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SESSION 1-A: PEDAGOGY PAPERS [SPALDING HALL RooM 155]
Chair: Fumiko Nazikian, Columbia University

“Computer-based homework (via websites and Blackboard) for students of Japanese”
Naoko Suito and Yukie Aida, University of Texas at Austin

Many college professors assign homework to their students with the expectation that it will serve as an important tool to re-
inforce the students’ learning. The academic subjects for which research on homework has been conducted include algebra
(Affouf and Walsh, 2007), chemistry (Cuadros and Yaron, 2007), physics (Bonham, Deardorf, Beichner, 2003), and psychology
(Ryan and Hemmes, 2005). With the advancements in technology in recent years, many educators have been integrating web-
based homework into their courses (Demirci, 2007). The authors of this paper are not an exception. In both our lower-division
and upper-division Japanese classes, students are required to complete some of their homework assignments online (about
30%-40%), either via web sites or using Blackboard.

In our presentation, we show 1) how students complete the assignments and submit them; 2) how the instructors gather
the completed assignments and make performance assessments; 3) how the instructors keep track of the grades using Grade
Center; and 4) survey results on the students’ beliefs about the computer-based homework. Elain Horwitz (1989), a pioneer in
research on language learning beliefs, recommends that in order to facilitate foreign language learning, educators continue to
examine the gaps that might exist between students’ beliefs about language learning and instructional practices and teachers’
expectations and instructional practices. The purpose of our survey was to gather information on how students experience
online-based homework given in Japanese classrooms and how they see the effectiveness of homework in improving their
Japanese skills. Understanding student beliefs about homework and their own learning can provide Japanese educators with
some insight on how to maximize students’ learning and on how to improve teachers’ instructional practices as well as the
quality of their language programs.

“Online dictionaries and L2 Japanese reading comprehension”
Kasumi Yamamoto, Williams College

This pilot study empirically explores how Japanese language learners utilize online dictionaries in the act of reading and how
these tools facilitate learners’ reading activities. It specifically compares two types of online dictionaries: the first has hypertext
annotations that roll out when the cursor is placed over a word. In addition, it is especially developed with L2 learners in mind;
thus, proper word boundaries are determined in advance and annotations are controlled by the instructor to suit students’
linguistic level. The second type is a commonly available online dictionary, where users copy the word in question into a text
box in order to identify its meaning.

In our experiment, we tracked 16 third-year Japanese language students as they read online texts using these two different
types of online dictionaries. After each reading activity, students were asked to write summaries that were scored in terms of
the number of propositions recalled. We examined the number of words looked up, the frequency with which each word was
looked up, the time spent on each task, and the number of propositions correctly recalled. Also, an error analysis was
conducted to examine what interfered with students’ reading comprehension.

The results from the quantitative data suggest that there is no correlation between a student’s level of reading compre-
hension and the frequency of lookup or amount of time spent on the task. However, the qualitative data indicate that linguistic
features of the Japanese language (e.g., lack of clear word boundaries, multiple homonyms, various inflectional endings)
interfere with a word search, which ultimately interferes with reading comprehension. We discuss how Japanese language
learners employ online dictionaries and what particular challenges they have when they parse a Japanese text.
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SESSION 1-B: PEDAGOGY PAPERS [WEBSTER HALL Room 103]
Chair: Motoko Tabuse, Eastern Michigan University

“The effect of furigana on inferring the meaning of unknown kanji words”
Joy Palmer, Brigham Young University

While learning to read in any foreign language can be difficult and time-consuming, the combination of several different writing
systems can make learning to read in Japanese a particularly challenging endeavor. Much of the difficulty associated with
learning to read Japanese is ascribed to the need to learn thousands of kanji. Kanji can be a challenge for the native English-
speaking learner because they are orthographically complex and phonologically opaque. The importance of the phonological
system for accessing meaning when reading so-called logographic languages, such as Japanese, is a hotly debated topic with
direct implications for Japanese reading pedagogy. Kanji have been researched from many directions, but as yet no study has
addressed the effects of phonological opacity on inferencing, an important reading skill. The paper will present the results of a
study that investigates the effect of furigana on learners’ ability to infer the meaning of unknown kanji words. Participants are
native speakers of English who had been studying Japanese for at least two years. Participants read two texts containing
unknown kanji words. One text has furigana over unknown kanji words and the other does not. Inferences about the meanings
of the unknown words were collected via a think-aloud protocol and paired t tests were used to determine if there is a statis-
tical difference in the number of inferences made in the two conditions. The study also examines the quality of the inferences
made. Results of a survey of participants’ perceptions of the difficulty of the two texts are also included in the study.
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SESSION 1-C: SECOND LANGUAGE ACQUISITION PAPERS [WEBSTER HALL Room 104]
Chair: Sufumi So, George Mason University
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“Willingness to communicate: Group dynamics and seating allocation at beginning-level Japanese”
Nobuyoshi Asaoka, Grinnell College

The ultimate goal of L2 learning should be to engender in language learners “the willingness to communicate,” or WTC
(MaclIntyre, Clement, Dornyei & Noels, 1998). The success of language learning depends to a large extent on the amount of
input and output. Pair and group work is widespread in education (Storch, 2001), and the language classroom is no exception.
This pedagogical practice has been utilized by many teachers because it increases the amount of language input (McGroarty,
1993) as well as output (Long & Porter, 1985). MacIntyre, Clement, Dornyei & Noels also claim that WTC does not necessarily
transfer from L1 to L2. They maintain that some development in linguistic competence is a precondition for WTC. If so, WTC
should ideally run in parallel to that of communicative competence; however, research on this kind of pedagogical practice has
been scarce.

This study therefore examines whether WTC in L2 can be engendered at beginning-level Japanese and how WTC in L2 can
be fostered through group dynamics via seating arrangements. The experiment over two semesters involved assigning students
a seat as they came to class so that each of them usually had a different partner. As the concept of WTC in L2 should be
observed behaviors and in order to increase the validity of this study, dual methods were employed, by using video recordings
to observe students’ behavior several times and at several different stages. Questionnaires were also adopted for students to
assess their perceptions of their own WTC. The results show that with scaffolding by the instructor at the beginning stage, the
learners became more independent at initiating conversations in L2. A questionnaire also revealed that students found that
teacher-allocated partners were conducive to language learning and helped them learn Japanese more actively.



