifted from a final reminder letter” (Lynch,
2013). Perhaps the question “Would you be able to get the document
to me by the end of the day?” is enough for the addressee to realize
the urgency of the matter, without making them feel guilty.
Likewise, the phrase “at your earliest convenience” can be replaced
with a shorter and much friendlier “as soon as you can”, while “on a
timely and efficient basis” might as well be changed to “we’ll need
to complete the work quickly”. Using language that builds bridges
instead of barriers can be challenging even to native speakers, to say
nothing of EFL learners (ibid.)

One of our favourite cases is “thanks” vs. “thanks anyway”
(llchenko, 2013). The latter is used when someone has done
something for you, yet it has been unsuccessful. In a text message or
an email it could sound as negative or sarcastic (“You didn’t really
help, but thanks for trying”). On the other hand, if you say (not
write!) it after saying something nice like “I appreciate the offer but |
can’t accept it right now. Thanks anyway”, then “thanks anyway” is
rather positive.

Of course, this short paper barely scratches the surface of what
sociolinguistics competence and appropriateness is or could be in
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English classroom, but is draws attention to the importance of this
aspect in language teaching. Mastering politeness conventions takes
time and practice. But it’s a worthy effort. Because, as Nelson
Mandela put it, “if you talk to a man in a language he understands,
that goes to his head. If you talk to him in his language, that goes to
his heart.” So in the end, it all boils down to the appropriateness of
linguistic choices.
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MOBLIBHI 3ACTOCYHKHM SIK 3ACIB JIJUKATAJI3ALIT
OCBITHBOI'O MPOLIECY

C.Jl. Icacea
Kuiscoruii nayionanvnuti ynisepcumem imeni Tapaca lllesuenka

[Ipotsirom TpuBajoro dyacy mamip 1 OJOKHOTH Oynu
HAMTIEBINIMMHI 1HCTPYMEHTaMHU JJIsi TIONIYKadiB 3HaHb, OCKIJIBKH
MaJu He3lliYeHHi nepeBard. 3a ganummu BBC, manpuknanm, mporec
HOTYBaHHS 3a JOIOMOTOI0 PYYKH 1 Hamepy € AyKe KOPHUCHUM B
aKaJIeMIYHOMY CEpENIOBHIII, TaKk SK JIOMIOMarae 30CepellKyBaTH
yBary, a He MeXaHIYHO BHKOHyBaTH Habip Tekcry. Kpim Toro,
TpaJuLliiHi 3allUCH CTBOPIOIOTH aTMOC(epy poOOTH-HABUAHHS, aKe
SK TUIbKA BHHAMAEThCS pydKa 1 mamip, MO30K aBTOMATHYHO
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MEPEMUKAETHCS B PSKUM (HOKycyBaHHs [2].

VY Ham 4dac BKpail HEOOXiTHUMH SK ISl CTYJEHTIB, Tak 1 JJIs
BUKJIA/Ia4iB CTalOTh YMIHHS KOPUCTYBATHCS HOBITHIMH BHUCOKHMH
TeXHoJoTisIMH. Maiike KOXKHOTO JIHS Iepesi yIaCHUKaMU OCBITHBOTO
mpollecy BWHHUKae moTpeba 30epirath pi3HI HOTAaTKH, BaXKJIHBI
pecypcH, KOpHCHI TOCHJIAHHS, aJIpecH eJeKTPOHHUX IIOMmT Ta
HoMepa TenedoHiB. OueBWAHO, IO BENHMKE 3HAYCHHS Y TaKHUX
CUTyaIliIX MaloTh HABUYKH MPAaBHIBHOI Kiacudikarii moTpiOHuX
iHhopMaritHnx maHux. s IBOrO AyXe BaXKIMBO PO3YMITHCA Yy
crerniajibHuX MOOLIIBHUX 3aCTOCYHKaX, BMITH oOuparu
HaiflepeKTUBHIIII 3 HUX, Ta HABYUTHCA IX BHKOPHCTOBYBATH.
Haiizpyunime po3mingyBaT Taki 3acTOCYHKHM Ha CcMapTQoHi,
OCKUTBKM caMe I1eil ra/pkeT HaiuacTimie 3HAaXOAWThCS Y
KOPHCTYBaHHI.

Meta  Hamoro - AOCHiMXEHHI —  O3HAWOMHUTHCA 3
HaWTIOMIUPEHIIMMA ~ MOOUTBHUMH ~ 3aCTOCYHKaMH, SIKi MOXHa
3aBaHTKUTH Ha CMapTQOH, TUIAHIIET Ta iHII MOOLIBHI MPUCTPOI, 1
BHKOPHCTOBYBaTH B OCBiTHhOMY mporieci. Cepex pi3HOMaHITHAX
3aCTOCYHKIB, HIO pO3MilIyloThcsi y cucremax IOS Tta Android,
BHOKpeMUMO Haitounbin nomyssipai: SomNote, Notebook, OneNote,
Simplenote, Google Keep, Evernote, Omni Notes, BossNote,
Monospace, Quip, GNotes, ColorNote, InNote, Squid, FairNote.
Temnep po3riIsTHEMO KOXHHHN 3 3a3HAYCHHUX 3aCTOCYHKIB OKPEMO.

Hanpuxiag, SomNote — 1e MOOUIBHUE 3aCTOCYHOK, SIKUN
MiCTUTh (YHKI[IOHATBHO TPOAYMaHWil iHTepdedc Ta 3pyuHi
HaJAIITYyBaHHS, [0 JAalOTh 3MOTY 3MiHIOBaTH IWIpUPTH, 0OMpaTn
OakaHi KOJBOPH, TMPHUKPITUTIOBATH TEKCTOBI JOKYMEHTH Ta (hoTo-
¢datimu. Y pasi Henepend0auyyBaHUX CHUTYaIll, KOJUM BTPAYaETHCS
iHdopMartisi, sska BHECEHa B CHUCTEMY, il MOYKHa JIETKO BiJHOBHUTH
3aBJISIKH pPe3epBHOMY KOMiroBaHHIO [1].

[MomynsspHAM 3aCTOCYHKOM, 32 JIOMOMOTOIO SIKOTO iCHYE
MOKJIMBICTb ~ YNPABISTH BEJIUYE3HOIO KIJBKICTIO HOTATOK, €
Notebook. Lleit 3actocyHOK Mae 0arato HalalITyBaHb 1 3pydYHY
HaBiTaIo. HaiiBaxxmBinioro BBAKAETHCA byHKIIis
JEeMOHCTPALlIHHOTO  pEeKUMYy, fAKa JOIoMara€  BigoOpakaTH
OJHOYACHO BCl JOKYMEHTH. 3aCTOCYHOK 3a0e3leUeHHH XMapHHM
CXOBHIIEM 1 (QYHKI[IEI0 CUHXPOHI3allii, 0 JAa€ 3MOTY OTPUMYBATH
JOCTYIl JI0 cepBicy 3 Oyap-SIKHX TPUCTPOiB. Takok TyT €
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MOXJIUBICTh JinuTucs iH(pOpMamielo 3 Oyab-KuM, HaJICHIAI0YH
moTpibHi (aiinm ereKTpoHHO0 momToo [1].

3acrocynok OneNote Haragye craHgapTHUR OJIOKHOT 31
BCTaHOBJICHUMH MIiTKaMH Ta MOXKJIMBICTIO KOPUCTYBATUCS CTUITYCOM.
'HyYKiCTP IIBOTO 3aCTOCYHKY [03BOJISIE BHUKOPHCTOBYBAaTH BCi
MOXJIHBOCTI O(hicHOTO makery. Simplenote Takok € 3aCTOCYHKOM-
OJIOKHOTOM 31 CTUCIIUM 1 3pyYHHM MEHIO. XapakTepHa OCOOIUBICTh
Simplenote mossrae 'y BHCOKi# IIBHAKOCTI 1 MPOAYKTHBHOCTI
pobotn. [laHwWif 3aCTOCYHOK JONOMara€ OIMEpPaTUBHO CTBOPIOBATH
TEKCTOBI MITKM Ta HOTYBAaTH IUIAaHH. BCTaHOBICHHS TakKHX MITOK
CTIpUsi€ cUCTeMaTH3alii JaHuX Ui OTMEPaTUBHOTO TOIIYKY 3aIlUCiB.
B pesynprari mMutTeBOi CHHXpOHi3amii, iH(opMmallis Moxe OyTH
JOCTYITHOIO 3 OYyIb-SIKHX TPHUCTPOIB. 3aBASKH YCTAHOBLI MiH-KOAY
3a0e3neuyeThesi KOH(IICHIIHHICTh 0COOMCTHX AaHuX [1].

VYV mobinpHOMY 3acTtocyHkKy Google Keep moxna 30epiratu
iH(opMaIlito, HOTYBaTH IUIaHW, BCTAHOBIIIOBATH HaraayBaHHS. TyT €
(GyHKIIST TOIOCOBOTO Habopy, sKa 3AIHCHIOETBCS B PE3yJbTaTi
30eperkeHHsT HeoOXimHOi iH(opmamii B aymio-¢aiimi, abo B
pe3yNbTaTi MEePEeTBOPEHHS TOJIOCY B TEKCTOBHWHA JOKyMeHT. JlaHuit
3aCTOCYHOK MICTUTh BCi HeoOXimHI (YHKIIl JUIs IIBUAKOI Ta
epexTHBHOI PoOOTH. XapaKTEepHOI BiJAMIHHICTIO 3aCTOCYHKY
Evernote e posmupennss Web Clipper, mo 1ae MOXIHUBICTH
3aBaHTaXKyBaTH OJHHM KJIIKOM IIiJIi BeO-CTOpiHKM 3 TekcTamu, PDF-
¢aiimu abo 300paXkeHHs. 3a JIOTIOMOTOI0 I[LOTO 3aCTOCYHKY MOYKHA
00MpaTH Ta BCTAHOBIIIOBATH MOTPiOHMIA cTriis y PowerPoint [1].

Jocuth 3py4yHHM Ta iHQOPMATHBHUM € TaKOX 3aCTOCYHOK
Omni Notes. Moro romoBHa OCOGNMBICTb TONArae y IiATPHMII
BKJIaJieHb. TyT MOXHa MpUKpiunoBaTi GoTo-, Bigeo-, aymio-¢aitnu
W pi3HI TineprocwuiaHHs, apXiByBaTH 3allUCH, Ta Ui TOTO, II00
3a0e3MEeYUTH ONEPAaTUBHHUK JIOCTYIN, CTBOPIOBATH SIPIMKHA Ha
poGouomy ctoi. BossNote mictuth GyHKIIT 110 JeHHUKA, KaJeHaaps
Ta 30epiraya (aimi, e MOXKHA CKJIAJIaTH PO3KIIAJ 1 MPUKPIILUIIOBATH
Mmenia-gaiimu. Illogo 3acrocynky Monospace, BiH CXOXHid Ha
3aIlUCHY KHIDKKY JUIS TUTaHYBaHHS TOBCSIKJCHHHX cripaB. MicTHUTb
BaXKJIUB1 1HCTPYMEHTH (OpMaTyBaHHS, 3aBISKU SIKUM € MOXKJIMBICTh
CTBOPIOBATH JIOBTi 32 PO3MIPOM 3allMCH, HAJAIITOBYBATH LIPUPTH,
MiIKPECITIOBaHHs, HAXUITK TOIIO [1].

CyyacHHM TEKCTOBUM PEIAKTOPOM, OPIEHTOBAHMM Ha poOOTy 3

106



®LIOJIOI'TYHI M IEJAT'OI'TYHI CTV I

JOKyMEHTaMH, € MOOiTbHHUIA 3acTocyHOK QUip. DaiioBa cucTeMa
IIbOT'0 3aCTOCYHKY cX0a Ha ekocuctemy Windows, ne mayse 3pydHo
CTBOPIOBATH, KOPUTYBAaTH, NIEPEMILlyBaTH Y 00'€JHYBAaTH MANKH B
SKHX 30epiratoTbcs HeoOXiaHi (aim. Takox TYT JIETKO CTBOPIOBATH
3aIMCH 3 3ar0JIOBKAMH, BKJIAJICHHIMH Ta TineprnocuiaHasmu [1].

Crannmaptauii 3actocyHok GNOtes MicTUTh momrykad i XMapHy
CHUHXpOHI3alil0. B HbOMYy 3pydHO HaNalITOBaHI HaragyBaHHA W
ONOKYBaHHS, 3aBIAJKA UYOMY 3a0e3medyeTrbcs KOH(IAEeHIIHHICTD.
Uepes MOXIUBUN IMIIOPT Ta €KCIOPT 0a3u, 3aCTOCYHOK BHTJISIAE
THYYKHM 1 yHiBepcaJbHUM. BiJCyTHiCTIO pekiamMH Ta CTaOlIbHOIO
po0OOTOI0 Ha BCIX MPUCTPOSAX 3aBISKHA OHJIAHH-OOMIHY 3 BXOJOM
yepes Google abo Facebook, xapakrepusyeTbcsi 3aCTOCYHOK
ColorNote. Bin miaTpumye CTBOpEHHS BIJKETIB Ta € 4YyIOBHUM
BapianTom juts cuctemu Android [1].

[ToBHOIIHHUM OpraHai3epoM ISl BEJCHHS LIOJCHHUX CIIPaB €
3actocyHok InNote. ¥ gkocTi iHCTpyMEHTIB MalllOBaHHS Ta MHChMa
TyT BUKOPUCTOBYIOTBCSI OJiBIi, PYYKH, MapKepH, KOJIHOPOBi
yopHuIa, hoHoBUH marmip. Bxix Ha npucTpiii € pykornucHuM. INNote
Ma€e BIiDKET Ha pPOOOYOMY CTOJI, IIO JO3BOJSE JOAABATH ayio-
¢aiinmu Ta onepaTUBHO CTBOPIOBATH MITKH 3aBASKA BHKOPHCTAHHIO
CKpiHIIOTIB 1 Qororpadiii. CremianbHo Uil PYKONMHCHUX HOTATOK
po3pobiieno  3actocyHok  Squid. BiH  Hagae  MOXIJIMBICTH
BUKOPUCTOBYBaTH Mpo(diibHI MIa0IOHH, MamoBaTh abo MucaTH Ha
Oimomy ¢oHI 3a JOMOMOroK Majblii Y CTWIyca. Y BOMY
3aCTOCYHKY BHKOPHCTOBYIOTHCSI BEKTOPHI 300pakKeHHs, 3aBISKH
SKUM BCS iHGopMarlisi e(QeKTUBHO MOMAEThCI Y OYIb-SIKOMY
npuctpoi 1 3a Oynme-sKOro MacmTaldy, a Ha TOJOBHOMY eKpaHi
rajpKera 1ie i BimoOpaxarThes sipiuku [1].