SESSION 1-D: PEDAGOGY PAPERS [WEBSTER HALL Room 112]
Chair: Yasu-Hiko Tohsaku, University of California, San Diego

TEARBREFRYEOLDDOBEMY 7 O %1 (The development of software to self-study Japanese prosody)
Hiroshi Matsuzaki, University of Tsukuba, and Kazushige Tanaka, Advanced Media, Inc.
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“Teaching Japanese culture through readings of Japanese folktales”
Chie Paik, Shinobu Anzai, and Erica Zimmerman, United States Naval Academy

The American Council on the Teaching of Foreign Languages (ACTFL) cultural framework states that foreign language (FL)
education must deliberately and systematically address culture as an integral part of language instruction at all levels and the
content of culture instruction must address all aspects of culture. Foreign-language educators are thus impelled to seek creative
ways of integrating culture teaching without compromising the importance of language teaching. This paper describes an
experimental course introducing Japanese culture through readings of Japanese folktales in original texts. Folktales are
abundant in information about material culture such as foods, tools, and ornaments, they depict rituals and ceremonies ob-
served and performed in various regions within a culture, and they also teach the morals and values cherished and upheld by
the people of a culture. The paper first discusses cultural studies as they relate to foreign-language education, referring to the
ACTFL guidelines (1999) and to Kramsch's (1987) framework of intercultural understanding. It then describes details of the
course development—selection of folktales, use of Internet resources, lesson plans, evaluation of student projects—and reflects
on future directions for the course. The paper includes samples of student work. In summary, the folktales revealed many
cultural codes at semantic and idiomatic as well as behavioral, social, emotional, and conceptual levels. Examination of their
meanings led the students to see historical, social, and psychological dimensions of Japanese culture as represented in the
stories, while comparing and contrasting them with their own cultural backgrounds. They also came to understand that
translating an alien cultural concept to another culture requires true intercultural understanding, that is, expert knowledge of
both cultures.

“Teaching n desu in small talk: Development of conversational competence by beginning JFL learners”
Tomoko Iwai, University of Hawai‘i at Manoa

In this longitudinal study, the discourse marker n desu (ND) was instructed in two second-semester university JFL classes, with
an instructional approach that uses a) activity as a target of instruction, and b) instruction that places heavy emphasis on
pragmatics. ND was instructed as part of the activity of small talk for its function to create a conversational tone by expressing
sociability, interest and willingness to engage. The ability to engage in involved small talk was defined as conversational
competence featuring eight pragmatic resources: ND, acknowledgment, evaluative comment, repair, return question, topic
initiation, follow-up question, and expansion. The pragmatics-focused instruction featured a) awareness raising, b) explicit
instruction, c) communicative practice, and d) feedback sessions. For data collection, students engaged in small talk with a
student from Japan at the beginning and the end of the semester. The two conversational data were analyzed using discourse
analysis to examine 1) whether the pragmatics-focused instruction resulted in increased use of ND by the students, 2) whether
the increased use of ND resulted in the co-construction of small talk, and 3) what effect the use of a combination of resources
has on the students’ participation with regard to its contribution to involved small talk. The results are compared to those of
another group of students who received grammar-focused instruction. The results showed the students in the pragmatics-
focused group (PFG) increased the use of ND in various turn types, while the students in the grammar-focused group produced
no instance of ND in either conversational session. Furthermore, in the PFG, students’ use of ND contributed to the co-
construction of involved small talk in many cases. The increased and appropriate use of ND helped students participate in small
talk in a way that is more consistent with the expected practice.



SESSION 1-E: LINGUISTICS PAPERS [WEBSTER HALL RooM 113]
Chair: Michio Tsutsui, University of Washington

THIIBEICE T 2 EBENSTEFEADAY 1LY 7T ki (Style shift from the plain to the polite as a conflict manage-
ment strategy: A case study of Japanese learners)
Yumi Takamiya, Gettysburg College
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“Argument Structure in Japanese: The distribution of NP-ga in natural discourse data”
Masako Hoye, University of Wittenberg

It is widely accepted that the Japanese particle -ga is a subject marker, i.e, a nominative case marker in the literature.
Masayoshi Shibatani defines the Japanese particle -ga as follows: it can be identified as a nominative case marker (2001: 321);
the particle -ga marks the subjects of both transitive and intransitive clauses (1990: 258); the “subject” is semantically an actor
(1990: 282); the most “archetypical subject” represents a transitive clause whose subject is semantically an “agent/actor”
(1991: 101). This study questions this firmly entrenched idea that the particle -ga is a subject marker and claims that it is not
tenable to support the idea that the particle -ga is a subject marker, at least in spoken Japanese language. Rather, through the
quantitative analysis of 6255 predicates that appear in natural discourse data, the following statements can be made: 1) the
occurrence of ga is actually infrequent, merely 11%; 2) 85% of ga appears in the S role; 3) the appearance of ga is strongly
associated with certain intransitive, stative predicates, most notably “intransitive pairs” (20%); 4) 82% of ga-marked NPs are
semantically “non-agentive”; 5) “intransitive pairs”, especially, never allow an “agentive” interpretation for their NP-ga (0%);
and 6) even among the “agentive NP-ga”, 78% of them appear inside embedded clauses or relative clauses. These tokens, which
show ga as a nominative case marker inside either an embedded clause or a relative clause, account for only 1.5% (94/6255).
Further, the fact that ga functions as a nominative case marker in the independent clauses represents merely 0.4% (27/6255)
of the total number of predicates in the data set (27/6255). What this analysis demonstrates is that ga as a nominative case
marker is at most only one of the minor functions of the Japanese particle -ga in present-day Japanese in conversation.

“A Japanese wug test”
Terry Klafehn, University of Hawai‘i at Manoa

How do Japanese speakers learn and produce inflected verbs? In the classic wug test, Berko (1958) concluded that English-
speaking children make productive use of combinatory rules (stem + suffix). Since Berko’s experimental findings are so fre-
quently cited as evidence that verbal inflection is accomplished by use of rules, it is important to recognize that similar findings
have not been demonstrated for different language typologies. Japanese for example, unlike English, has a much richer inflec-
tional morphology.

In addition to traditional rule-based approaches (RBA), there is also an alternative proposal. A usage-based approach (UBA)
allows for mental storage of fully inflected regular verbs, with productivity determined mainly by verb type-frequency. The
RBA predicts that a rule is productively extended to new verbs and is insensitive to type-frequency. The UBA relates produc-
tivity to verb type-frequency and predicts gradient productivity. These predictions were experimentally tested.

Fifty-five native speakers of Japanese were tested for the ability to produce novel inflected forms. Participants were first
trained to respond to questions about video cartoons. In a test task, they were asked to produce inflected nonce forms. Only
about 8% of responses from the young children (ages five and six) and about 28% of responses from the older participants
were analogically correct. Production was gradient, with best performance on high type-frequency verbs (root-final /r/).
Participants avoided nonce conjugation by using suru and yaru. The RBA does not predict these results. If combinatory rules
account for how speakers process known regular verbs, they should be productive for new verbs. The RBA also does not
explain why performance was best with root-final /r/ verbs. The UBA accounts for this conservatism. If there is no readily
available combinatory rule, new inflected forms are produced by generalization across forms stored in memory, with
generalization strongly influenced by type-frequency.

SESSION 1-F: PEDAGOGY PAPERS [WEBSTER HALL RooM 203]
Chair: Shingo Satsutani, College of DuPage

“Tolerance of ambiguity and inductive vs. deductive preference across languages and proficiency levels: A corre-



lational study”
Jordan Bledsoe, Brigham Young University

In this study I explored the relationships between students' tolerance of ambiguity and their preference for either an inductive
or deductive presentation of grammar. Other variables examined included years of study, in-country experience, proficiency,
and attitudes toward the target language and culture. A new instrument for measuring inductive vs. deductive preference was
also created based on Cohen & Oxford’s (1991) Learning Style Survey and then validated by means of a factor analysis. Roughly
350 people are anticipated to participate in the survey, 100 of whom are speakers of Japanese. Although the survey includes
students from multiple languages, for this conference, where possible emphasis will be placed on Japanese learners and how
their results compare to other language learners.

Preliminary results indicate positive correlations between tolerance of ambiguity and inductive preference, tolerance of
ambiguity and proficiency, inductive preference and proficiency, and years of language instruction and tolerance of ambiguity.
Interestingly, students with a high tolerance of ambiguity and inductive preference reported the highest levels of proficiency.
This paper explores possible implications for grammar instruction, aptitude testing, strategy and style awareness teaching, and
individualized instruction.

“Manga as a learning tool for translating Japanese: Case study of Fruits Basket 22”

Hamako Furuhata Turner, University of Mount Union
Japanese manga is an important part of modern Japanese culture, and nowadays reading manga is very popular among young
adults. 'Manga' are similar to American cartoon books but they are commonly read by both youth and adults in Japan. This
study investigated the effectiveness of the use of Japanese manga in learning to translate Japanese into English. The study of
comic translation was first investigated by the author, seeking its framework within verbal and non-verbal texts. In order to
resolve the challenges occurring in the process of translation, major translation procedures for solving problems such as literal
translation, transposition, compensation, omission, adaptation and paraphrase were given. The merits of translation as a
learning approach were also examined. By decoding and re-encoding from source text to target text, the activity of translation
enhanced linguistic and sociolinguistic competences, as well as cultural knowledge. The cognitive activities of decoding and re-
encoding are also regarded as promoting better memory retention.

Next, a student's translation of Japanese manga ("Fruits Basket 22") was analyzed. This focused on scoring linguistic and
discourse abilities and sociolinguistic function, using four scale levels: target, acceptable, revisable and unacceptable. The
results indicated that a student scored in 'target’ and 'acceptable’ rather than 'revisable' and 'unacceptable.' This recognized
that a student translator performed very well in the majority of the sentences and story segments. Other findings indicated that
linguistic ability scored higher than discourse competence and that a student translator performed better at the sentence level
than at the discourse level. The beginning chapters in the subject book resulted in more translation errors, but toward the end
of the book good improvement was shown in student translation. This study advocates use of Japanese manga translation as a
very effective and beneficial tool in learning Japanese.

I ERFEZRFICANTDBRAN ) F 25 LRAR~HBERHEZHFED—HI~, (Toward advanced-level proficiency: The

development of a beginning-level Japanese curriculum. An example of an integrated reading and writing task)
Noriko Taira Yasohama, Northwestern University
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SESSION 1-G: LITERATURE PANEL [WEBSTER HALL RooM 114]
Chair: Otilia Milutin, University of British Columbia

Panel Title: “Sex, Gender, Waka”

Under the broad topic of sex and gender in Heian waka, we are proposing two approaches to Kokinshu poetry that focus on the
constructedness of a sexual ideology and of a fictive poetic persona, respectively. There are further points of confluence
between the two papers, such as their specific focus on love poetry, their discussion of the Kokinshu perspective on love and
women in love, and their interest in examining Kokinshu constructions past the Kokinshu itself.

Products of the same research milieu, the two papers are complementary in their approach to the Kokinshu love arc, yet
both emphasize its construction of feminine gender roles characterized by agency, power, and sexual initiative, despite the
potential of such characteristics to become detrimental in the long run to specific women poets for whom agency becomes im-
pudence, power turns into cruelty, and sexual initiative is rendered as promiscuousness. Similarly, the sexual discourse em-
phasizing mutual desire and feminine agency can also be distorted in later literature, as one of the two papers specifically



demonstrates.
The panel topic is also accommodating enough to allow other discussions of gender and poetry, not necessarily limited to
the Heian historical period or to the topic of love.

“Komachi in love: Examining the Kokinshu’s construction of Ono no Komachi in the Books of Love”
Anthea Murphy, University of British Columbia

Ono no Komachi is one of the most famous of the Heian women poets, primarily due to her prominent position within the
Kokinshu as the only female among the rokkasen (six major poets singled out by Ki no Tsurayuki in the preface) as well as her
18 included poems. However, while the rokkasen section of the preface has been analyzed, with great attention paid to the ways
in which it constructs Komachi and the discursive purposes this serves, her poems are often accepted as straightforward
transmissions from the poet herself, and little to no attention is paid to their position within the anthology. Using the principles
of association and progression first applied to the Kokinshu by Konishi and used more recently by scholars such as Heldt, this
paper examines how the Books of Love construct Komachi through the placement of her poems, including where they appear in
the books and how the poems around them inflect or control their possible readings. It will show that not only is Komachi the
representative woman in Love, but her poetry forms a distinct narrative arc within the books. In this examination, it will
uncover possibly the earliest written version of the story of Komachi.

“Sex, dreams and nightmares: The ‘dream trope’ in Kokinshu and Genji monogatarilove poetry”
Otilia Milutin, University of British Columbia

This paper proposes a comparative analysis of the two prominent Heian texts, the early tenth-century Kokin wakashu and the
early eleventh-century Genji monogatari, from the perspective of their respective poetic uses of “dream” (yume) imagery as a
metaphor for sexual encounter. Moreover, it will attempt to demonstrate that the rules of courtship established in the Kokinshu
are blatantly disregarded later on in the Genji and that dream poems from both sources can serve to illustrate this fundamental
change in the representation of the courtship process.

Although both sources employ dream imagery as a metaphor for sexual encounter, the contrast between the two discourses
on sex created in the Kokinshu and the Genji will be revealed in the shift from dreams as an expression of mutual sexual desire
in the poetic anthology to nightmares as symptomatic of sexual violence in the Heian tale. By examining a series of poetic
exchanges, such as that between Narihira and the Ise priestess in the Kokinshu and those between Genji and Fujitsubo and
between Kashiwagi and the Third Princess in the Tale of Genji, I will attempt to reveal the clash between two contrasting dis-
courses on sex in the textual field of the same literary work, the Genji.

Ultimately, I advance in this paper a use of poetry as a tool to investigate sexual violence in Heian literature, especially when
supported by a comparative approach to the different discourses on love and sex which inform particular poetic practices. I
also address the potential causes which determined the shift from the Kokinshu to the Genji discourse on sex, such as the issue
of the author's/compilers’ gender and the significant changes in women's positions from the tenth to the eleventh centuries.

Discussant: Roselee Bundy, Kalamazoo College

SESSION 1-H: LINGUISTICS AND PEDAGOGY PAPERS [WEBSTER HALL RooM 115]
Chair: Dan Dewey, Brigham Young University

“Pedagogical Approach to the Absence and Presence of -ga and -0”
Saeko Ogihara, Nanyang Technical University

Japanese employs a very complicated case-marking system. For non-native speakers, especially for those whose native lan-
guages have no case-marking systems, learning the functions of Japanese case-marking particles is one of the most serious
grammatical challenges. However, what makes things complicated is that case-marking particles may be absent, commonly in
natural conversation. Many learners of Japanese have found it difficult to determine when to use and not to use case-marking
particles. Most textbooks mention that case-marking particles may be absent, but there is no clear explanation of when to use
and not to use them. Therefore, in addition to learning the functions of the particles, the choice between using and not using
them is often a source of confusion. In this paper, we focus on the nominative marker -ga and the accusative marker -o, which
are most commonly absent from sentences. We shall examine the syntactic environments from which -ga and -0 may be absent
in naturally occurring conversation. Close examination of conversational data reveals that -ga and -o are used primarily when
the roles of core arguments cannot be identified by the default word order, AOV/SV. In other words, the default AOV/SV word
order is the primary means of coding core arguments, and case-marking particles are added when word order cannot be used
as a means of coding for various pragmatic reasons. We shall suggest that the choice between use and non-use of -ga and -o
should be taught along with word-order variation.