Baptum yBarm MmoOinbHMM 3actocynkom € FairNote, 3a
JIOTIOMOTOI0  IKOTO MOXKHAa TUIAaHYBaTH HaBYalbHI MPOEKTH Ta
HOTYBaTH ijiei, M0 MOTPeOyIOTh MOJANBIIOTO BTUICHHS. 3aBISIKU
BCTaHOBJICHHIO MapOJIs, TYT TapaHTYEThCS MOBHA KOH(IAECHIIHHICTD
CTBOPEHUX HOTATOK. [ 0JIOBHMMH OCOOJIMBOCTSIMH LIBOTO 3aCTOCYHKY
€ TaHell IIBUAKOrO JOCTymy, GigbTpamis 3a 3aJaHUMH
napameTpaMy, MiATPUMKa TeriB, HASBHICTh MiHIi-IporpamMm Ha
po6oUOMYy CTOJIi, MOKIIMBICT BCTAaHOBJICHHS HaraayBaHs [1].

OTmxe, pPO3TJISIHYBINM HAWIOIIMPEHINT MOOUIBHI 3aCTOCYHKH
JUIsL BUKOPUCTAHHSI HA CMapTQOHi, TUIAHINETI YU 1HIIUX MOOUTbHHX
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MPUCTPOSIX, MM TIEPEKOHAIUCS, IO BOHH OE3MEPEeYHO MOXKYTh
BiJlirpaBaTH KJIIOYOBY pPOJIb y JKHUTTI CTYIEHTIB 1 BHKIamaviB. J[ms
MOBCSKJICHHOTO BUKOPHCTAaHHS HEOOXIHO JIMIIE 3aBAaHTAXKUTH
noTpiOHI 3aCTOCYHKH Ha cMapT(OHH, 1 IPOAYKTHBHICTH CTYJCHTIB Ta
BUKJIQJIa4iB 3HAYHO ITiJBHIYBATUMETHCS Ta 3aJ0BOJBHITHME
cydacHi OCBITHI moTpebu. Y Ham MOOITPHUI dYac MPOCTO
HEMOKJIMBO HE BHIIPOOOBYBAaTH HOBI IU(PPOBI 3aCTOCYHKH, 100
3aJMINATHACS THYYKHMMH ¥ BIJKPUTUMH JO HOBOBBEICHH Ta, 3a
HEOOXITHOCTI, 3 JICTKICTIO MIEPEMUKATHCS Ha HOBITHI TPCHIH.

Jlirepatypa
1. 15 kpamux OEe3KOLITOBHMUX NpOrpaM AJisl 3aMIiTOK Ha TeledoHi.
[Enextponuuii  pecypc] / — Pexum jgocrymy: — https://vse-

kursy.com/read/444-prilozheniya-dlya-zametok.html — Ha3ga 3 expany.

2. llndppoBbie 1 OyMakHBIC 3aMETKH — YTO Jy4II€ HCIONb30BATH?
[EnexTpoHHuit pecypel] / — Pexum JOCTYIY: -
https://www.istocks.club/undpoBbie-u-0yMaHbIe-3aMETKHU-YTO-
ayuie/2020-11-27/ — Ha3Ba 3 ekpany.

BLENDED LEARNING Y HABYAHHI TIPO®ECINHO
OPIEHTOBAHOI AHF.UJIIFICBKOi HA ®AKYJIbTETI
IH®OPMALIMHUX TEXHOJIOI'TI

JI.B. Jlazopenko, O.M. Kpacueunko
Kuiscoruii nayionanvnuil ynieepcumem imeni Tapaca Lllesuenka

BukopucTanHst HOBiTHIX 1H(pOpMAIIHHUX TEXHOJIOT1 HABYaHHS
B OCBITHBOMY IIpOIlleCi OOYMOBIICEHO HEOOXIiJHICTIO IIiBHUIEHHS
SKOCTI OCBITH B ILIJIOMy, KOHKYPEHTOCIIPOMOKHOCTI BHIIHX
HaBYAIBHUX 3aKJIJIiB, a TAKOX YIPOBAKCHHSM KOMIIETCHTHICHOT
MOJIeJIi HaBYaHHs, fKa Mae 3a0e3NeunTH yCHimHy pedopMaliro
CHCTEMH BHILOI OCBITH 3aiJisi 3a0€3ME€UCHHS CTYACHTIB HAJIC)KHUMHU
3HAaHHSMH Ta HAaBUYKAMH BIJIMOBIJHO JIO CyYacHOTO PHHKY Ipalli.
Iepen ocBiTsHAMM BHIIMX HABYAJIbHUX 3aKIQJIIiB MOCTA€ HarajibHe
MUTaHHS Yy TOMY, SK HaJaTH CTYICHTaM MOJIMBICTb OTPUMATH
KBaJTipikoBaHi 3HaHHS, HEOOXiAHI AJS TOro, OO OpaTH aKTHBHY
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y49acTh y MDKHApOJHUX CeMiHapaX, KOH(EpeHIisX, MPOEKTax,
CTaXYBaHHIX 3 METOI0 YCIINIHOIO IpaleBIallTyBaHHs. BinbHe
BOJIOJIIHHSI ~ aHTJIICHKOI0O MOBOIO MPOQECIiHHOrO CHPSMYBaHHS
BUMarae Bijl BUKJIagadiB OyTH B MOCTIHHOMY MOIIYKY iHHOBAaIlitHUX
METOAIB 1 TEXHOJIOTil HaBYaHHS 1HO3eMHOI MOBH.

HenocraTthst KinbKicTh TOAMH Ha BUBYEHHS 1HO3€MHOI MOBH i
Yac ayIUTOPHUX 3aHATh YHEMOXJIMBIIOE JaTH TOBHHH 00 €M
iHdopMariii, HEOOXiTHMI CTYACHTOBI /IS OMAaHYBaHHS TIEBHOTO
piBHS TipodeciiHol iHo3eMHOT MOBU. HaBuanHs anTiiicbkoi MmoBu IT
CTYACHTIB y Ipymnax 3 pi3HUM pPiBHEM MiArOTOBKH (TOOTO pi3HUMH
piBHSAMH BOJIOAIHHS 1HO3EMHOIO MOBOIO) CIPUYMHSE TICBHUN
aucOanaHc, 110, Ha Halll IOV, € OJHICIO 13 HAWCKJIAaIHIIINX 3a1ad,
SKY Ma€ BHUPIIINTH BHUKJIAJa4, OCKUTBKA HOMY HEOOXiTHO 3aTy4HTH
70 HaBYaHHsS yciX cTyaeHTiB. OYeBHIHO, IO HA JAaHUA MOMEHT
BHpINIyBaTH 11l Tpobiemu Tpeda 3aBAAKH ONTUMI3aIlii 1 opranizarii
3HABAILHOTO MPOIECY CTYICHTIB.

Mu BBaka€Mo, IO OJHHMM i3 KOHKPETHHUX MOMXJIMBHX IUISXIiB
onTUMizalii HaBuampbHOro mpoiecy € Blended Learning, a6o
3mimane HaB4YaHHA. lle ocCBiTHIN “miaxin, mo moegHye B cobi
TEXHOJIOTI]  TPamuIliHHOTO Ta  €JICKTPOHHOTO  HaBYaHHSI B
nenaroriudomy  cepenouiti  (C. Ipexem) [2:5]. BiTumsnsni
HaykoBLi A. Ctprok, 0. Tpuyc, B. Kyxapenko [1] Bu3HauaroTsh
3MilllaHe HaBYAHHS SIK IUJIECTIPSIMOBAHUH NpoIiec 37100yBaHHS 3HAHB,
HaOyTTs BMiHb Ta HaBUYOK B yMOBax iHTerparii ayauTopHOI Ta
10322y TUTOPHOI HABYAIIbHOI MisTBHOCTI CYy0’ €KTIiB OCBITHBOTO
Npoliecy Ha OCHOBI BIPOBAIKEHHS 1 B3a€EMHOTO JOIOBHEHHS
TEXHOJIOTI  TpaIuIliifHOTO, eJIEKTPOHHOT0, JTUCTAHIIMHOTO Ta
MOOUILHOIO HaBYaHHS 3a HASBHOCTI CAMOKOHTPOJIO CTYJCHTa 3a
4acoM, MicueM, IUIIXaMH Ta TEMIIOM HaBYaHHS.

Ocgita B IHTEepHETI — 1€ BiITHOCHO HOBa KOHIICIIIis, KA Kpale
BIJINIOBiZ]a€  CYy4acHOMY CTYJCHTOBi, BOHA IIOKpally€ iXHIO
e(eKTHBHICTb Ta Aa€ MOKJIUBICTh BCIM 0€3 BUKIIIOUEHHS CTYIEHTaM
orpuMaTH 3HaHHS. ChOrofHi Bce OinblIa KUIBKICTh aBTOPUTETHHX
KOJIE/DKIB Ta YHIBEPCHUTETIB IMOPOKY BKIQJAIOTh KOIITH B OHJIAWH-
nporpamu. Hampuknan, y MaccauyceTcbKOMy TEXHOJOTIUHOMY
inctutyti  (Massachusetts  Institute of Technology (MIT))
BUKOPUCTOBYIOTh METOJIUKY AKTHBHOTO HAaBYaHHS 13 3aJy4eHHSIM
nepenoBux TtexHosoriit (Technology Enhanced Active Learning
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(TEAL)) [3]. ImctutyT po3poOMB MMOBHY HaBYAIbHY IPOrpamy,
BKIIOYAlOYM JIeKmii 3 mpeseHTamismMud PowerPoint, koHcmexTn
JIeKIid, Habopu TpoOJieM, KOHLENTyalbHI  MHUTAHHS  JUISA
BUKOPHUCTAHHS 3 IHCTPYMEHTAMH OCOOHMCTOTO OMUTYBaHHSI, BiANOBiAl
Ta Bizyaumizaii (arutety, QpineMmu, Qrenr-animariii). Boru qoctymHi sk
Ha caiiti mpoekty ICampus, Tak i Ha caiTi.

VYuposamkenns Blended Learning B ocBiTHili mporiec Haaae
CTYIEHTaM MOKJIMBICTh 3HAXOJWTH HEOOXiTHUI Martepial OHIaiiH,
BUKOHYBATH TECTOBI 3aBIaHH, MEPEBIPAIOYN CBOI 3HAHHS, YMIHHA 1
HABUYKH, IPAIIOBaTH 3 JOAaTKOBHUMHU PECypcaMu, BUKOPUCTOBYBATH
BilcO- Ta ayJio-3allUCH, IO JO3BOJSE SKICHO  OBOJIOIITH
MaTepiaJoM, THM CaMHM TMOJIMIIATHA OCBITHIH mpomec. 3mimaHe
HaBYaHHS 3a0e3meuye CaMOCTiIHHICTh MOJOMi: BUKOPHUCTaHHS
MmarepianiB elLearning 30inblIye 30aTHICTH CTYACHTAa CTaBHTH
BIJIMTOBI/IHI I1iJIi HaBUaHHSA Ta OpaTH Ha ceOe BIANOBINANBHICTH 3a
BnacHi 3HaHHA. Konm TexHOIOrii iHTEerpyroThCcs B OCBITHIN IPOIIEC,
CTYJICHTH OUIbIIE I[KaBIATBCS, 30CEPE/DKYIOTBCS Ha HHUX Ta
3aXOILTIOIOTHCS IPEIMETOM, KU BUBYAIOTb.

OcobmuBo mopeuyno BukopucroByBatd Blended Learning y
HaBYaHHI CTYJCHTIB (axyiIbTeTy iHQOPMAIiHUX TEXHOJIOTiH, SKi
MalTh OIAHyBaTH HAaBUYKU CaMOCTIMHOTO TOILIYKY, BifOopy,
00poOKkK HeoOXigHOi iH(hopMallii, MBUIKO 3HAXOIWUTH BHPIIICHHS
mpoOJIeMHOT CUTYallii, MOCTIHO YIOCKOHAIIOBATH CBOO MpodeciitHy
KBaJTiQiKariro.

Posrnssremo cnemnudiky opraxizamii poOOTH 3 OIHUM i3
pecypciB 'y KOHTEKCTi 3MilIaHOro HaBuyaHHs, a came Google
Workspace (poGoumnit mpocrip). Ileii cepBic sBisie o000
OC3KOITOBHMI IHTEPHET-PECYPC 1 BKIIIOYAE [AKeT OHJIAMH-
iHcTpymenTiB. Tak, nans MATOTOBKKM 0araTOoOCiOHMX TMPOEKTIB
CTYyIICHTH MOXYyTh BuKopuctoByBatu Google Docs mis 00poOku
nokymenrtiB, Google Sheets — mis poborn 3 Tabmmiamu, Google
Slides — nns cTBOpeHHs mpe3eHTaliil B pexxumi onnaitH, Google
Jamboard — ans moskoBoro wmrypmy. lomarkoBo Google namae
MOJKJIMBICTh CTBOPIOBATH Ta MPUKPIILIIOBATH B JIOKYMEHT TOJIOCOBI
HOTATKH, BiJIEO.

OcoONHBICTIO IIBOTO CEPBICY € Te, M0 BiH HaJla€ MOXKIIUBICTh
MpaimoBaTH HaJ JIOKYMEHTaMH OJHOYACHO B TIpymi 3 IHIIUMH
KOpHCTyBauamu, TpaimtoBatd 3 daitamu  Microsoft Office i
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30epiraTé pe3ynbTaTd y 3amaHuX ¢opmarax. Yci pe3ynbTaTH
JisTBHOCTI aBTOMATH4HO 30epiraroThest Ha Google aucky. 3pydHicTs
1€ MOJIsirae B TOMY, 110 BCi OHJalH-iHCTpyMeHTH G0Oogle noB’si3aHi
3 OJHMM aKKayHTOM, IO J[JO3BOJISIE KOPUCTyBayaMm BUIBHO
CHIIKYBaTHUCS 3 IHIIUMHU YYaCHUKAMH MIPOEKTY B PEATLHOMY Haci.

Ha namr mormsz, cepsic Google Classroom mo3Bosiste rpaMOTHO
OpraHi3yBaTH OCBiTHili mTpoumec 1 B3aeMofil0 BHUKIagada 3i
CTyleHTaMH. Bukiamad Moke KOMEHTYBaTH, pPOOWTH IIpaBKH,
BHOCHTH 3ayBa)KE€HHS 10 Oy/b-5IKOT YaCTWHU POOOTH HABITH OHJIANH,
IO JO03BOJISIE OpPraHi3yBaTH MPUXOBAaHHKM KOHTPOJIb HABYAIbHOI
JiSUTBHOCTI 1 BiJICNIZKOBYBaTH MPOTpec, THM CaMuUM 3a0e3MeunuTH
3BOPOTHIH 3B'S30K 31 CTyIEHTaMH 3aBISKH BOYJOBaHOMY 4ary.
OIHOYAaCHO CTYJCHTH MOXYTh BiICIIIKOBYBAaTH CBOI 1HIMBIAyaJbHI
JOCSITHEHHSL.

BucHoBku. 3aBAsKu 3HAYHIA IHTETpalii TEXHOJOTIH MU
MOXXEMO TIOKpPAalllUTH BHKIAJaHHA TPOQEciifHO Opi€HTOBaHOL
aHrmicekoi, 30epiraTm  HeoOXimHy iHQoOpMaIiio, 3alydaTH
YYaCHUKIB HABYAILHOTO TPOIlECY MO CIiBmpaimi. Po3pobistoun
HaBYallbHI MTPOTPaMU, BUKJIaa4i MalOTh BPAaXOBYBATH BiK CTY/ICHTIB,
iXHiif  piBeHb  BOJOJMIHHA  1HO3€MHOiI  MOBH,  OCOOJIMBOCTI
CHeLiaNbHOCTI ¥ OXONHWTH Bi3yaJNbHHH, CIYXOBUH Ta KiHETHYHHI
THITH COPUAHATTA cTyneHTiB. [lepcrnekTuBHicTs TexHOorii Blended
Learning nomsrae B ii rHyuykocTi # I1HTErpaTHBHOCTI BiJIHOCHO
PI3HOMaHITHUX KOMIIOHEHTIB OCBITHBOTO Tiporiecy. Llel miaxin rorye
CTYIEHTIB 110 MalOyTHBOTO, /DK€ NPOTNOHYE Oe3lid HaBUYOK Y
peaNbHOMY CBiTi, O Oe3MoCepeHhO MEPETBOPIOIOTHCS HA JKUTTEBL
HaBUYKU (CaMOOprasizailis, CaMOOCBiTa, MPHUHATTS pIllCHb,
JIOCTIITHUAIIbKI HABUYKH, TOIIIO).

Jlitepatypa

1. Kyxapenko B.M., Bepesencrka C.M., byraituyk K.JI. Ta iHmi.
(2016). Teopin ma npaxmuxa 3miwano2o naguants: MoHorpadis. Xapkis:
Micekapyk, HTY XIII. 284c.

2. Graham Ch. R. (2006). Blended Learning Systems: Definition,
Current Trends, and Future Directions. In C. J. Bonk, Ch. R. Graham (Eds.),
The Handbook of Blended Learning (pp.3-21). Pleifer Publishing.

3. TEAL: Technology Enhanced Active Learning. Retrieved June 6,
2021 from http://web.mit.edu/edtech/casestudies/teal.html

111


http://web.mit.edu/edtech/casestudies/teal.html

PHILOLOGICAL AND PEDAGOGICAL STUDIES

3ACTOCYBAHHS ICUXOJIOT'TYHOI'O TPEHIHI'Y AK
CIIOCOBY HNIABUIIEHHA AKOCTI BUKJIAJIAHHSA
THO3EMHOI MOBH 3A ITPO®ECIHHAM
CIIPAMYBAHHSAM Y HAINIOHAJIBHOMY
YHIBEPCUTETI «KKHEBO-MOI'MJIAHCBKA AKAJEMIS»

.M. Ma3in, J1.0. Hecmepenxo
Hayionanvnuti ynisepcumem “Kueeo-Mozunsincoxa akademisn”

Tpancdopmanii, mo BigOyBarOTbCs B CHUCTEMi BHILOi OCBITH,
CTOCYIOTbCSI HE JIAIIE TEOPETUKO-METOMOJIOTIYHMX  ACICKTIB
(YHKIIIOHYBaHHS CHCTEMH BHWIIOI OCBITH B MIJIOMYy, aie W
KOHKPETHHX MIAXOJIB MO0 BUKJIAJaHHSI MeBHUX AucHuIUIiH. Came
TOMY, BUKJIaJIaHHS iHO3eMHOi MOBH 32 IPO(ECiiHUM CIIPSIMYBaHHSIM,
SKe € Pe3yIbTaToM pe)opMyBaHHs CHCTEMH BHIIOI OCBITH YKpaiHu 3
METOFO TiABHUINEHHS il SKOCTi, MOXE CIYKHUTH SICKPaBUM TIPHUKIAIOM
cy4yacHuX TpaHchopmarliii B OCBiTHIi cdepi.

AHami3 HOPMATHBHO-TIPAaBOBOi 0Oa3u 3acBimuye [3,4], 1m0
npodeciiiHe CpsSMyBaHHSA y TPOIECi BUKJIAJaHHS 1HO3EMHOI MOBH
nepeabadae audepeHIiiioBaHe HaBYaHHS 3 YpaxyBaHHSIM OCBITHIX
noTped Ta BUMAarae CTBOPEHHS YMOB JUIS OBOJIOAIHHS MarepiajJoMm
BIMOBIHO 10 mpodeciiHOrO caMOBH3HAYEHHS. AJDKE METOH
npodeciiHOro  CHpsMyBaHHS  HaBYaHHA €  3a0e3meucHHs
MO>KJIMBOCTEH [Tl PiBHOTO JOCTYIY A0 KBaui(hikoBaHOI nmpodeciitHol
MiATOTOBKHM, HEMEpPEepBHOI OCBITH BIPOJOBXK BCBOTO JKUTTA,
BHUXOBaHHSI OCOOMCTOCTI, 3IaTHOI IO caMopeaizailii, mpodeciiHoro
3poCTaHHs W MOOUTBHOCTI B yMOBaxXx peQOpMyBaHHS Cy4YacHOTO
CYCIILJIbCTBA.

Binrak, misnpHICTE CydYaCHMX BUKIIQJadiB 1HO3€MHOI MOBHU
CIpsSIMOBaHa Ha MOIMYK e()eKTUBHUX (OPM MOTHBAIl CTY/AEHTIB,
0COOJIMBHX TPHUHOMIB Ta 3acO0iB BHKIQJaHHS BEIHKOIO OOCSTY
MaTepially TaKMM YUHOM, 100 32 0OMeXeHuH mnepiol chopmyBaTH
HeoOXiZHi axoBi 3HAHHS TEBHOI TEPMIHOJIOTIYHOI JIEKCHUKH Ta
BMIHHS KOPHCTYBaTHCS HUMH B Mexax cBoei mpodeciiiHoi ni-
STBHOCTI.

[IpoBigHy ponbp B HaBUaJBHOMY MpoOLECi HHUHI SIK HIKOJIH
paHilie, BIgIrpalOTh caMe€ MPAKTUYHI 3aHATTSA, IiJ Yac SKHUX
CTYJICHTH O3HAHOMJIIOIOTBECS 3 HOBOIO JIEKCHKOIO, ONPaIbOBYIOTh

112



®LIOJIOI'TYHI M IEJAT'OI'TYHI CTV I

aBTCHTHYHI TEKCTH, BUATHCS BUKOPHCTOBYBATH 3400YTi 3HaHHSA Ha
MPaKTHI, a pPO3B’S3aHHS KOMYHIKaTUBHO-TII3HABAJHHUX 3aBIAaHb
3MIACHIOETBCS ~ 3aBISKH  PI3HOMAHITHMM CY4YacHMM  3aco0am
IHIIOMOBHOTO CIIJIKyBaHHs: POJIbOBI irpH, HaBYallbHI CHUTYaTHBHI
3aBJaHHs, MapHi Ta TPymnoBi GopMu poOOTH TOIIO.

OCHOBHMMH X HiAXOJaMHM JO HAaBYaHHS 1HO3EMHOI MOBHU 3a
npodeciiiHuM CHpPSAMYBaHHIM JIUIIAIOTHCS 0coOUCTICHO-
OpIEHTOBaHWH, JiSUTBHICHUH 1 KOMYHIKATHBHO-KOTHITUBHHUM, Yy
LIEHTPi yBaru SKUX mepeOyBae OCOOMCTICTD CTYIEHTa, ypaxyBaHHSI
Horo ocoOIMBOCTEHM, MOXKIMBOCTEM Ta 3mi0HocTed. Boxu
peali3yloThCcsi Ha OCHOBI JudepeHIiamii Ta IHAWBIAyaizamii
HaBYaHHA, HOBUX iH(OpMAIiHHUX MYIBTUMEIIHHIUX TEXHOJOTIH,
MPUHIMITB TPOJYKTUBHOCTI HABYaHHS, aBTOHOMIii, opieHTalii Ha
MOBJICHHEBUI PO3BHTOK HAaBYAaHHS Y CHIBPOOITHHIITBI Ta METOAOM
MIPOEKTIB.

Binrak, 3Bakaroun Ha aKTyaJbHICTb Ta CYCIIJIbHY 3HAYUMICTh
JAHOTO IMUTAHHS, MU JIAIUIM BUCHOBKY PO Te, IO NCHXOJOTiYHI
METOJI! BIUIMBY B)K€ [IOBENM CBOIO e(EeKTHUBHICTh y Oararbox
corianpaux chepax [1-3]. I came 11e crioHyKaao HaC 0 1X 3aIy4SHHS
y Tpolec BUKIAJaHHS 1HO3eMHOI MOBM 3a MpodeciiitHuM
cunpamyBanHsiM B HaVYKMA. Amxe BHUKOpPHCTaHHS OKpEMHX
€IeMEHTIB  TICHXOJIOTIYHMX TPEHIHTiB MOXe Oe3mocepesHbo
BIUIMBAaTH  HA  MiJBUIICHHS  3arajlbHOi  KOMYHIKaTHBHOL
KOMIICTGHTHOCTI ~ CTYJEHTIB, IO 1 € OJHMM i3 3aBJaHb
3allpOBa/KCHHSl BUKJAJaHHA 1HO36MHOI MOBH 3a MpodeciiHuM
CHPSIMYBaHHSIM.

VY mnpoiieci BUKOPUCTAHHS OKPEMHX €JIEMEHTIB MCHXOJOTIYHUX
TPEHIHTIB  (€JIEMEHTH  IHTCPAKTUBHOTO  HABUaHHS,  HaJaHHS
3BOPOTHBOTO 3BS3KY, aHAJI3 CTEPEOTHITIB, TOMIO) B XO1 BUKJIAJaHHSI
1HO3eMHOi MOBH 3a TpodeciiiHuM crupsimyBaHHsM B HaYKMA, mu
JNIAIUIM  BHCHOBKY TMpO Te, IO TIICHUXOJIOTIYHI KOMYHIKATHBHI
TPEHIHTH, CHOPSMOBaHI Ha PO3BUTOK MOBJICHHEBHX HAaBHYOK,
JIO3BOJISAIIOTH MiJABUILUTH 3arajibHy KOMYHIKaTUBHY KOMIIETEHTHICTh
YYaCHHKIB  HABYAIBHOTO  MpPOIECY IO  BUSBIAETHCS B
KOMYHIKaTUBHOMY  aKTi  (30BHIIUHIX  BHsBaX  JAMHaAMi4HOL
KOMYHIKaTHBHOI MO3MLI{ CTYAEHTa, KyAH1 BXOAATH SIK BepOajbHi TaK i
HeBepOasIbHI MPOSIBH).

I came 3a yMOB BHMKOPHCTAHHS €JIEMEHTIB IICHXOJOTIYHHX
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TPEHIHTIB y TpOIeci BUKIaIaHHs 1HO3eMHOI MOBH 3a TpodeciiHumM
CTIPSIMYyBAaHHSM, CIIOCTEPIra€ThCsl JOCSTHEHHS OCHOBHUX SIKiCHHX
O3HAaK, sIKi € HaJ3BUYalfHO BayKIIMBUMH caMe y Mpolieci KOMyHiKalii,
mo BigOyBaeThcs 1HO3eMHOW MoOBOKO. lle HacTymHi sKicHI
XapaKTePUCTHKH:

- aJCKBaTHICTh (BIAMOBIMHICTH IUIIM Ta O0OCTaBHHAM
KOMYHIKaTHBHOTO aKTy);

- IMITyJIbCHUBHICTh (HAsABHICTh BCiX HEOOXITHHX EJIEMEHTIB
KOMYHIKaTHBHOTO aKTy);

- BuUOipKkoBicTs (BUOIp HaWKpamoi anbTepHATUBH 3 YCIX
MO>KJTUBUX);

- ONpeaMEYeHICTh (BUKOPHCTAaHHI SK BepOalbHHX Tak 1
HeBepOaIbHHUX CIIOCO0IB KOMYHIKAIIii).

TakuM 4YHHOM, BUKOPHCTaHHS TMCHXOJOTIYHMX TPEHIHTIB Yy
mpolleci  BUKJIAJAHHS  aHTIIKACBRKOI MOBH 3a  TpodeciitHuM
CHpSAMYBaHHSIM BHSBHIIOCS HE TUTBKA B (OPMYBaHHI €QEKTHBHHX
KOMYHIKaTHBHUX HABUYOK, ajie¢ i CTaJl0 MEBHUM BHJOM IOETAIHOL
cTpaTterii 3MiHM KOMYHIKATHBHOI TIOBENIHKA Ta (OpPMyBaHHS
KOMYHIKaTHBHOI KOMIIETEHTHOCT] CTYACHTIB.

Tox pe3yJabTaTOM BIPOBA/KCHHS Ta OIIbII aKTHBHOTO
BUKOPUCTAHHS OKPEMHUX €JIEMEHTIB MCHXOJOTIYHUX TpPEHIHTIB B
mpolieci  BUKJIANAHHS  aHTIKWCHRKOI  MOBH 33  TpodeciiiHuM
cupsamyBauHsaM B HaYKMA cranu:

- CTBOpPEHHS PEaNliCTUHYHHX YMOB JUIsl BUKOPHCTaHHS 3HaHb 3
1HO3€MHOI MOBH;

- OTpuUMaHHS 3HaHb B cdepi mcuxonorii ocodHmcTocTi Ta
CITKyBaHHS;

- (opMyBaHHS HABHMYOK Ta BMiHb €()eKTUBHOTO CITIJIKYBaHHS;

- KOpekuis, (OpMyBaHHS Ta PO3BHTOK YCTAHOBOK, IO
3a0€3MeUyI0Th YCHIIIHICT CIIJIKYBaHHS;

- PO3BUTOK 3[I0HOCTEH aJeKBAaTHOI'O OIIIHIOBaHHI cebe Ta
THIIHX.