“Social network development during study abroad in Japan”
Dan Dewey and Spencer Ring, Brigham Young University

Social network formation can make important contributions to language acquisition during study abroad (Fraser, 2002; Milroy,
1987). In this study, we seek to understand factors contributing to the development of social networks during study abroad in
Japan. We collected data from 204 study abroad participants enrolled in 38 different programs throughout Japan using a social
interaction questionnaire similar to the Montreal Inventory of Linguistic Integration (Segalowitz & Ryder, 2006).

We used NVivo software for the purpose of identifying patterns in student responses. Our analysis was based largely on the
work of Knoke & Yang (2008), Milroy (1987), and Stewart (2010). We sought to answer the following questions for each of the
two settings and to compare answers to these questions across groups: 1) How do students develop social networks? 2) What
factors influence the formation of social networks (language ability, attitudes, motivation, identity, etc.)? 3) How do program



interventions (orientations, ongoing support, etc.) affect social network formation? Factors of importance were language
proficiency, confidence, personality, motivation, and identity—factors found to be important in previous research on social
network development and language acquisition during study abroad (Isabelli, 2001; Knight & Schmidt-Rhinehart, 2002; Siegal,
1995; Whitworth, 2006). In this presentation we will present answers to the above research questions and will provide some
suggestions for helping students maximize their involvement in Japanese social networks.

TEAFBICLPaIa=yr—va v HeETRHLEDFMIZOWVWT] (Assessment of Japanese communication skills
and kanji ability)
Chieko Kano, University of Tsukuba
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10:00 a.m.-11:40 a.m. — Session 2

SESSION 2-A: PEDAGOGY PANEL [SPALDING HALL RooM 155]
Chair: Kazumi Hatasa, Purdue University & Middlebury College
Panel Title: THABHEBICHEBE LAY ANDZRARL—FI#2 b £k E T—] (Integrating rakugo in language

instruction from beginning to advanced levels)
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Tl 2 (HEXE) TOEEFENDIRS . (Integrating rakugo at the upper-intermediate/advanced level)
Ken’ichi Miura, Franklin & Marshall University
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Thik 1 (ZF4E) TOEETHEORE) (Integrating rakugo at the intermediate level)
Erika Hirano, University of Kansas, and Shinya Uchida, Truman State University
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Tk 2 (ZF4%E) COFEBEAVWCRETHOIRSE, (Integrating rakugo at the second-year level)
Kazuhiro Yonemoto, McGill University

WIRE 2 22— 2K EO—FRRBAREO DY ¥ 2T MIBWTIZ 2EE L VWY L, FEEO B RKEOEAMN 2 GEE,
SCEOFE, WEIREM ., EEAAOERBIBICOVWT LY JWBEEZ L LTWD, Z0a—XTlE, 2HEN
MEDOBARIZSND | [HFBELE WS Y — LV THARELZFETS) ZEE2EEIC, 1) /A, 2) %iED 2505 %
BE LTz, /INROIREITIZ, HANS/NE DO —>Th D [HBO OHL OFHEM 258 L2, WRICEDERELZTE
FEOFMEICOWTOMELZME, MELHEHBEICBWTEERERZO DO THL I L2 FH L, 02450/ x X,
BN o7l L, BREZ% TR LIV T572 L, FEHOACDE=X

— BT DI AT o7, HREOIWWENTIX, B HIRKM 2B Uiz, mifE¥E L LT, YL~V THLIEA
SNTRERO B Z T AN T3t AR I M AT, AIEER LOMOBEB TR, BEEETOKISH L7z n
IMFEDEAIZRNTND L HIZ, P L~V THBEEZREICIRD ANDBRIZIE, 2R AIEEEZLT O BN DI,
FNNFEREOFEMREZICENR > TN EEZLND, $EHELT, FHREONIGHOEELZ B Uz HARGEFSEHOEWR L
BEL, INOLOHEIEBICBITAHYFANEONE LIEEE S L2, EBEZ IRZ EOREICTY ANDEORELE %
DFIEHRIZ DN TR B,

Mk 1 (—F4E) TOEBEFHDOHRSE (Integrating rakugo at the beginning level)
Shino Hayashi, Washington University in St. Louis
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SESSION 2-B: PEDAGOGY PAPERS [WEBSTER HALL Room 103]
Chair: Noriko Iwasaki, University of London

“Japanese Global Scholars program at the University of Oregon: Content-based Japanese instruction”
Naoko Nakadate, Rika Ikei, and Yoko O’Brien, University of Oregon

In content-based language classrooms, students learn through the language rather than about the language. The integration of
language and content teaching has been growing in the field of second/foreign language. Numerous benefits of content-based
instruction have been empirically attested, and such benefits include grounding form and relevant meaning in a realistic
context, promoting negotiation of meaning, increasing students’ motivation, and co-developing general learning skills such as
analysis and evaluation. However, while it is innovative and beneficial, there are certain difficulties related to implementation
of content-based language instruction. One important challenge is bringing students’ proficiency levels up enough so that they
can benefit optimally from learning through content. This means that careful and thoughtful curriculum and materials design is
necessary.

In this presentation, we will report on the recent implementation of a content-based approach in the Japanese Language
Program at the University of Oregon. Our pedagogic approach takes a three-tier model that provides scaffolding to help stu-
dents to move from regular language courses up to academic content courses taught in Japanese by native Japanese professors.
This model was adapted from the Chinese Flagship Program, a content-based Chinese program implemented at Oregon for the
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past four years. In our model, the first level provides students with theme-based language instruction in the areas of natural
sciences, social sciences and humanities; the second-level courses focus on specific academic areas (e.g., business, biology, etc.)
and provide both language instruction and academic instruction; and in the final level, students are immersed in academic
instruction solely in Japanese taught by native Japanese professors.

In our presentation, the curriculum design and sample lesson materials for the three levels will be discussed in detail. The
preliminary results from a survey of participating students, plus data on their oral and written performances, will also be
presented.

BFIEYX v AMCHMENSEBIZE ) & "™y DFE, (The effect of sentence-final particles “ne” and “ka” on
corrective recasts)
Nobuaki Takahashi, East Carolina University
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MTunes ZFIAL 72 TIFAZ1 OSEHFEREL (Use of iTunes for "Genki” dialogue practice)
Haruko Iwami, Megumu Tamura, and Natsuko Osada, Pennsylvania State University
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SESSION 2-C: SECOND LANGUAGE ACQUISITION PAPERS [WEBSTER HALL Room 104]
Chair: Shingo Satsutani, College of DuPage

“Social practices of error correction in free conversations between Japanese and American conversation partners”
Ayako Nagai, University of California, Irvine

Utilizing the Conversation Analytic approach, this study investigates the social practices of error corrections observed in free
conversations between Japanese and American friends. The data analyzed for this study are based on four pairs of native and
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non-native speakers of Japanese who met each other periodically as conversation partners. Each conversation was approxi-
mately one hour long and was videotaped and transcribed. This paper particularly focuses on how teaching of the superlative
form in contrast to the comparative form is accomplished. Among native speakers, repair in interactions occurs immediately
(Schegloff, 2007), whereas in the native and non-native interaction observed here, the native speaker produces continuers such
as “hm” or “un” and passes the earliest repair space. By producing continuers, the native speaker encourages the non-native
speaker to finish his statement. This may be due to the native speaker’s orientation to the greater potential for miscommuni-
cation or misunderstanding. In addition, in the process of error corrections, the native speaker deploys the practice of joint
utterance construction (Hayashi, 2003), which is an action for the second speaker to complete the first speaker's utterance in
progress. Hayashi (2003) argues that Japanese speakers make post-positional items latch onto another participant's utterance
in progress and manipulate the direction of the interactions. In the interaction observed here, by joining the non-native speaker
at the post-positional case marker, the native speaker tries to take a turn and steer the conversation in order to make further
corrections in the superlative form. However, the non-native speaker ignores the native speaker’s initiation of the joint
utterance construction, continues his turn, and finishes his statement. This paper documents an intercultural misunderstanding
where the non-native speaker misses the pragmatic meaning of the joint utterance construction. This research highlights the
importance of incorporating teaching of pragmatics in the Japanese classroom.

IM7L—2 A b7 R b EULTOR < BRET R b DRIEEEEKI S (Field test report on a new adaptive test used
for class placement)
Takako Sakai, University of Tsukuba

ARFGEIL, FEISTT A D OER K OEEHRSE TH D, FEsis 2 T, LAAEEEEO S L—RAA LV T A N E
PR L AT 2 DIZEISELT A FOTIEEZTD AdL, 26T A TR ZIZS WEE Z o E 0GR 2 R H
ARRICLTIREV IANRLG PR E LT L —RAT 52 L 2HNE LTV D,

ZREICESTH LT LT X DRI, Hx DRENCE S T=RIBEEZEIICEZ TN E NS ZENnD, #E
JEELF A & (adaptive test) 23BA%E Siv7z, THEBJSEH (Item Response Theory) % HAWT, {4 OZBRE OEIE/F —
UNBLZEDREIEHE L, BWYREE L LOMEEEATHET S HFETHY . i, TOEFLR EO@RMiT 2 k&
LCIEESTHD, L, HMEVIAREZRBALSV—=AA T AMELTIE, ZOFERREEZFAT S Z &3
LW, AAREFZEFEOBHBIEN —HETIE/RL, FEZREOBMEICLIIEB/IEFOZLREI VWD, &2 TRz
DEETETWD, BIZH - FFHOBERY N TE L0, LW BEMNAREEORBRN AL TIRNE WS MBEA
NdH 5,

FTIT, BEVIARRZESTFEEZTV—ATHODTAME LT, FESETL—ZARA M TANERIEL
2o WEBIZE B2 Ea—FTARTHEN, VI NAH> TEETREIER % RZ# 72 C Ttk L (mastery map)., 15
RERETZ7-200OMEE Y PEERR L, By FZLoZBRE Lz, RIS TEHEDICT A POSIRIZEE L T45
ERELT 0 VT LEMATER L, 2604 DOZMEIZFERL 7 7 AT 2{To iR a2 fE T 5,

THAREXEEOEXICHE T ZFMIRIRAE : BEREEANE Y v VLIS D S1 (Evaluative expressions in persua-
sive and narrative essays produced by learners of Japanese and native speakers of Japanese)
Kazumi Matsumoto, Ball State University

AREFEIT HAFELEEOELOERRIICET A2 ONMRAEN LS B OEIRE2ERT HMERELETH S, ZHLETIK
Bk 2 IR ERERBUFIEICET 2003 T o, BIbM CIHMEFRFRBLFIEITE S L SN TW5 (eg., Hinds, 1983; Kaplan,
1996), L22L., TN 6 DL O RITEMMRIEXOBRE L NV H D WVIIERO LSV E G LT D TH Y | EERIZ
EDOX ) REREANMEA SN TNDEONE W) REL~ULIZE 5372221372 < (Sano, 2006), HAKFEZEEZ ORhE
B ESCHRRBIZITE R D MR MBERFT R TH L, ili, REL LD E LT, L1U ¥ 7 > —FEN 58 English for
academic purposes & 9 3B THEEE OFAMA 2 KRBT IEN o S0, 1ESCRE & 2 ORBAEOBRFERFHEINLTND
D, EE AR TR TR, BiZ, BAEFEEOEIHIIIINETIIEE A EFTbN TV, BLEE R
F XA T, BABFREENASOEBEREZGADZOICED X HICFHIM 2R R E AL THERAT 200, £z, BA
FRRENNE DLV ICZORBFIECHETLONE NI Z L& 3ODFHHANIN—TTH D, Pk, HifkL L
L CHAERGERE D EWV TR VESC & WREN 72 {E3C % Martin and White (2005)23#27~ 9" % appraisal framework%
R LS LTz, TORE, FHMEMARREOY V=2 ZOXA 7, LT, TOHEHAFER3IO>OITNV—TF LEXDY
YUNTHERY BATESTEREDOEELZ RBT /RN A X0, BERTIE, AAEERRIICET 2%, B ARFEEX
FREICBT 2BUR, L1V 4 T3 —DRE, L2947 4 7B Rl RB T EICET 20198, £ L CHARSEE L
A AFEREREE ORI RO SHTHERN O 5B ORI E FIEEEET 5,

“Motivation, belief, and instructional preferences in kanji learning of college students: A comparison of kanji-back-
ground students and non-kanji-background students”
Masako Nunn, California State University, Northridge

Learning kanji is challenging for non-kanji-background students as they advance in learning the Japanese language. It is often
the case that non-kanji-background students study in the same class with kanji-background students, which is challenging for
instructors. This study investigated four research questions at the upper intermediate level: 1) Are there any differences in
motivation and belief between the kanji-background group and the non-kanji-background group? 2) Are there any differences
of instructional preferences in kanji learning strategies between the kanji-background group and the non-kanji-background
group? 3) Are students’ preferences for instructional activities related to motivation? and 4) Are there any differences for
instructional activities related to motivation between the kanji-background group and the non-kanji-background group?
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Thus, this study examined differences of motivation (interest, intrinsic, and language requirement), belief (task value, ex-
pectancy, language aptitude, motivational strength, self-efficacy, and belief of effort) and instructional preferences in learning
kanji (challenging approaches, innovative approaches and traditional approaches). Participants consisted of kanji-background
learners (n=25) and non-kanji-background learners (n=54). Data were collected through a questionnaire consisting of 61 items,
open-ended questions, and interviews. Several statistical techniques were employed to analyze the data. The questionnaire
consisted of students’ background information, motivation, belief, instructional approaches, and self-evaluated assessment of
kanji reading and writing. The kanji group showed more intrinsic motivation and task value in learning kanji. The non-kanji
group did not believe that effort is a determining factor in learning kanji. The kanji group showed more preference for using
traditional strategies (e.g., “The best way to learn a kanji is to just write it repeatedly”), even though for both groups using
radicals is a useful strategy. The non-kanji group preferred more innovative learning (e.g., computer-assisted learning). The
non-kanji group showed more significant correlations with innovative approaches in motivation. The pedagogical implications
are also discussed.