Takuii pe3ynbTaT MOSCHIOETHCS YHIKaJbHUMH MOXKIHUBOCTSIMU
Moau(ikaiii MOTHMBaLii YYaCHHMKIB IUISXOM JEMOHCTpamii ix
JIOCITHEHDb Ta HEHOJIKIB, 00 €KTUBALICI0 MOBEIIHKH Ta MISJILHOCTI
YYaCHMKIB TPEHIHTIB; JJOCKOHAINM OBOJOAIHHSAM HOBUMH MOJCISIMU
KOMYHIKATUBHOT MOBEAIiHKH. [Ipy 1IbOMy OCHOBHUMH TiepeBaraMu
3allpOB/DKCHHSI  OKPECJICHMX BHUIE HOBAIlii CTalM, Kpaiie

114



®LIOJIOI'TYHI M IEJAT'OI'TYHI CTV I

chopMoBaHi Ta pO3BHHEHI HaBHYKH OCHOBHUX BHIIB IisSUILHOCTI 3
1HO3eMHOI MOBH (TIFICbMa, TOBOPIHHS, CITyXaHHS, YATAHHS).

Binrak, BKJIUBOIO 0COOJIUBICTIO BUKOPHUCTaHHS
MICUXOJIOTIYHOTO 1HCTPYMEHTApiI0 Y MpoLeci BUKIaJAaHHs 1HO3eMHOI
mMoBu B HaVYKMA (okpiM mepmodeproBux 3aBJaHb 3 PO3BUTKY
KOMYHIKaTHBHOI KOMIIETEHTHOCTI 3 1HO3€MHOI MOBH, 3alydeHHS
TICUXOJIOTIYHUX TPEHIHTIB JI0 MPOLECY BHUKJIAJAHHS 1HO3EMHOI MOBH
3a npoeciiHUM CTIPSIMYBaHHSIM ), CTaJIH:

- PO3BHTOK  IICHXOJIOTIYHHUX  3HiOHOCTEH  CIPHHHSITTS
CTYACHTaMH{ OJMH OJJHOTO;

- (hopMyBaHHS 3HAaHB IOJO OCOOJMBOCTEH IMpoIlecy BIUIMBY Ha
KOMYHIKAIlif0o Cy0’€KTHBHOTO JOCBiTy, CTaHy Ta BiJHOIICHHS
YYaCHHKIB KOMYHiKaIii;

- CTBOpEHHS TEpeAyMOB JJs aAEeKBaTHOIO CTaBJICHHS [0
BIIACHUIX €MOIIi{ Ta eMOIIiiHii MOBEMiHIII CIIIBPO3MOBHHUKA B TIPOIIECi
KOMYHIKaIfii.

TakuM YMHOM, MH MOXXEMO PE3IOMYBAaTH, II0 BHUKOPHCTAHHS
€JIEeMEHTIB TICHUXOJIOTIYHMX TPEHIHTIB y HaBYaHHI JO3BOJISIE
3a0e3MeYnTH CTYICHTIB HE JHIIEe IeBHUM HAOOpOM JIEKCUYHUX
OIVHHIL Ta TPaMaTHYHHX KOHCTPYKIIM 3 TEBHOI TeMH, ane W
IICUXOJIOTIYHUMH ~ 3HAHHSAMH 3 OCHOB KOMYyHikalii, (opmye
MIPaKTUYHI HABUYKY Ta BMIHHS B Cepi CITIIKYBaHHS, KOpETrye HasiBHI
HEJOJIKA Ta pO3BUBAE HABUYKH, HEOOXIMHI JJIS  YCHIIIHOL
npodeciiiHoi KOMYyHIKallii, 110, Y CBOK Yepry, J03BOJISE CYTTEBO
BJOCKOHAJIMTH  SKICTb BHKJIAJaHHS  aHIJMCbKOI MOBH 32
npoeciiHuM CTIpSIMYBaHHSIM.
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EXERCISES FOR TRAINING TRANSLATION SKILLS IN
TEACHING PROFESSIONALLY-ORIENTED
TRANSLATION

Olena Mykhailenko, Olha Shevchenko
Taras Shevchenko National University of Kyiv

Working with the text as an object of professionally-oriented
translation, the translator completes three procedures: pre-translation
source text analysis, source text translation and target text editing.
Our research deals with training the source text translation, preceded
by a thorough pre-translation source text analysis. Translation
teaching techniques have been variously regarded in works
(Alekseyeva 2001, Tsaturova, Kashirina 2008, Nelyubin 20009,
Latyshev 2003, Chernovaty 2013), among others. Translation of
professionally-oriented texts requires a solid base of knowledge of
special translation solutions which is gained through a system of
training exercises.

This system includes three subsystems: pre-translation training
exercises, exercises for training translation skills and exercises for
developing translation abilities (Chernovaty 2013). This paper
investigates exercises for training translation skills for the students of
history mastering the course of professionally-oriented translation.
Our research is based on the types of exercises for training
translation skills described in work (Chernovaty 2013):

- Exercises for developing the skills of defining unknown
lexical units and their rendering in the target text (TT): 1) Find in the
target language (TL) the equivalents of selected original words using
a dictionary, 2) Find in the TL the equivalents of selected original
words using electronic resources, 3) Find in the TL the equivalents
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of selected original words using your contextual guess, 4) Find in the
TL the equivalents of selected original words by determining their
logical and semantic relationships in the sentence, 5) Find in the TL
the equivalents of selected original words using any technique;

- Exercises for forming the skills of coining new terms: 1)
Convey the meanings of the following terms using the transcoding
technique, 2) Convey the meanings of the following terms using
morpheme calquing, 3) Convey the meanings of the following terms
using any technique;

- Exercises for developing the skills of transferring the
meanings of source language (SL) lexical and phraseological units in
the TL: 1) Translate the following words (word combinations), 2)
Cover the right-hand (left-hand) of the parallel texts below and
translate the terms in bold, 3) Write a lexical (terminological)
dictation-translation using the words and word combinations studied
as homework, 4) Render in translation the meanings of the
phraseological unities below using translation equivalents, 5)
Render in translation the meanings of phraseological unities below
using translation matches, 6) Render in translation the meanings of
phraseological unities below using artificial translation matches;

- Exercises for forming the skills of rendering in translation the
original collocations with regard to SL word combinability: 1) Study
the scheme of combinability of the following words with adjectives
and translate the word combinations below, 2) Study the scheme of
combinability of the following words with verbs and translate the
word combinations below, 3) Translate the following passage with
regard to word combinability schemes you worked with in the above
exercises;

- Exercises for training the skills of transferring the meanings of
original grammar forms and structures: 1) Study the scheme of
translation matches for the words below and translate the following
sentences, 2) Translate the paragraph with regard to conveying
different probability degrees;

- Exercises for forming the skills of transferring the meanings of
original stylistic devices in the TT: 1) Study the principles of
conveying metaphors and translate the following sentences, 2) Study
the principles of rendering puns and translate the following
sentences;
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- Exercises for training the skills of lexical, grammatical and
lexico-grammatical transformations: 1) Render the meaning of the
following sentence, paragraph, etc. using any lexical transformations
(contextual replacement, concretisation, generalisation), 2) Render
the meaning of the following sentence, paragraph, etc. using any
lexico-grammatical  transformations  (antonymic  translation,
descriptive translation, compensation, word addition, word
omission), 3) Render the meaning of the following sentence,
paragraph, etc. using any grammatical transformations
(permutation, transposition, sentence splitting, sentence integration);

- Exercises for developing the skills of text conversion: 1)
Paraphrase in translation the following sentence, paragraph, etc.
without changing its meaning, 2) Render in translation the meaning
of the following sentence, paragraph, etc. with fewer words if
compared to the SL, 3) Develop in translation the meaning of the
following sentence, paragraph, etc. to make it more understandable
for potential TT recipients.

These types of exercises for training translation skills have
proved efficient with the students of history in terms of the course of
professionally-oriented translation.
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HOBI MOXJIMBOCTI B YMOBAX BIPTYAJIBHOI'O
OCBITHBOI'O ITPOCTOPY

Al Mycienko, T.b. Tuxonosa
Kuiscoruii nayionanvnuil ynieepcumem imeni Tapaca Lllesuenka

[lepexin Ha nuCTaHIiiiHE HAaBYaHHSA Yy BHIIAX Ta HOBI BHIU
KOMYHIKAIIil IpU3BENH 10 TOSBH Ta PO3POOKHA HOBHX INEAarOTi9HUX
METOZIB, IMIXOMiB Ta NpHHoMiB. Tak Ha mNpUKIazAi BUBYCHHSI
aHrmiiceKkoi MOBM Ha TyMmaHiTapHux ¢axynbretax KHY HaBememo
Ta PO3TJISHEMO KUIbKa, sKI B TPOIEC] HABYAIBHOI JiSUIBHOCTI
BHUSIBIJINCS KOPHUCHUMHU Ta epeKTUBHUME. ChOTOIEHHI OOMEKeHHS,
MOB'A3aHI 3 JUCTAaHIIMHUM HAaBYaHHSIM, MOXKYTh OYTH MPOIYKTHBHO
BUKOPUCTaHI JJsl TONANBIIOrO PO3BHTKY Ta BIOCKOHAICHHS
HaBYaJIBLHO-IIENArOriYHOl  MISUIBHOCTI oOMiHy mOCBimOM 1
CyYaCHHMH HampaioBaHHsIMH B on-line cemiHapax, BeOiHapax,
KOH(EPEHIIiAX, TOIIO.

JucraHiiliHe HaBYaHHS PO3MIMPIOE apCEHAN TMeAaroTidyHIX
NPUIOMIB  TOB'SI3aHUX 3 MOXIHBOCTAMH Bisyamizamii (1,2). Tax
HaBYaIbHI POJUKH, KOPOTKI (iNbMH aHTJIHCHKOI0O MOBOIO MU
OIPaIbOBYBAJIM 32 HACTYITHOIO CXEMOIO:

1. Hdemonctpauisi ¢ineMy Oe3 3ByKy. 3aBOaHHS: PO3IOBICTH
KOPOTKO aHTJIIHCHKOIO MOBOKO TIPO IO el (iTbM Ha BaIlly TyMKY.

2. JleMoHCTparis 31 3ByKOM. 3aBJaHHs: BU3HAYUTHU CBiil PiBeHb
PO3yMiHHS 32 HACTYHHOIO CXeMOI0: | piBeHb - BCe 3p0O3yMino; 2
piBeHb — He 3pO3yMili OKpeMi clioBa Ta BHpa3u; 3 piBeHb —
3pO3yMUIUH 3arajibHUIA 3MICT.

3. [pononyeThes TiNBKM 3BYKOBa JOpikKa. HamaeTbcst Tekct
CIIeHapiro. 3aBJaHHS: MPOCIYXAaTH Ta MPOYUTATH TEKCT, BU3HAYUTH
HE3HaloMIi CJI0Ba, IICHTU(IKYBATH MTEPEKIIA/L.

4. TlizcyMKOBHUH Teperiisiy] HaB4albHOTo (BibMy 3 IMOAABIITHM
0OTrOBOPEHHSIM.

Take ompamfoBaHHs Bi3yaJbHOTO Martepialy € e(eKTHBHOIO
0a3010 JJISI TOJANIBIINX JIGKCUYHUX, TPaMaTHYHMX, CUHTaKCUYHUX
BIIPaB Ha PO3Cy/ BUKIaJaya.

Tpanuniiine BuBUeHHS TeMm, Ha Kmrant «Moe pigHe
MICTO/CeNlo», MOMK€ YBIHUYyBaTHCS 3aBIaHHAM: 3HATH 2-3-X
XBWJIMHHUE B11€00JI0T, pO3Ka3aTH MPO CBOE MICTO/CeNo, TOKa3aTH
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YITFOOJIeH] MiCIIS.

[legaroriyHuM MiAIPYHTSIM 3aBIaHHS €:

- peTenbHa MiAroTOBKa,

- TBOPYMH MiIXiJ,

- 3MOra HaOYHO TOJMBHUTHCS Ha CBOIO POOOTY, MOPIBHATH 3
IHIINMHA, IO PO3BHUBAE KPUTUYHE MHUCICHHA , 30JIMKY€E OILIHOYHI
KpUTepil B CHCTEMi «CTyIEHT-BUKJIAgau»,  «CTyICHT-CTYyACHTY,
«CTYIOCHT-TpyHa».

- imeHTH(diKamis Ta YCBIAOMJIEHHA CBOIX (DOHETHUHHX,
JIEKCUYHHX, TPAMAaTHYHUX Ta CHHTAKCUYHUX TTOMHJIOK.

HecriopiBano cuMnaTHYHUM Ta BECENUM BHSBUBCS MIPHAOM TIiJT
Ha3Bolo  «lcTopis y cmaitnmmkax Ta crikepax». KoxkeH cTymeHT
UTFOCTpYE  CBOKO  ICTOpiI0 CMalIMKaMH Ta CTiKepaMH, iHIIi
MPOIMOHYIOTh CBOi Bepcii Ta 370raJikk IIOAO CHOKETy. ABTOp
KOMEHTY€E Ta Ha/Ia€ CBiil BapiaHT.

Jlo nmar Bim3HaYeHHS Ta BIIAHYBaHHS TparidyHAX TOIN
noB's3anux 3 [onomomopom Ta ['onokocTOoM cryaeHTam Oyiio
3allPONIOHOBAHO TIOAWBUTHCS JOKYMEHTAJIbHI CTPIiYKM BHIATHOTO
ykpaircekoro pesxkucepa Ceprist Bykosebkoro «Kusi» (3) ta «Haszsu
cBoe iM's» (4). Cepriit BykoBcbkuit — ykpaiHChbKHI KiHOpEXKHCED,
aKTop, aBTOp 0araTboxX JOKyMeHTalbHHX (¢inbMiB, Jlaypear
HanionaneHoi npemii Ykpainu imeni Tapaca LlleBuenka, Haponnwuii
apTUCT YKpaiHH.

HokxymeHTtansHuid ¢GinbM «JKuBi» BUCBITIIOE Tpariudi momii
qaciB ['onomomopy, Aki He Oyyin MOYyTi Ta ycBiOMIIEHI Ha 3axomi.
ABTOp ONPWIIOJHIOE OaraToyrcelbHi AOKYMEHTH Ta CBiT4EHHS
Jmozed, sKi mepexunu 1 crpamHi yacu. DigbM OTpUMaB HU3KY
MiXKHApPOJHUX HAropo.

HokymenTtansHa crpiuka «Has3Bu cBoe iM'ss» npucBsiueHa
Tparenii Xonokocty, cmiBnpoxa'tocepamu € Ceprii bykoBcbkuii Ta
CriBen Criinoepr.