SESSION 2-D: JAPANESE FOR SPECIAL PURPOSES (JSP) SIG PANEL [WEBSTER HALL Room 112]
Chair: Yuki Matsuda, University of Memphis

Panel Title: TEC XA ARFEI—RADTHDH Y ¥ =27 LABZ| (Curriculum development for business Japanese)

ARKIRFEISP-SIGR KV TIEH A2 M2 5, AAFBHBIZBONTUIZD 1 5FIFEDORICT Y a FIVAX o Z—XDHE,
APHAGEDOBIMG EFHLWEBHNSAONL LR, IV RERSHEHS - BIREDSHILINTE T, SBHOHLVE
BICHEVWEF A AEZEO R THSH MEFOHAE] bEEMET AR =—XIE X 53, B U Fa T ALK,
HFITBIT 5 b OB A, HEINI R R OR N, AN 2 X BB HON T ORBEN]SP-SIG Y L — 7 & T
IERICFREND L H 2o TE T,

ROIDOFERIL, 20114E I FE M S LB AATIOJOINTA Y T4 >« BV R A BAE I —ADOERERICESE TV %R
AAGE] OB F =T ABBICET 2#MEERFT L. BEBIZRLERLZERE XA AAREODH Y K ERiTT 5,

WOFEETIE, EVRAARFE I —ARBICLER=—XGHIZ O THRE L, BHICES < BARRA OHFEHe s
SR THATLE a—AFP A L 2#RT 5,

SEAORFIIRBORGEERELH O CP R AAKBEI—RADOH Y F 2T MMEFICTHOWTHE L, T—LOHRIE,
EERNEORR, FHHICOWTOEBREZITR S,

KBEDORRIT, EVRAHARFEI—ADOD TSR GELEE) | TevxxxE (FEES5HE) | MR
oY/ hOFRHET, A7 oVl "R VDICEEEOaII 2= —va VAXVH EICHEBRTE 20220 TH L
Do

MRNGEEIRZADBAREN Y+ 27 L%2B3EL T (Fundamental elements of business Japanese curriculum design)
Motoko Tabuse, Eastern Michigan University, and Yoshiko Saito-Abbott, California State University, Monterey Bay

VR ADHAARGE (LIEB]) 2 —AZRME L TV D RFEBEEZ MBI LICREICL D L, 2KOKFICBITABON Y
X 2T LAEWHD, BMRLa—AONFIIZHEEHETHDH L, T L CAREEIINE X ADOAAREEHZ TNDr—2A
MWIRETHDZ EBDhoTe, £, a—AXT 0/ 7 ARKROFEIHE A T, MEWAERGH L2 LB 00->T
ETCWVD, THOVIIRMOTF, HiE BEAREELZHZDF] & VR AOHARELHZHF] OEVNEITEL, £LT
MU 70 FF U e S O REEA R L TIThe i vt B 7eun,

EHIT, BARLT AV IOEEEZFRIZLIEFABICELD L, BKRBIGEVWES 200, BAEN BAEIZH®@E L
TVWDHZERKUTLEEE ST DRENRLNZ ERboTz, BJOBRENEIZY—FT 47, T7A4 TV ARE R L,
E#FIZDZ20H 2 EOXL)ITAN THITIELVONFTERIFHiL 20O TIERWEA>, THROEY XA &
TR ZADAARGE] OEWVIZLoVHEL T REES 5,

ZORETIE, BJALV T4 v a—ABERBRTHEATL L E5F 2B 6, LD IWVWEVRAAARBEOHZ FIT
ONWTHIEHIT RN SRET D, BT, MO, 5CP3PREDAL VA=Y ANFE#HAT, Ny I T—R-F
PA U, AARBEESRICY TIPS EOERILLAADI L, TNTNOEY X AAARFEDa—ARL TS
TAZEoT, LB EVRARAFFAONEEZRY AN TV BRIEEZEX, DAL ILICEVRAARE I 0 ST 2%
I8 - LR LTV 72T BB ENEFE LA 9,

IZ—XMAICEDWEEYRABAENY ¥ 2551 (Needs analysis and curriculum development in Business Japa-
nese language)
Yuki Matsuda, University of Memphis

WAERO HAFE = —20F AR O oo, td HMOFICLER IABEA X LVOEF/ICELzEbE L a—2
BAO=—ZXbEE->TETND, ATHTKIT DJSP-SIGOEBA S Z D L 5 RO =— X&KL T %, JSP (Japanese
for Specific Purposes), JPP (Japanese for Professional Purposes), ]JBP (Japanese for Business Purposes)7¢ & D4 Rij CHl 5 4L
LHAFET =T RO BAFET =R LEND, EFTRAFEZML > T 2 LNVOHATENZHIZOT 5] THAD
EVRADORY FEEMT D) [ARETTa Y2l hOTLELT—2a Rl T&5) ol WENEENR2E AW
MRESNTWDONPR-IZ, £l & bic, BAGEAEIORE S —RIRFEFERO 3 —2 LI1TE-> T 5, LI
HTRTTEAD=— AL > TREBELE ST 20, BIAITKEICKT 2 BAEFEE DL S NEEEE L FFREE, S
LIZHADEVHXAIALIZAIL 723 I 2= —3 3 VREIIZOWTO A X)L - Jiliz @iz e LT 272 @0 RE
REAGUNCY (N
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T TAFREETILI 0 ORMBED A ABFEER THEENRBIZLIMEFORBARFE AT A MERIZBIT 5 =—X
IHTOFRERZER L, B VM, BLTRLIULR EEMICESS BEABEOMLF L2324 B L CTHEAT S a—
ATFHA U ERFTLIZV,

TEYRXRZABAREI—ATHEREZRIET 51 (Current topics in a Business Japanese program)

Toshiko Kishimoto, Clemson University

EVRAARFEICBWTCHAERIOEWEEEE TR LETDHREELIFIRER LN D ENFEROE Y X AR
FETRITISH S OMIET L EWNIZTZ LT TE RV, o THEAXRQREAE Y X ACHET I E XS, 1BE. BETFER
ey 7 ZZEENTHWDDOEN, S OREBIZELT A2HEICB W TZEONENEE TRAEBNIZ/R D LW I BRERD
5, BEWHIROBEWGEZ PO X DI 2MIP ERE X A B AREORKOMETH 5,

EHEIIZ ZE, OEWRHIBROBAWE BN 2K FMEL EV R AARED Y T ATHMO—HE L TH-TET,
SHOT7a— L LEEARICEBWNT, EVRRICETAFERIIB I —EHETICTESL LD TIERY, KEOT T A A
0 — OREN R ORF A EZ BN FHTEBICE L, Tofth—Eo BREENITICH 7263 /ARE, —EM
DOBUEFENMENIC E T AL L TREMBEZ SIS L, SUEBEBRICEE L UT<#E2A 2L, EVRXAAREDS F
A CHEMEZIY L2 2 EoBERIIKE D,

ARFERIT= 2 — AN 5 BIZWNTHHEE (FM 2 ERK) L. BRICREEE (7 7 2ATHEH) Lt Tk
BHRETHD, BFMEO= 2 — 22 ARBHEEOIER FOo#FEME L TEDLx, 7 NEFEMEa—20FHE, BEEE
Z. DRBEIZASTFENREBZ, LT NTFERROFMET 5LV =B AL & - T, KFEMEZ YR AH

FEDI FATIOE L EDHHESOED LU ERES T, EOMHAITE o Tk 4 70 = o — A Z R CHEMIT A B
I U725, FEEDIE LA, MBRHED X2k oTzniz o0 THRET S,

“Conducting business in Japanese: Enhancing Business Japanese Pedagogy”
Masahiko Minami, San Francisco State University

In a world where all economic transactions have been fully globalized, we need to promote internationalism consistently, not
only for the nation’s current but also for its future interests. More specifically, as today’s society increasingly involves global
interdependency, increased cross-cultural understanding becomes imperative. In this context, recent years have seen a
renewed interest in language education and language learning/acquisition, due in part to increasing economic globalization. In
particular, there is a need to enhance international business education and international competitiveness in the northern
California region. This presentation reports an ongoing curricular project, Enhancing Business Japanese Pedagogy, at a
university on the West Coast. This project develops digital audiovisual teaching modules designed to broaden the learning
experience of students studying Japanese as a second or foreign language. The modules are integrated into two business-
related Japanese courses, Business Japanese and Advanced Business Japanese: Business Writing, that are currently offered.
These modules increase opportunities for students to improve listening and speaking skills and will complement course
textbooks and class lectures that focus on developing reading and writing skills. Specifically, the digital audiovisual modules
enhance the students’ ability to: 1) effectively communicate in different sociolinguistic milieus such as formal business
presentations, 2) build cultural and stylistic elements into their business communications, and 3) effectively recognize culture-
specific modes of behavior as well as sociocultural patterns of the Japanese-speaking society. In this way, in these two
classrooms, students are offered numerous opportunities for listening and speaking as well as reading and writing in the target
language (i.e., Japanese) for use in either the near or distant future. The presentation will show course materials that have been
developed for use in international business.

SESSION 2-E: LINGUISTICS PANEL [WEBSTER HALL RooM113]
Chair: Fumio Watanabe, Yamagata University

Panel Title: TREFEH L FHHFIC KD BARFEWFEIEX D441 (Analysis of Japanese written narratives by native
speakers and learners)

ZDORFINE, FEERINCW AT RE 2l I D WEEESC (written narratives) ZxfRI1Z, FEEFER, Boil4E, BEH,
AR EORROBONT 200 L, BARGERGETEICE D2WEEEXORMRL BB E OGS L OMESIC OV THLNIC
THZEEEHMET S, F1REE (THEW) 1%, HAERRERE (NS) & HAGEFEZE (NNS) 12X 2WRE/ES = %)
Rz, L IEEEICEDL D NE) & T2 offibnF o8 L, NNSIZXDEZR 23] OHACHIEIEER L,
2 OFEEOFHEIEREFEBRIZB T LA NI T UV—ERE LTINS, §F2REH IHET) 1Z, NSENNSOYFEE
XERGIL, FEEEOESOHRE] LW HIBErLErRA&FOERIZOVTON L, BiFgEAHICE T HNSE NNSOEH
ERENERY EFEOIHIZONTERL TS, HIFES (BIIEFET) 1%, NSEEENFFEDONNSIC L 5 WEEIEL
2B DREHITE OEIRZ 50 L, HARGEOWGEEIZE W THEHA SN IFREROEHICONTELZL TS, §F458K
F O(ENSCA) 1, WREEXCBIT S TTh b ) - T D) REDHEMICHETIRAOERZRY L, Znb0RH
IZDWTHE 2 52 |5 7-NNSO W EEESC L 58 2 52 17 TV UWONNSDIES, 38 L UNSOIELZ 48T L, NNSIZ & - T o [F
MRS FOMBEICOWTERL TS, HABEREEIIHNTETHIT IV c VT T V—HEFIIBWT, FELERD
EXSUDHEASINDD, WEOFEEZRET L LETHLIWEEXLTORBEOELN T ZHLMNITHZ &1E, BAGE
EBHEA~OEFREICE > THRBRTRE 52554259,
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THAXEZEEOMEEXICE TS EELEIEEFEIL) (Thematization and non-thematization in written narratives by
learners of Japanese)
Mitsuaki Shimojo, SUNY Buffalo

AL TIIAARBAEENENZEEELICB TS N3] 2o 2 EFEOFEb, BEO 153 o723 F8kico
WT, FEEEEE I Jié%EnﬁEjCk@ttfﬁ LFEFILARONLIMN, BLOFEEOREL OBKRIZOVWTELRT S, T
&+ 2= (2010) 1 HAGE L BEFEOREEFEEIC L 2WREEX AR L “S5EM o GF) 8zl 2 8AINR XL 215
L TWD, Tohb, HAFED fiJ XREAFIT L o TRRAI L OGS TR 4~ &2 LT 2 23, ERED 33
~—— [(n)un) ITHEPIE, IZJD TR b BANZET TOBRHERIZRONATWD Z b, AAEEZHERY
FEM EEFEE A N M EEMICSE L,

AFRTIE TG - ETHEbh-12a~0aa M, 25409 « B O HARFEFZEE D DARTEXE 58T LU T O/
FEREGTZ, 1) X - 23 OREOEE TIIRFEGSH & FEEM TRET R, FEEFEIC ORI 1T ofH»
o, 2)— Ji. BREEE IR O WEEERAGO Y — b BE I, 'BJ}&fJ? (7j‘J O (EEE, PEEER
F) SiERFEOMBE L (PEREFEE) 2L, e 0 EEOEEEREBHERICE T A l\??/*i)‘ﬂ“ﬂ”téa"bf_o
3)?71 W EFERFAR GRS 1 K A EREER CIX f(n)unJ OfERIXEFFFEOR I L ki’)fl/‘éf)‘ T ERE R A 1
H AGEVESC Tl B ARGERE: unuﬁ%uEUT5£%ﬂ£0)@§§‘7) Ronil, 37%bb, BESENRRD FENEZEIC z575 ﬁ)
HoT, FHUT 2 FEERO R WEGECH EFEOREEEE & i U<, WEFEEE D B AGED FEE R BBV TENA
ThHhdIEMTRBIND,

MIRRMEX DEARAICH T2 EORLFAFER - BEAEBEBEEE S BAREREEDLE, (A comparative study on zero
anaphora use in the initial part of written narratives: Non-native and native speakers of Japanese)
Mitsuko Yamura-Takei, Hiroshima Shudo University