Ha 0a3i ¢inbpMiB CTyAe€HTH HaBYalIHMCs HAIMCAHHIO BiATYKIB,
pereH3iii, KOpPOTKUX BHKJIAJiB aHIIHCEKOI MOBOIO. Pobummn
JIOTIOBI Ta Mpe3eHTallil.

BumienaBeneni HaB4aIbHI METOIW CIPHUAIOTH BTUICHHIO PSITy
Me1aroriyHuX 3aBIaHb:

- 3HAWOMCTBO 3 MaTepialaMH BHCOKOTO XYAOXKHBOTO Ta
HAYKOBOTO PiBHH,
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- PO3MIUPEHHS MIKIUCIHUILTIHAPHUX 3HAHB,
- BiAmpamoBaHHS HAaBHYOK Ta BMiHb BEJIEHHS JHCKYCiH,
MPE3eHTAIliM, JTOTIOBIel, HATUCAHHS BiJITYKiB, PEIICH31H, TOIIO.
- MIJABUIIICHHS €TUYHOTO Ta €CTETUYHOTO PiBHIB,
- BUXOBAHHSA MATPIOTH3MY.
OTxe BITaEMO Ta ONTAHOBYEMO HOBI MOKJIHBOCTI.
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INTEGRATING CREATIVITY INTO ONLINE ENGLISH
CLASSES

Serhii Petrenko
Taras Shevchenko National University of Kyiv

Are your students attentive? Such a question can puzzle every
teacher as in today’s world students are addicted to their
smartphones, tablets and laptops. On one of the TESOL international
conferences in the U.S., the presenters provided the answer:
‘Students are always attentive! But where does this attention go?’
However, such a solution can confuse us with another question.

Going deeper, the teachers are trying to figure out that the
majority of their students are from Generation Z (Seemiler & Grace,
2016). As a result, another questons arises: How to beat your ‘Gen Z°
students at their own game?’

The Bloom’s Taxonomy prioritizes ‘Create’ at the top of
educational objectives (Anderson & Krathwohl, 2000). At the same
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time ‘Creativity’ has become one of the 21% century skills, together
with critical thinking, cooperaton, and communication.

EVALVATE CREATE

— @0
29

Ideas for creativity in classroom can be as follows:

1. Memes (Denisova, 2019). As an up-to-date mass culture
phenomenon, and being a fun and easy way to capture students’
attention, memes can promote learning in the classrom, get a
feedback, and provide lesson consolidation.

2. Breakout rooms. Being an inevitable feature for pair and
group work online, they can be used for case study, brainstorming,
and peer learning.

(\
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EVERY BREAHOUT ROUM BE LIHE

\ SPEAKS IN RUSSIAN ’ | I
/ ABOUT DIFFERENT
RAT

SPEAKS 98% SUBIECTS  pygipoe
&4 OF THE TIME BECINNNG
HAS NO IDEA WHAT 'S

GOING ON THE WHOLE i
TINE

We, when talk in breakout rooms about smth
very important and try to explain smth to each other:

Eljil

3. Dogme approach (Thornbury & Meddings, 2013). It is the
best solution for emergent language, when students are struggling
with some systems (phonology, lexis, grammar, and discourse), the
teacher can help them on the spot.

4. Drawing. The students can present their thoughts, ideas and
research in the form of a picture. Peardeck and Nearpod online apps
can be used, in particular.

5. Use of music. Why not to introduce jazz chants (Graham,
1978) and Karaoke to teach, e.g. sentence stress, grammar

YT
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constructions, and lexical units?

6. Creating videos. Such an activity can include videos about
the places the students like to visit, or about their home cities, towns
and villages, which is particularly interesting as they can share their
lifestyle while the classes are online.

Therefore, considering the needs, interests of students, and the
environment they live in, the teachers can boost students’ creativity,
attract their attention, and get an essential feedback.
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®OPMYBAHHA KOMYHIKATUBHOI
KOMIIETEHTHOCTI Y KOHTEKCTI 3MIIIAHOTI'O
BUBYEHHSA IHOBEMHHUX MOB

T.B. Tapuaecvka
Kuiscoruii nayionanvnuil ynieepcumem imeni Tapaca ILllesuenka
H.B. I'nywmanuysn
Hayionanvnuti asiayitinuti ynigepcumem

MeTor0 BHBYCHHS 1HO3€MHOI MOBH Yy BHINUX HaBYAIbHHX
3aKJIajlaX € PO3BUTOK MPO(eciiHO OpIEHTOBAHOI KOMYHIKaTHBHOI
KOMIIETEHTHOCTI SIK CHCTeMH 3HaHb, YMiHb, HaBUYOK, SKi
JO3BOJISIIOTh  YCIIIIHO BHKOPHCTOBYBAaTH 1HO3EMHY MOBY SK Y
npodeciiiHiil AisTBHOCTI, TaK 1 JUIS CaMOOCBITH i CaMOPO3BHUTKY
ocobucrocti [1, 2]. JIist JOCATHEHHS METH JI€BUM € BIPOBAKCHHS
KOHIemii 3Mmimanoro BuByenHs mosu (BLL, Blended Language
Learning), crnpsimoBaHoro Ha (OpMyBaHHS Yy CTYACHTIB HaBUYOK
CaMOCTIHHOTO TIaHyBaHHS Ta OpraHi3alii HaBYaIbHOI TiSUTBHOCTI 3
OpIEHTAII€I0 HA KIHIEBUH pe3ynbTaT. Pe3ynbTaTHBHICTH 3MIMIaHOTO
BHUBUYCHHS MOBH IOJISITA€ Y TOMY, II0 BOHO Tepeadavae MmoeaHaHHsS
TpaJULIHHUX METOJIIB HABYaHHS 3 BUKOPUCTAHHSAM iH(OpMAIliiHO-
KOMYHIKAI[IfHIX TEXHOJIOTiH, OCOONMBO TMiJ 4Yac IUCTAHIIHHOTO

HaByaHHA [3].
AyauTopHe
‘ BuaHHA

Mo6insHe
HABYAHHA

SMIIIIAHE
HABYAHHA

Puc. 1. KoHuernis 3MilIaHOro HaB4aHHs
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Y  nmomnoBimi  aHAm3YIOTBCA ~ TEXHOJNOTIi, SKi  JOMIIBHO
BHKOPHCTOBYBATH y HABYaHHI iIHO3EMHOI MOBH.

Texnomoris  Flipped Learning mnependadae camocriiine
MPOCIYyXOBYBaHHS Ta TeEperiij aydio Ta BigzeoMaTepialliB 3
MIOJAIBITAM iX OOTOBOPEHHSAM TIiJ 9Yac 3aHATh Ta IEPEBIPKOIO
3aCBOEHHS MaTepialy 3a JIOTIOMOTOI0 HAaBYAJIbHOI IIaTGOpMH, IO
3HAYHO TIJBUIIYE MOTUBAIIO CTYACHTIB JO PETEIBHOI IMiJrOTOBKH
Ta CaMOCTIHHOTO CTBOPEHHS iHTEPaKTHBHUX HABYAIBHMX irop [4].

IaTepakTuBHUI cepBic A MuTTEBOTO onuTyBaHHA Plickers, sk
i Kahoot, € npuBaGiuBUM Ul CTYJICHTIB, OCKUIBKH CMapTOH €
3BUYHHM JIJISl HUX CEPEIOBHILEM CITUIKYBaHHS.

Y nomoBimi HaBeIEeHO 3acO0M HETPAMUIIITHOTO BUKOPHCTAaHHS
BimoMoro cepsicy Quizlet, a came cTBOpeHHS IiKaBHX irop Ta
¢byukuii Quizlet LIVE, okpiM 3BUYHOTO CTBOPEHHS (IICIIKAPTOK IS
BUBUCHHS Ta TPEHYBAaHHS JIEKCHKH, TPEHAXEpIB U1 IEepeBIpKU
nepeKIaty, MMChbMa Ta pO3yMiHHS Ha CITyX.

Ownnaitn-reneparopu tectiB Proprofs, ClassMarker ta Easy
TestMaker € amprepHatuBoro Google Forms 3 aBTromMaTHYHHM
OLIIHIOBAaHHSM, 3BiTaMH Ta  aBTOMAaTUYHO  3T€HEPOBAHHMH
IbTEPHATUBHUMH BEPCIsSIMH.

Jnsi BUBYEHHS 1HO3EMHUX MOB aBTOPH PEKOMEHIYIOThH
BUKOPHUCTaHHS Pi3HUX (OPM CIILIIKyBaHHs B Mepexi IHTepHeT.

Yam — ¢dopma TpymnoBOro CHiJIKyBaHHSI B I[HTepHETI sK,
nanpukinan, Google Chat (cywacha 3amina KJIaCHYHOTO MeCEHIKepa
Hangouts) 3 uar-kiMHaTaMm, rpynoBHMH 3aBIaHHIMH Ta MOXJIUBICTIO
30epekeHHs CITbHUX (haiiliB.

®@opym — NPY)KHE CEPEAOBUIIE CIIJIKYBaHHS Ha OY/b-SIKI TEMU
Jla€ MOMJIMBICTh TPAKTUKYBAaTH HABHYKU MHChMa Ta JIJIMTHUCS
ilesMu Ta JyMKaMH aHriiiicbkoro MoBoto: Chatzy ta Chit Chat, siki
HaJarTh WIATPOPMY IS CIIJIKYBaHHS i MOXJIUBICTH O€3KOIITOBHO
cTBOprOBaTH BipTyanbHi Kimuatw; Dave's ESL Cafe, simommii sk
OOWH 3 HaWKpamux BeO-calTIiB [uId OHJIAHH-3yCTpiued yis
BUKJIa/Ia4iB Ta CTYIEHTIB 3 YChOro CBITY i BuBYeHHs ESL;
cninpHoTa EnglishLD, romoBHa yBara sikoi moisrae y TONIYKY
MoBHOro maptHepa; English Forward Forums 3 poszainom
OE3KOLITOBHMX  TECTiB,  BOpaBaMH Ta  OHJIAHH-ypOKaMH
npodecioHanis; iHIUBIAyanbHI GopymMu ans pizHUX TpodeciiHux
rajgy3eii Ta cioBHuKOBI MOBHI (opymu sk The Free Dictionary
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Language Forums a6o English Language Forum/Oxford
Dictionaries; TodaysMeet — iHcTpyMeHT 3BOPOTHOTO 3B’S3KY, SIKHI
JI03BOJISIE CTYJIEHTaM OpaTh y4acTh Y CHHXPOHHUX a00 aCHHXPOHHHUX
JHCKYCISIX Y BIpTyaJbHHX KJlacax, CTBOPEHUX BUKJIaJaqyaMH.

bnoz HabyBae ocobmmBoi  momymspHocTi. Ilpuxiagom €
FluentU, sxmii Ha BigMIHY Big TpaaWIiHUX BeO-callTiB It
BHUBYEHHS MOBH, BUKOPUCTOBY€E MY3H4Hi BiJleo, Tpeiiepu (inbMiB,
HOBHHH, iHTEPB 10, OMYJISPHI TOK-IIOY, JOKYMEHTaIbHI (PiTbMU PO
OpUpONY Ta pPEKIaMHI  pOJMKH, MEPEeTBOPIOIOYM X  Ha
MEPCOHANI30BaHl yPOKH BUBUEHHS aHTITIHCHKOI KyJBTYpPH Ta MOBH,
SKOI0 PO3MOBISIIOTE y peanbHOMYy >kuTTi. Edmodo — ciyxba
MIKpOOJIOTiHTY, pPO3pO0JieHa CIeIliallbHO JJIsi BHUKOPHCTAaHHS B
HaBYAIBHUX IUIsAX. Bukimagadi MOXYTb CTBOPIOBATH MeEpPEexi
MIKpOOJIOTiB Al CBOiX 3aHATh, PO3MIIIYBaTH HaraJIyBaHHS,
CKJIaIaTl KaJeHJgap TMOMiH, BiANPAaBIATH TIIOBIAOMIICHHA TPYIi.
Present.ly mamae miargopmy Ui CTBOPEHHS BIACHOI CIIIBHOTH
MIiKpOOJIOTiB 1 MOXKIIMBICTb CTBOPIOBATU CITIBTOBApUCTBA, 3aCHOBaHI
Ha JIOMEHI eJIeKTPOHHOI TTOIITH.

ABTOpH JINATBCS TOCBIZIOM BHUKOPHCTaHHS AESKUX MoJeen
3MilaHoro HaB4yaHHs: Face-to-Face Driver, ska BUKOPHCTOBYETHCS
SK JIOTIOBHEHHS 1O HAaBYaJbHHUX TIPOrpaM; pOTAIidHOT MOJIENb
(Rotation Model), sika mepeabayae mMOMT CTYJACHTIB HAa TPYIH IS
BUKOHAHHS Pi3HHX 3aBJIaHb 3 MOJAIBIIOI POTAIE0 TPYH; THYYKOL
mozem (Flex Model), me ocHOBHa yacTWHA HAaBYAIBHOI TPOTPaMU
3aCBOIOETHCSI CTYACHTAMH CaMOCTIHHO 3a THYYKUM Trpadikom
BIJIMOBIHO 70 iX MOTped, a HJs OmpalIfoBaHHS Ba)KKO3PO3yMLIAX
TEM BHKIJa4 KOHCYJIBTYE HEBEIHKI TpPYyNU CTyIEHTiB a0o
IHMBITyaJIbHO.

TakuMm YMHOM, 3MillIaHE BUBYEHHS MOBH Iependadae yacTKOBE
OTPHMAaHHS CTYJICHTOM HaBYAJILHUX MaTepiajiB Ta IHCTPYKIH uepes
IHTEpHET 1 € THYYKUM WI0J0 BHOOpY dYacy, TeMHIB Ta crocoliB
HaBYaHHs, MOENHYIOUM  TPAAULIMHI METOOU 3 KOMITIOTEPHO
OpiEHTOBaHUMH.

BripoBajpkeHHs 3MINIAHOTO HABYaHHS Yy TMPOIEC BHBUYCHHS
1HO3eMHHUX MOB cripuse GpopMyBaHHIO IU(PPOBOI Ta KOMYHIKaTHBHOL
IHIIOMOBHOI ~ KOMIIETEHTHOCTi, 10 TO3UTUBHO BIUIMBaE€ Ha
MiBHUINEHHS PiBHS KOHKYPEHTOCIIPOMOXHOCTI MaiOyTHIX (axiBIIiB.
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THE ROLE OF ERROR CORRECTION IN THE ESP
CLASSROOM

Liudmyla Tsarova
Flight Academy of National Aviation University, Kropyvnytskyi
Olha Sushkevych
Pavlo Tychyna Uman State Pedagogical University

A certain type of assessment requires appropriate distinguishing
of mistakes and their follow up correction. In this work we research
error correction as an ongoing debate that surrounds the role of error
correction in the ESP classroom. Correspondently, this study
investigates the importance of mistake correction made by ESP
learners taking into account the new conditions of innovative
approach to distant learning in the Higher Educational
Establishments of our country.

Scientists categorize explicit and implicit forms of correction
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feedback. As claimed by Ellis R., Loewen S. and Erlam R. (Ellis,
Loewen and Erlam (2006)), it is through feedback, that
acquisition occurs, because students’ attention is focused on the
teacher but not the activity that happened moments before. It is easier
for students to bring the correction into correlation with what they
said. As a matter of fact, the explicit one is evident for the students
that they are being corrected whereas the explicit is not. The explicit
form of feedback is alleged, that there was an error or mistake
because the correction is correspondently aimed at the student.

We consider, in the ESP classroom for students with a lower
proficiency level, an explicit type of feedback tends to be more
effective. The students are informed what they should have said. For
students with a proficiency level a bit higher, corrections can be
made in an advisory manner. Some teachers use recasts which are
also a guiding way of correcting the students without their awareness
that they are factually being corrected. It occurs as recasts are a part
of implicit feedback category. Obviously, by using recasts the
expectation is that the student notices the proper model of the
language and reproduces it from that moment on, although that
doesn’t always happen. Whether we use an explicit feedback or an
implicit one, we have to be sure that corrections are made accurately,
delicately so we do not block English in the students’ minds.

The ESP students’ speaking level is almost always one level
below their grammar or comprehensive level. So, when they are
making mistakes while talking or writing it is crucial to give them a
full but still subtle feedback to help them not to make the same
mistakes in the future. However, we suppose an error to be an
important thing for students’ development and their further language
practice.

Linguists define an error as a systematic mistake that can show
how well students could generate rules and what they need to focus
on to avoid the mistakes they are making. Different types of marking
mistakes may be used to summarize the feedback. It is clearly seen
while checking writing skills. For example, various written mistakes
may be marked by shortening, e.g. Gr., Lex., Spell., W.O., etc. The
seriousness of a mistake depends on the type of an error: whether it
prevents communication or refers to a particular grammar point we
are studying currently; if it is «serious» enough and needs to be
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corrected. In case it does not, the mistake may simply require the
teacher’s rephrasing, without exposing the student in front of the
whole class.

To study the attitude to error correction of learners of English
(754 participants) as a foreign language, LoewenS., Li S., FeiF.,
Thompson A., Nakatsukasa K., Ahn S., Chen X. (Loewen, Li, Fei,
Thompson, Nakatsukasa, Ahn, Chen (2009)) initiated a questionnaire
survey. The authors focused on research of negative attitude to error
correction. When the students make errors in speaking a second
language, more than half prefer to be corrected afterwards. Though,
teachers should not correct students in class, because they choose to
be corrected in small group work. It proves that procedure of error
correction of ESP students’ needs special teachers’ attention and
accuracy.

Dependently on what skill is assessed, teachers should apply
comprehensive feedback or selective feedback, aim more at content
or grammar. For ESP students with higher level of English a general
personal comment (e.g. «your sentence structure is inaccurate») is
better than a text-specific comment (e.g. «the second sentence in the
introductory paragraph, «Because social media is powerful»; is
incomplete; it is a dependent clause: it has a subject and a verb, but
the meaning is incomplete»). Sometimes general correction is
preferable, because it helps students reconstruct sentences. In our
opinion, both of them are important. As for the linguistic errors, we
would use a text-specific comment. As for the structures and
contents, a general personal comment may be given.

We think that a text-specific comment helps a student to get a
better understanding of the mistake that he/she has made and correct
it. Also, when we make some suggestions for the content, general
personal comments would be fine. On the other hand, when we
would like to point out the errors in grammar or spelling, the
comments should be text-specific. Some students want to be aware
what exactly went wrong and be guided towards the accurate
correction. As a result, they will faster improve their tested skills.

In case the teacher is asked for a clarification of his/ her error,
we would give full explanation. Mostly, we give the feedback after
their answer, that makes students reflect, especially at higher levels
of English. Moreover, we prefer critical comments to positive
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comments when we give feedback, so the students can take their
errors seriously.

Some teachers use hedging when they correct students’ errors
(e.g. «might», «please», «can you...?» , «Good job on ...., but...»).
We think hedging helps students not to lose their motivation when
they are being corrected. Hedging may inspire students to proceed in
their learning, and they will be guided ahead mastering their
language skills. Students will never feel scolded for their mistakes,
on the contrary, they will get necessary assistance, feedback and be
engaged. Feedback is of paramount importance «with a view to
making any enhancements or modifications to the training» (ICAO
Cir. 323 (2009)).

The creation and maintenance of a complete feedback loop with
input from students, trainers and operational staff to the training
administration are vital factors in ensuring sustained quality and
appropriate results.

It is undeniable that students’ engagement during lessons is
vital. They feel involved when they know what to do and are willing
to study. So, teachers should inspire students’ motivation, set
educational goals to achieve step by step, use a lot of group activities
and many other. Those are key points of teachers’ concern.

Avreas for further search. Study the role of error correction in the
ESP classroom under the conditions of innovations in distant
learning, as the future of our educational system is closely connected
to online learning and teaching.
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HABYAHHSA ITPOPECIHHO-OPIEHTOBAHOI'O
YUTAHHS 3 AHTJIIMCHKOI MOBH HA CTAPHINX
KYPCAX HEMOBHUX ®AKYJIBTETIB BH3

T.A. Ilenko
Kuiscokuii nayionanvnuil ynieepcumem imeni Tapaca Lllesuenxa

HaBuanHs mpodeciiiHO-OpiEHTOBAHOTO YHTAHHSI  BKJIIOYAE
HACTYIIHI ETaIH:

1. TlepentekcToBe BBEACHHS MOBHOIO  MaTepialy  JUIs
(hopMyBaHHSI TEMATUYHOT'O TEPMIHOJIOTIYHOTO MiHIMYMY.

2. CamocriiiHe YnTaHHS aBTEHTUYHOTO HABYAJIBHOI'O TEKCTY,

3. HaBuanpHe  ayauToOpHE  YUTAaHHS  TEKCTY, 1o
CYNPOBOKYETHCS CEPIEI0 TEKCTOBUX BIIPAB YIS PO3YMIiHHS
3MICTy IPOYUTAHOTO.

4. PobGora Ham (QyHKIIOHATEHO-KOMIO3HIIHHOI CTPYKTYPOIO
TEKCTY 3 METOX HOTO aHOTYBaHHS.

BrkoHaHHS EpEeaTEeKCTOBHX BIIPAB € JIOLIJIBHUM 3 TOUKU 30PY

BBEJICHHS HOBOI JIEKCUKH JI0 TEMH.
Jlo mepeATekcTOBUX BIpaB MOXKHA BiJIHECTH BIpaBH Ha
CITIBBIIHECEHHS:

a) TEPMiHIB Ta LTFOCTPOBAHOTO MaTepiaiy

0) TepMiHiB Ta aeiHiIind

B) BU3HAYCHHS IPABIJIBHHUX Ta HETIPABUIBHUX CTBEPIKEHb

B mpomeci uMTaHHA TEKCTYy CIIOYaTKy Ma€ThCs 3aBIaHHSA

HOPOTJSIHYTH TEKCT 3 METOI0 3HAXOPKEHHS IEeBHHUX abpesiaryp,
TepMiHIB 4 Ha3B. Hanmami AOIIBHUM MOXXe OYTH 3aCTOCYBaHHS
MPUIOMY BUBYAIOUOTO YHMTAaHHS 3 METOK) 3HAWTH BIJMOBiAI Ha
3allUTaHHS, K1 3alIPOIIOHOBaHI B MIiCJIATEKCTOBUX BIpaBax.

J1lo micnsATeKCTOBUX BIIPaB MOYKHA BiJTHECTH BIPABH HACTYITHOTO

3MicTy:

1. 3anoBHEHHS TPOMYCKIB Y  PEYCHHSIX  JIGKCHYHUMH
OJUHHLISIMH 3 TEKCTY

2. ChiBBiJIHECEHHS PI3HHX CJIIB 3 METOIO YTBOPEHHSI JICKCHIHUX
BUpa3iB

3. ITloexHaHHS YacTHH peyYeHb, B3SITHX 3 TEKCTY.

AKTyaJIbHIM MOMEHTOM pPOOOTH 3 Tpo¢eciiiHO-OpiHTOBaHUM

TEKCTOM € CTBOPEHHS CTYJCHTaMH TEMaTHYHOTO CIIOBHUKA JO
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TekcTy. [IpoBeieHHs TOTOYHOTO KOHTPOIIIO Y BHTJISII CIOBHUKOBOTO
OUKTAaHTYy € HEBI €MHOI0 YaCTHHOIO HaBYaHHA THpodeciitHo-
OpiEHTOBAaHOT'O YHNTAHHSI.

HeoOxigHo 3a3HaunTH, 1O OAHIEIO 3 HalleeKTUBHIUX Gopm
poboTtH 3 haxOBUM TEKCTOM € TUCKYCisl.

ITocrae 3amava CKiacTW 3aBAaHHA TaKUM YHHOM, MI00
CTyAeHTaM OyJO 1LiKaBO OOrOBOPIOBATH CHUTYalii, sIKi MalOTh OyTH
TICHO TIOB’SI3aHUMH 3 1X MalOyTHBOIO MPOQECIHHOI MisTBHICTIO,
TOOTO IMOCTa€ MUTAHHA MOTHBAIIIT CTYJICHTIB.

VY nemoBHOoMy BH3 yHiBepcanbHOIO AMIAKTHYHOIO OJHMHHIICIO
npodeciiHO-OpIEHTOBAHOTO HABYAHHS € aBTCHTUYHUN TEKCT, SIKUH
Hagae  (pakTONOTiYHME MaTepian JUIsi OpraHi3amii HaBYAIBEHOTO
CHINKyBaHHS. Bixm 3MicTy TeKCTy 3alleXuTh €(eKTUBHICTbH
opraHizaiii HaBYaJIbHOI IHTEPAaKTUBHOI MiSUILHOCTI 3 PO3YMiHHSIM
cmucioBoi  iHdopmamii  Ta  pe3yIbTATUBHICTh  3aCBOEHHS
TEPMIHOJIOTIYHOI JIEKCUKH TPH BXXMBAHHI ii y BHCJIOBIIOBaHHSIX
CTYZCHTIB.

Heo0OximHO TakoX MiIKPECTUTH 3HAYSHHS TAKOTO BHIY POOOTH
3 TpodeciiiHO- OpIEHTOBAaHNUMH TEKCTaMH SK AaHOTYBAaHHS, SKHHA
IIUPOKO BUKOPUCTOBYETHCS Ha 3aKIIOYHOMY eTami pobotu 3
TEKCTaMHM Ha CTapIIuX Kypcax.
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CONTENT-BASED FOREIGN LANGUAGE INSTRUCTION:
INVESTIGATING ESP STUDENTS” MOTIVATION

Tetiana Tsuprun
Taras Shevchenko National University of Kyiv

Content-based instruction has gained popularity in the past
years. The fundamental concept of content-based instruction is that
language is the medium of learning. Language is best acquired when
learners use the language for doing something, which involves
meaningful content, thus the teacher’s responsibility is to help
learners to use the target language, not to teach about the language.
Stryker and Leaver (1997) point out that content-based instruction
requires language teachers to select and adapt authentic materials for
use in class and create learner-centred classroom. In addition to this,
teachers make all possible efforts to keep language learning and
content exploration objectives in balance.

Content-based instruction seems to be suitable for students
because at least five advantages can be expected: development of
academic language function, acquiring overall language proficiency,
acquiring learning strategies, enhanced motivation and development
of cultural understanding. Among these advantages the key element
to successful learning is enhanced motivation. For raising students’
motivation content-based instruction involves: the use of authentic
materials, meaningful activities, learners’ autonomy in learning
activities, recognition of self-progress, creativity in activities, the use
of various sensory stimuli, appropriate but challenging tasks.

In relation to ESP context, content-based task construction must
be a balance between learning language and content with a
demonstrable discourse purpose. Thus, superior materials must
incorporate the use of appropriate language skills, task understanding
and means to access some aspects of the “real world”. These three
points provide an appropriate motivation for acquisition of specific
language skills. By focusing on these factors at their universities,
language teachers can help to elevate ESP language teaching to a
place where it can “rightly enjoy a settled and respected place in
academic affairs” (Swales, 1990, p.232).

To sum up, the use of content-based instructions in teaching
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ESP students can significantly facilitate the effective language
acquisition, improve English proficiency and increase motivation to
perform in result-oriented way while learning a foreign language.
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METO/JMKA BHK/IAJAHHS AHIIIACHKOI MOBH B
OHJIAIH ®OPMATI JJ15 TYMAHITAPHUX
®AKYJIbTETIB

C.0. Yepruwosa
Kuiscokuii nayionanvnuil ynieepcumem imeni Tapaca Lllesuenka

OcTaHHIM 4YacoM, 3aBISKH PO3BUTKY iHTEPHET TEXHOJIOTIMH,
SIKICHa OCBiTa cTaya OiJbIIl JOCTYITHOI MIMPOKiM IrpoMaachKocTi. I
HAeThCs K MPO akaJeMiyHy, Tak i mpo AiIoBy OcBiTy. ChorojHi
OUTBIICTh YHIBEPCUTETIB CBITY MPOMOHYIOTh JHUCTAHIIIHE OHJIAIH
HaBYaHHs, PO3BUTOK SIKOTO IMPHUCKOPWIA HaHAEMisd, IO B ACIKHX
BUIIaJKaxX 3poOuia 1ed BUJ HABYaHHS €IUHO NpUHAHATHUM. Llinkom
MOJKJIMBO, IO BXKE y HAWOJNMK4Yil NMEPCIEKTHBI OHJIAWH HaBYaHHS
MOXX€ BWTICHUTH, YW CYTTEBO TMOTICHUTH TPAIUIiHI MeETOAH
3100y TTS OCBITH.

Cepen ronoBHUX (DaKkTOpiB, MO CHPUSUIM PO3BHTKY OHJIANH-
HaBYaHHs — MO’KHA BHOKPEMUTH TaKi: moTpeda HaBYaTUCS YIIPOJOBK
YCbOTO  JKUTTS, PO3BUTOK IHTEpHET TEXHOJOTiH, CTBOPEHHS
HEOOXIAHOI KUTBKOCTI 3aco0iB KoMyHikamii (Takux sk Facebook,
Zoom, Youtube, Hangouts Torro), momupeHHs iHTEPHET TOKPHUTTS,
MOKpAIIEHHsT MPOIYCKHOI 3JaTHOCTi, MacOBE BHUKOPUCTAHHS
KOMIIIOTEPiB HOYTOYKIB Ta IHIIMX TaJXETiB, L0 YMOKIHUBIIOIOThH
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KOMYHIKAaIlif0o 3 BHKJagadeM, a TaKoX aIalnTHBHUH XapakTep
TEXHOJIOTiH.

Awmepukancbki gocmigauku Jlesin ommank ta Jlinga Jletici
BU3HAYAIOTh  YOTHPH KaTami3aTopd, IO 37aTHI BIUIMHYTH Ha
3aCBOEHHS OHJIAWH-HaBYaHHS:

1) 3MiHa TIOKOJIiHb;

2) po3poOKa Ta MiATPUMKA TaK 3BaHOI MPOTPaMH «BHKHBaHHSI»,

3) IHCTUTYIIIiHA BiAMOBIIHICTH;

4) po3BUHYTa MpaKTHUKa monuty [1].

ABTOPH y CBOEMY JAOCHi/PKCHHI BIUIMBY TEXHOJOTIH Ha
TUTaHYBaHHS JAMCTAHLIHHOTO HaBYaHHS POOJISATH BUCHOBOK, IO HaM
CITiI 3aCTOCOBYBAaTH TEXHOJIOTIl JUIS BJOCKOHAJICHHS IIaHYBaHHS
OCBITH.

TakoX JOCHIIHUKH HAroJIOIIYIOTh, IO OHJIAWH-HABYAHHS HE
Ma€ BJIACHOI OCHOBM BUKJIQJIAHHS, BOHO TaK CaMoO CIIMPAEThCS Ha
TpamuIliiHe HaBYaHHSA. Y TPaAWIiHHOMY HaBYaHHI MOTPiOHI TpHU
KOMIICTCHINIT: mpodeciiiHa, METOJUYHA Ta ICHXOIeaarorivHa
TPaMOTHOCTI, 0 0a3yIOTHCS Ha TEXHOIOT1UHI KOMITETEHIIi1.

Te came cToCyeThCs 1 OHJIAWH-OCBITH, 3 PI3HHUICIO B TOMY, IO
TEXHOJIOTIYHI KOMIICTEHIIil MOBMHHI OyTH Ha BHIIOMY PpiBHI, HiX
3a3BuYall  (OIiHKAa Ta MIiJrOTOBKA OpraHi3amiiHOl TOTOBHOCTI;
po3poOKka  BIAMOBITHOTO  3MiCTy;  PO3pOOKa  BiAMOBITHUX
Mpe3eHTalliii; BIPOBAPKEHHSI €JIEKTPOHHOTO HABYAHHS).

ITpodecop Boituuep (Boettcher) Buokpemiioe Taki MPUHITAITH
OHJIAI{H-HaBYaHHS:

- TPHCYTHICTP Ha IUIaTGopMax, IO HAMAIOTH IOCIYTH
BUKJIaJIaHHS,

- HasBHICTh CTHUMYJIIOIOUOTO CEPEIOBHUINA JUIS 1HTEPHET-
CIIUILHOTH;

- YiTKi Ta 3pO3yMilli KpuTepii HaBYaHHS (K CILUIKYBaTHCS,
CKIJIBKH Yacy BOHH BUTPATATh Ha poOOYNI JIeHb, SIKOO Oyjie crucTemMa
OIIIHFOBaHHSI TOIIIO);

- BHUKODUCTAaHHS PI3HUX TIpyn (TpymnoBi 3aHSTTS, MapHi,
IHMBIyaJIbHI JIEKIIIT TOIIIO);

- BKpaIUIGHHS HEeQOpPMAaNbHOTO CHINIKYBaHHA (3alUTaTH SIK
CIpaBH, YM € SKICh MPOIO3MLIi, II0J0 HABYaHHS, AKi ICHYIOTbH
po0JieMy y 3aCBOEHHI MaTepialy TOIIO);

- )KMBE CIUIKYBaHHS Yy (OPMATi — MUTAHHS - OOTOBOPEHHS,
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- BUKOPHWCTAHHS TIPE3CHTAIlId, CaHTIB, XOCTHHTIB, M0 SIKHUX
MaloTh JOCTYT K BHKJIAAad, Tak 1 CTyAeHT (Bikimemis, QeicOyxk,
10Ty0, 3yMm Tom0) [2].

Bapro 3ayBaxkuTH, 110 OHaNaiH-BUKJIAJaHHS aHTIIICEKOT MOBH
CTae yce OUThIN TOIMyISAPHUM SIK y CBiTi, Tak 1 B Ykpaini. Cepen
TOJIOBHUX IepeBar OHJIaitH HaBYaHHS (aXiBIli BHOKPEMITIOIOTD:

- WIMPIIUI JOCTYII 10 OCBITH cepe]l MOTeHIiITHUX yUHiB,;

- 37IeTIEeBJICHHS MPOLIECY HaBYaHHS;

- THYYKiCTb Tpadiky;

- IIUPOKUH JTiana3oH 3aco0iB HABUAHHS Ta NEPEBIPKU 3HAHB.

CporoziHi BHOKPEMIIIOIOTH 4 OCHOBHI METOJMKH BUKJIaJaHHS
AHITIHCHKOT MOBH:

1. Grammar Translation - xnacuyHa MeTONMKA 110 BUBYEHHIO

AHTITIHCHKOT MOBH.

2. Direct Method — nipsimuii 260 TIPUPOAHUE METO/I.

3. Audio-lingualism - omuH 3 epuIMx Cy4acHUX METOIIB.

4. Communicative  Language Teaching -  cyuacHwuii

cranmaptHuii Metox [3].

l'oBopstun mpo mepmuii MEeToA, OCHOBHOKO XapaKTEPHUCTUKOKO
SIKOTO € BUBUEHHSI TPAMaTHYHHX TPABHUII Ta X 3aCTOCYBaHHS Mij yac
nepekyany, BapTo 3ayBaKUTH, 110 B OHJIAHH HaBYaHHI BiH 3a3HaB
CyTTeBUX 3MiH. Tak Ha 3MiHY KJIIACHYHUM JUis oraiiHy 3acobam —
NPUHALIUIA 1HIN CHOCOOM, Taki sSK MEPerisil JUTSYMX Iepeaad,
¢inpMiB 3 cyOTuTpamu, ¢inbMiB 0e3 CyOTHTpiB, HOBWH, KJIIMIB,
SKVBUI 11aJIOT.

Hpyruit meron mependadae 3100yTTS CTYAEHTOM IPaBUIIBHOT
BUMOBH, MPH IOMY METOAI Majo yBaru NPHUIUISIETHCS aHATi3y
rpamaruku. CroroaHi [HTEpHET Hajae BeNWYE3HI MOMKIMBOCTI IS
BUKOPDHCTaHHS IbOTO METOAY JUIS JHMCTAHI[IHHOTO HaBYaHHS
aHrifickkoi  MOBM. 30KpeMa, 3a  JIONIOMOrow, BeOiHapiB,
KOH(EpeHIIil ToIIo.

Audio-lingualism - e MeTon MOBTOpEHHS i 3amam'sTOBYBaHHS
cranfapTHUX (pa3. B omnyaiiH HaB4aHHI iCHye HM3Ka CaiTiB, sKi
CIpsSMOBaHI Ha 1€l MeToJl, Jieé MOXHAa BHBYHMTH Pi3HI AaCHEKTH
aHIMHCBPKOI  MOBHM,  TOTPEHYBAaTUCS Yy  BUKOPHCTaHHI 1
3amam'sITOBYBaHHI OKPEMUX CIIiB, pa3 CHHTEHLIH.

UeTBepTHii MeTOX — 1€ METOJ BHMBUEHHS 1HO3EMHOI MOBHU Y
mianosi. ['OJIOBHMM 3aBAaHHAM BHKIaJadya — € OpraHizaiis
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CHINKYBaHHS MK PI3HHMH y9acHWKaMu rpymnu. s mporo MeTomy
nepeBara HaJA€ThCSI MMM TPyIaM 4H iHAWBIAYyaJbHUM 3aHATTSM.
Cam mpoliec HaBYaHHSI MOXKe BiOyBaTucs depe3 OyAb-sKi iICHYIOUH
cepBicH, Taki sK cKai, 3yM, ¢peiicOyK TowIo.

TakuM 4YHHOM MOXXHA KOHCTAaTyBaTH, IO BHKOPHUCTAHHS
TUCTAHIIIHHAX TIPUHOMIB TIPH BHBYCHHI 1HO3EMHHX MOB IITHPOKO
3aCTOCOBYETBCS Yy Cy4YacHIll akajeMiuHiii Ta mpodeciiiHid OCBITI.
OckinbKM BOHa He TOTpedye 3HAYHUX BKIAJCHb 1 JIO3BOJISIE
3m00yBaTH OCBITY JIOABMH HE 3alle)XHO Bif ix reorpadigHoro
noyoxenHs. OHAK, OHJIAIH-0CBITa 3HAYHOIO MipOIO OMMHMPAETHCS Ha
TpaJulliifiHy OCBITy, BOHa CTBOPIOE MPOCTIp s 30epexeHHS,
PO3BUTKY Ta BIOCKOHAJICHHS TPAJULIHHMX MOJENEH HaBUaHHS, a
TaKOX BUOIPKOBOCTI Y BUOOpi OibIl €)eKTHBHIX METOIiB.
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TEACHING ENGLISH TO MEET THE NEEDS OF HISTORY
EDUCATION

Viktoriia Shabunina, Oksana Labenko
Taras Shevchenko National University of Kyiv

A key reality of the 21st century, globalisation, has deeply
influenced higher education. Universities implement the variety of
policies and programs to respond to  globalisation
(internationalisation).

There is a wide range of courses taught in English, so called
English taught programs (ETP), in different countries across the
globe. One of their primary goals is to promote internationalisation
and student exchange in different programs and participation in inter-
institutional collaboration. English-medium education requires a lot
of changes to be made on every level: political, intsitutional and
classroom. However, its growth in countries where English is not a
native language is rapid. Moreover, the English language plays a
significant role in the field of History. For these reasons, English
medium is essential.

Social processes developing in the modern society put forward
great demands to specialists in all spheres. One of the main problems
the future specialists might face, is the use of foreign languages in
the sphere of their professional activities. The object of our paper is
to analyze certain aspects of teaching English to Historians and
investigate certain problematic issues that may arise in the process of
communication.

In the context of present-day multidisciplinary nature of
education, students may be expected to study Diplomacy, Law,
Psychology, Pedagogics, Statistics, Philosophy etc. in addition to
Archaeology, Prehistory, Culture, Historical Inquiry. LSP courses
have to be differentiated to meet the complexity of communication
demands arising from the multidisciplinary nature of the academic
tasks. The new requirement for learners is the competence to handle
a range of academic literacies. This competence is no mere extension
of existing knowledge and ability; it is more a matter of developing
expertise in diverse and multiple literacy practices within and across
disciplinary boundaries. To investigate such diversity means to
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implement a comparable diversity in research methods, explore
interdiscursivity in communication from the point of view of a
number of different perspectives: Student perspective — ethnographic
analyses of the student perceptions of the demands imposed on them
by the teachers; Teacher perspective — ethnographic analyses of the
perception of teachers of the linguistic problems faced by their
students; Textual perspective — generic integrity of texts within and
across subject disciplines; Writing performance perspective — textual
analyses of the student performance to investigate how
interdiscursivity in discourses is reflected in their performance;
Curriculum perspective — analyses of currently used teaching
materials to investigate how these different perspectives are taken
into account; Occupational perspective — the interface between the
university and the real world. The integration of these perspectives
promotes the efficiency of professional training of future historians
in solving professional problems on the basis of implementation of
foreign language competence. The integration of subject and
language experience contributes to the optimisation of foreign
language training and a significant improvement of the quality of the
educational process.

All the mentioned above provides with a clear evidence that the
“subject-language” interaction and the principles of collaborative
learning enhance the foreign language proficiency of History
students. Moreover, such type of organisation of foreign language
learning process creates conditions for improving professional skills
of both students and teachers in this particular sphere.
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POJIb BUKJIAJTAYA I YAC JUCTAHIIITHOTO
OHJIAWIH BUBYEHHS IHO3EMHHUX MOB

O.B. lllym
Kuiscokuui nayionanvHuil ynigepcumem Kyavmypu ma Mucmeyme

VY pamkax CBITOBUX TJ00aJbHUX 3MiH 3a3Ha€ TpaHCopMariil i
cdepa BUIIOI OCBITH. [3 TIOABOIO y BIAKPUTOMY IOCTYII BEIHYE3HOL
KUTBPKOCTI PpI3HOMAaHITHHX HaBYAJIBHHX JDKEPEI Ta pPO3pOOKOI0
OCBITHIX IIaTGOPM, AKI MOJETUIYIOTh Ta MPHUIIBHIMIYIOTH MPOLEC
OTPUMaHHS HOBUX 3HaHb, KJaCHYHI (PYHKIi BHKJIajada BiIXOAATh
Ha JPYTHH IUTaH, @ HOro pojb y Mpoleci HAaBYaHHS BUI03MIHIOETHCSL.

[MutanHiO BUBUYEHHS pOJi BHKIAAada, SK OCHOBOIOJIOXKHOL
CKJIaJIOBOI Mpoliecy HaBYaHHs, PUCBsUyBain cBoi po3Binku I. bex,
C. €pmaxosa, H. Kiuyk, O. Kamumanii, . Haropua, C. IlaBienko
[1], E.Crpura [2], P.Xwmemok Ta iH. Y3arajibHIOIOYH TyMKH
HAYKOBI[IB, ICHy€ psii TEHIEHIH, fKi BIUIMBAIOTh HAa XapakTep
mpodeciiHol  MiSTPHOCTI BUKIAAAdiB 3aKiagiB BHIIOI OCBITH,
HaIpUKIa;

- akTHBi3auis BomoHcEKOTO Tpolecy Ta mpoiec GOpMyBaHHS
€Bporneiicbkoro nmpocropy Buioi oceitu (€I1BO);

- ajanTamis BITYM3HAHOI BHUIIOI IIKOJHM JO IHTErpamii i3
CBITOBMM OCBITHIM MPOCTOPOM, JI¢ MPOCTIAKOBYETHCS TEHACHIIIS JI0
30epeskeHHs] caMOOYTHOCTI YKPaiHChKOT KYJIbTYPH Ta HAYKH;

- pecCTpyKTypu3allisi BITYM3HIHOI BUIIOI IIKOJIW: [EHTpATi3allisl
3aKJaJiB BUIIOI OCBITH, 3MiHa cTaTycy Ta (hopM IXHBOI BIACHOCTI,

- 3MiHa posield Ta ¢yHKIiK Bukiamgauis BH3 Ta mepexim Big
3HAHHEBOI MapaJUrMH JI0 KOMIICTCHTHICHOT, sika BOayae 3MiHy BUMOT
bi (s} npodeciitHoi TSUTBHOCTI BUKJIaJay4a, YIIPOBaKEHHS
IHHOBAL[IMHUX METOAUK Ta TEXHOJIOT HABYAHH,

- Iepexi 0 HOBOi OCBITHBOI MapaaurMu, SKUH YyOadae
nepeaavyy 3HaHb U1 popMyBaHHS OTpeOU B 3HAHHSX, a TAKOXK HOBI
KomrnereHuii B npodeciiinii aisnbHOCTI (mpodeciiiHa MOOUIBHICTS,
npodeciiiHa  Ta  MDKOCOOMCTICHA ~ KOMYHIKaIlis,  yMIiHHS
BUKOPUCTOBYBATH BJIACHI pecypcH, YMiHHA OyTH TEHIEPOM CaMOMy
co0i, mpodeciitna agantuBHicTh) [1; 2, €. 153].

TakuMm 4YHHOM, BUKJIAJa4 Ha CYYaCHOMY €Tami pPO3BUTKY
MeJarorivyHoi  HayKW T[epectae OyTH €IWHHM aBTOPUTETHUM
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JDKepeNioM OTpPHMaHHS 3HaHb CTyldeHTamu. lLle crocyerbes sk
BHKJIQ/Ia4iB-TEOPETHKIB, TaK 1 MPaKTHKIB. I3 MOSBOIO €JIEKTPOHHHUX
HaBYAJIbHUX TOCIOHMKIB Ta pO3pOOKOI0 TEMAaTHYHUX KYpCiB Ha
OCBITHIX OHJAH miardopMax 3HAYHO MOJETIIYETbCS TOCTYI 10
iHpopMmarii, a pazoM i3 TUM 1 HEOOXiNHICTH 3aydyBaHHS YU
KOHCHeKTyBaHHS ii cryaentamu. Ockinbku, IKT, Hanpuknan, pecype
Coursera n03BOJISIIOTH JIETKO 1 HIBHKO CTBOPIOBAaTH €JEKTPOHHI
HOTAaTKH HE JIMIIEe 3 TEKCTOBHX JOKYMEHTIB, aie i 3 cyOTHTpiB
Bieo(aiiiB, TaKOXX HOBITHI TEXHOJIOTii JO3BOJISTIOTH POOUTH
CKPHHIIOTH HEOOXiAHMX YacTWUH JIeKUii uu TpeHiHriB. Kpim Ttoro,
TOBOPSTYY TPO BiJICO- M ayAi0ypOKH BapTO 3a3HAYMTH, IO CTYIACHTH
MOXXYTh 3yNHUHATH 3aHATTS Yy OyAb-IKU HEOOXiTHWH MOMEHT Ta
MOBTOPHO MPOCTYXOBYBAaTH OKPEMi YPUBKH 33 IOTPEOH.

Toxal 7TOTIYHO TOCTAE 3alMTAHHSA, a SIKOIO K TOJI CHOTOAHI €
poNp BUKJIAAada 1 YW B3arajmi Horo QYyHKINI € aKTyalbHUMH?
[loromkyeMocst i3 AYMKOIO IOCTIIHUKIB Yy Tally3i MenaroriqyHux
HayK, 1[0 BUKJIAJa4y MOBUHEH OYTH HE JIMIIE CIIEIalliCTOM i3 TOTO
(daxy, skuil BHKIamae, a Ime W ¢axiBumeM i3 HaBYaHHSA IHOTO
npeaMeTa, TOOTO MOCTIHHO CaMOBIOCKOHAIIOBATUCS SK METOJHCT,
JUIAKT, TIEAAarOriYHUNA TEXHOJOr (SIKICHO TOTYBaTH MaTepian o
3aHSATh, PO3POOJATH HABYAIBHI MPOrpaMu, HaBYAIHHO-METOJMYHI
KOMIUIEKCH, WiAPYYHUKA Ta HABYAIHLHO-METOJIMYHI TOCIOHUKH,
pO3p00JIATH Ta anpoOOBYBATH HOBI MEIAroriuHi METOAU, PUHOMH 1
TeXHOJIOTi1 HaBuaHHs) [2, €. 152-153].

Came TOMy yce wdHacrime JOCHITHUKH  OOTOBOPIOIOTH
MEHTOPChKY a00 TOCEPEeTHUIBKY pPOibh a00 (YHKIK Cy4acHOTO
BUKJIaJ1a4a, 3aKpeMa PaKTHYHHUX JTUCIHILTIH (IHO3eMHI MOBH TOIIIO).
Y mMpoKoMY PO3yMiHHI GUKIAOAY-MeHmOp — e HACTaBHHUK abo
KOyd4, TOOTO TIOCEpEIHHK B OCBITHBOMY TMIPOIECi, ITOMIYHUK
CTYy/ICHTa, SIKWUM J0NOMara€ BHU3HAYUTH [T, OKPECIUTH METy W
3aBJlaHHS BIJIOBIAHO JIO HAaBYAILHOTO TIPEAMETY, CKEpYyBaTH
CTYZAEHTIB Ha MOILIYK CcII0CO0iB Ta METOIB PO3B’sI3aHHSA MTPOOJIEMHUX
3aBJaHb, 3a MOTPeOM KOHCYJIBTYE MIOJO0 MPOOJEMHUX NHTaHb, a
TaKOX OIIIHIOE Pe3yJIbTaT HABYAHHS 3TiJTHO 3 PI3HUMU KPUTEPISIMH Ta
3a0e3leyye MpoLeC 3BOPOTHOTO 3B’SI3KY 3 METOI BHUSBICHHS
HE/IONIIKIB MpOoLleCy HaBYaHHA. 3 Hamol TOYKU 30pY, CHOTOJHI
BUKJIQJIa4 € MEHE/DKEPOM OCBITHBOTO TMPOIECy, TOOTO YIpaBIIsIE
CTYyJICHTaMH Ha TXHHOMY HUISXY JIO OMIAHYyBAaHHS HOBUMH 3HaHHIMHU
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T4 HABUYKAMH.

Omxke, Ha Hamyy JyMKy, CyYaCHMH BHKJIamad, 30KpeMa
1HO3EMHHX MOB, — II¢ JIFOJINHA, KA YIPABIISE MPOIECOM HABYaHHS, €
MOPaJHUKOM JUIsl CTYACHTa, CKEPOBYE CTYJCHTAa HA CaMOCTIHHUI
MOITYK HEOOXITHOTO BUPIMIEHHS MPOOJIEMHHX 3aBAaHb cepel yCiel
MacH ICHYIOUMX JDKEpeN 1 Teopild, KOHTPOIIOE MpPOoIleC HaBYaHHS Ha
PI3HHX €Tarax, a TaKOX OI[IHIOE poOOTY CTY/ICHTA 3 Pi3HUX ACIICKTIB.
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©®OPMYBAHHA BIOETUYHOTI'O CBITOIVISIY B
CTYAEHTCBKIN AYIUTOPII
(Ha mpUKJIaji 32CTOCYBaHHA IITYYHOI0 iHTeeKTy B 0ioJiorii)

10.A. Apemenxo, A.B. Kapnayxoe
Kuiscoruii nayionanvnuil ynieepcumem imeni Tapaca Lllesuenxo

[Iporsrom octamnix 20 poKiB B PO3BHHEHWX KpaiHax CBITY
0loeTHKa € OJHIEIO0 3 BAXKJIMBHX CKJIAJOBHX BHILOI OCBITH MEJHMKIB,
OionoriB, ¢inocodis, rmcuxonorie, corionoriB. “Etuka xurrsa”’
PO3TIISAAETHCS K CHpo0a PO3IMIUPEHHS MEPea- 1 MCis- JUILIIOMHOT
OCBITH 0O TOPU30HTY OCMUCIEHHS TIIOOANBHHUX TOTped IOJCTBA,
CBOEpiJIHA MIArOTOBKAa HOBOI TIeHepalii 10 KOMILUICKCHOTO
CIPUIHATTS BUHUKAIOYMX ETHYHHX MPOOJIEM B €py TEXHOJOTiH i
CTUXIHHUX PWHKOBHUX BiJHOCHH, TJIo0aji3amii i iHTepHaIlioHai3aIii
€KOHOMIKH, ITOJITHKH, OCBITH 1 1H. BloeTwka cTa€ CBITOIVISIAHOIO
IMiJICTABOIO, 1JICEI0 1 JTyXOM HOBOI OCBITH - BOHA 3aKJIMKA€E TBOPUTH
HOBI €THYHI CEHCH 1 MPHHIUMI, BUXOISYM 3 TOJOBHOI LIHHOCTI -
minHocTi JKWTTS 1 BChoro KHMBOro Ha 3emui. Crigyrouu Il MerTi,
0loeTHKa BHXOBYE TIONIaHY JO IUTIOPAJi3My JOyMOK, MOTJISIIB,
YCTaHOBOK, BHM3HA€ BAXJIMBOIO BIiJICYTHICTh JIOTMATHYHOCTI Yy
BHUKIIJ Marepialy, BYHTh TOJOJIATH BIACHI yIEpeKEHHS i
3a0000HM. BoHa BUCTYyIA€e sK MijcTaBa HOBOI OCBITH: “TIOIAHA [0
KUTTS 3aKIMKAE IO HOBUX JUCKYCil, OOrOBOpPEHHSI KOHKPETHHX
eTUYHUX CUTYyalill 1 JIWieM, ameioe J0 STUYHOI IMO3MIii caMoro
CTyJIeHTa, HOTO BIIACHOTO BiJHOUICHHS /0 MPOOIIEMH.

VsBACHHS TNPO  MOpajbHY rmepeBary  ¢irocodii  Hajg
MPUPOAHUYMMHU Ta TOYHUMH HayKaMHU ChOTOJHI BXKE JaHb iCTOpii; 3
iHmoro OOKy, MWK, IO HE 3Hae€, MI0 TaKe eBTaHa3is, XOCIHIiCH,
colliaJibHa  JIOMOMOTra, BUTJsAAae  apxaiyHo. [lepeno3yBaHHS
“By3bKOIO crieriaizaniero” 1 “npodeciiiHa HEUYTIMBICTD” IO THIINX
cnoco0iB Mmi3HaHHS cBiTy HeOe3meuHi sl camoro ¢axiBusg, a 3
iHImoro OOKy - By3bKa cremiajiizamis - HeOakaHa i A caMoro
CYCIJIbCTBA, SIK€  PaNTOBO YCBIAOMHIIO, IO HOMYy Oijbllle HE
noTpiOHi Hi YKCTi Qi3UKH, HI LIUP1 JTIPUKH, Hi BUHATKOBI TEOPETUKH,
Hi CTOBIJCOTKOBI NPAaKTHKH, SIKI HE 3/1aTHI 3pO3yMITH aKaJAeMidHUX
BYcHUX. Jloka3z ToMy - BHOYX HOBHX OIOMEIMYHHX TEXHOJIOTiH B
ocranHid TpeTHHi XX CTONITTSA, 3pPOCTaHHSI B CYCIIJIBCTBI PO
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COLI0JIOTII, TICUXOJIOTII, KYJIBTYpPOJIOTi, BUHHMKHEHHS
MDKIUCIUTUTIHAPHUX COIIAIbHUX 1HCTUTYTIB, TaKUX, HANIPUKIIA, 5K
eTHYHI KOMITeTH IJI00aIbHOI Ol0€THKH, BaJeOJIOTii, CHHEPreTHKU
[1].

CydacHy ©0i0€THKY pO3BHBAIOTh MPEICTABHUKH OaraTbox
TUCIIMILIIH: JIiKapi, 010J10TH, (paxiBili 3 IITYYHOTO IHTENEKTY, (Di3HKH,
TICUXOJIOTH, IOPUCTH Ta 0OaraTo iHIMMX. B 1bOMy ceHci OioeTmka
SIBJISIE COOOF0 MIKIUCIIATITIHAPHIHN eHOMEH.

Cxiagaictp  0lOETHYHOTO  IUCKYpCy  BHUHHKJIA  4Yepe3
HEOOXiZHICTh 1HTEerpauii 1 MO€THaHHA NPUPOIHUYO HAYKOBOI Ta
COLIIOTYMaHITapHOI KyJBTYPH.

BpaxoByroun BuIe3a3HauYe€HE, BBAXKAEMO JIOIMUIBHUM 1
HEOOXIJIHUM PpO3pO0JIATH KOMYHIKATHUBHI 3aBIaHHS Ha OCHOBI
ABTCHTUYHUX AaHIJIOMOBHMX MarepiajiB: HAayKOBUX JKYPHANiB,
cTarei, myOIiKaiif Ha HayKOBUX caiiTax.

PosrisiHemo TPUKIAIN KOMYHIKaTHBHHUX 3aBJIaHb.
CrnogiBaeMoch, IO BOHU 3MOXYTh MPUCITYKUTbCS OHOBJICHHIO
HAyKOBO-METOIMYHOTO 3a0€3MeYeHHS JIIHIBOANTAKTHKH.

Not bot, not beast: Scientists create first ever living,
programmable organism

Featured article: “Not bot, not beast: Scientists create first ever
living, “programmable organism”, by Simon Coghlan and Kobi
Leins, The Conversation, Jan 20, 2020 [2].

A remarkable combination of artificial intelligence (Al) and
biology has produced the world’s first “living robots”
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Appropriate tasks:

Option 1: Questions for discussion: What stood out to you from
your experiences with Al? What do you think it would be like to be
in the midst of billions of these creatures-xenobots? How important
do you think the development of Al to our understanding of the
natural world? Why do you think the authors use the metaphor
“beast”?

Option 2: Questions for writing: Can nature evoke both fear and
wonder? Are xenobots, nanobots, “programmable living robots”,
biological robots with squat “legs” and shaped “pouches” -
“evolutionary algorithm”, a miracle or invasion?

Option 3: Create a multimedia project to teach others about
construction of “living robots” with the help of artificial intelligence.

You may also design an infographic, create a short animated
video, build a slide presentation or make anything else you can think
of.

Option 4: Case study: Significant questions: Should xenobots
have biological Kill-switches in case they go rogue? Who should
decide who can access and control them? What if “homemade”
xenobots become possible? Should there be a moratorium until
regulatory frameworks are established? How much regulation is
required?

Jlitepatypa

1. ITosicHIOBasIbHA 3aMKCKa 0 MPOEKTy 3akoHy Ykpainu “IIpo mpaBoBi

2. https://phys.org/news/2020-01-bot-beast-scientists-
programmable.html
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