AFKTIX, HAGEFEE (U\T%D%‘) DA F—=U =BT 2B RAFADEKE ZHOMNTT 2720, AAGER
st (UTHRGEEREE) LRFELE R T2 FEEF OB u AT O % (uﬁiﬁ@’%'ﬁ@?ﬁ%’d LWV B 'Btl:fb %
FEE AR ﬁ,%ﬂéfﬂﬁﬁuﬂim@@b‘% SHTLTeRERE KT D, B4 e, XPoLElsy (EESCHEB
FE) THDHTLPPDOLTEBINDIBERITHY . AT T, HEEOEW Yy 7 2R TEHEL (HE2004,
HiE2004) | EEBOESN T TRk THERF) TBAT) Tkt | BV LD 2R (BRY) BAOHER Ol ¥
— U ThDHEA, BEuffainflibhod e LTWw% (Yamura-Takei and Fujiwara 2007) , ABFETlE, fEFEEE 2 4
G PMAATEFEE 2 AR 2WEEEIB T2 e REFOHERZ FEEOBROHERE ] LW OBLEN LT LT,
ZTORER, BREFHEXROFEE L b, BRBRFFEOHB O AT RATZIZEFR L L S REETHEM L Tz, L
MU, WEEDEAT IR 2B RAFADHEMICE W THEREVA A bz, BFEEHE OB L LD HFEDOH DD
2XAIZBNTT TR REFAZHE > TV LD L, BHAFEFERZID TN 14 OHWFEOEA2 XA TEr 4
%)ﬂb\’clﬂto AT, BEESEE S EEOEAE S TEEZ Tt SELHMAH DD B RATFGHEH ST
D, FEFILREEOEANTEEEZ Tkt Stevs, 7203 Tk SETCHLEafRA&FAOHERZ7-D 5 S HR N H 5
kb‘ﬁlunuﬁﬁkﬁﬂ?—f@EL‘%%”Z‘%L’CL\éo

FTEEOMBIEXICE T ZEFHFDZFEIRICDOWVWT) (Tense choice in Japanese and English written narratives)
Ikuko Okugawa, University of Tsukuba

2&%%( X, EIZKEn Ei uﬁ%k%ﬁn E uﬁﬁ X E)%Enﬁzj(%ttf L. H 9%;-1 @%Enﬁzjc jéﬁ#ﬁﬂjﬂ:&%*ﬁ@@b\ D
b‘f%if\%%ﬁﬁo '7 A\ i T =A=' DA R—1 — %‘ OfJ’EjC (Ell'-(;n nnuﬁ%@lﬂz& 'T &20%/\ gﬁ‘
FEEO HAGESEHF O BAGET — X204 5, Sl fREEE ORGET —H#2040) W5

MREONEPBEICE S ZiRED0FR L Lfiéi IEBINTWBEOTHNIE., WEEl :,t TwERTEINTH AREE
TlERV, UL, WEEXTIIREOHKEL RN L D2, SCRICBERZ T Tide., IEREEAFAVSLND Z LR
b5, ZOBGT, ek THANHRFRICBE L, %mﬁ%tﬁ%%ﬁb%@ﬁ@ﬁﬁf‘@%ﬂ%bw):‘&<$%$%&
< b (BEfk, s H37z0) | SN TE7= (Wolfson 1979, #1986, #&BF198372 &) , 7=, HIE
FEORFHIBROMBEIZBE LT, ZFETHE B L TREERAVLND &) FENDL, HFEORHI 20 2851 —v
g VA, BHAETIEWEORIERFICLERY 55 LW Z N5 TE 7 (FH1996, [L[[20017: ) .

PLEDSATI e 2 B & X AE T o TR, UTORBHLNI /-T2, 9, BAERERE., FEEOEXIC

?51/‘( jﬂj{:fﬁuiﬁ}ﬁﬁ\ﬁ %ﬂflﬁ\ ﬁgﬁ' unuﬁ%mﬁzif iﬁjﬂaﬁﬂiﬁitﬁ ik /UEE‘ %ﬂfcﬁﬁ)o 7L:o iflx Elztgﬁn unu%%@
ESCIE, 2EF O, FREROERAIKN 2METH-o7e, 6T, BASERNE S LIEBEENMER SN T
Wi B % AT LT fE R, BAGE CIIRREE OB & OBb ) THAE %%ﬁzfio . FEICHEEBHEEL T ZERD
Moz,

THAEZEOYREENXICHK T Z2ERORRE L ZFDIEEICDWT, (Perspective expressions and their instruction in Japanese
written narrative)
Fumio Watanabe, Yamagata University

ARFL, T=A—a DA =Y —%BWEELET — XAV, —BLEHRATHED Z LB IOHRAICEDbD %
ﬁ®ﬁ“ﬁKOwT%§LtLTE$%¢E% TENTHLLEX (244) &, FHFIZMBEETTIZENTLH o2 H
Zﬁaﬁ?ﬁ?ﬁ%ﬂliéﬁ?i (154) , BIOEFEFEICLDIEX (474) #HE - 5L, TNENOT — X OFES & A
%ﬁé%ﬁﬁ@ﬁ%_owf%wﬁé EEEHBET D,
AARFEDOLETIE, TRERBEUNAZRVRBOGEEO—BMENRT 7 A MOBREHRL LTHERIND (M 121983) |
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RPl, ~EBLEAAICLDEY FOEEEMERMEINDE S, —FH T, FEHEICL > THRATEESNNEERTHE & LTz
ﬁ%ﬂf%é(ﬁ@zmﬁo-%if,E$%®¢'Lﬁ®7§XK%DT,XF—)—%%<&% TR ER—T 5
VERHY, HEBBINAIBIE AN ETLE LIEGEY F2T50ERHL L, TOHITE, AHERIBY 20 \hz
FRICT AL, FE T (T) 369« (T) <D REDHEOMBEIZELS ZENVLERLLORELZ{T-2 ET
VEX DA TT - 7=,

T—=HDGHTORER, T/ ORVBVIZLDTZITHIIOVT TH69 - <d) EWVIHIRIFEZHNTWEZDIE
FEEME | DB TIES58%E T DA, FEMH% DFEE TIE8IWNIT R -7 (FEEFFA TIT90%) , LrL, £/ DOV
DOBEDLLRNZEITAORIBTIE, THHH « T<ND| SEOZHERJAEHEAELT, HEOHREMILEALERD
%h&m%9§%hi,#%_ﬁ%ﬁ%ot%u%hoto%n6®w%@@ﬁ%%bf,i@ﬁwﬁé@%bﬁ_ow
THEZELTTL,

SESSION 2-F: PROFESSIONAL DEVELOPMENT SIG PANEL [WEBSTER HALL Room 203]
Chair: Eiko Ushida, University of California, San Diego

Panel Title: “AAT]J’s online professional development opportunities for teachers of Japanese”

The JOINT (Japanese Online Instruction Network for Teachers) online professional development program of the Alliance of
Associations of Teachers of Japanese (AAT]) developed and offered three new courses in 2009-2010. Each course targeted a
specific group of teachers. Maximizing the Effectiveness of Your Advanced High School Japanese Course was designed for K-12
teachers who currently or may in the future teach advanced level in high school; Enhancing Your Reading Strategies and
Teaching Skills was designed specifically for non-native-speaking Japanese language teachers; Basic Concepts of Japanese
Language Teaching was designed primarily for prospective or new teachers with up to three years of teaching experience.

Since the pilot JOINT course, Content-Based Instruction for Advanced Japanese, was offered in 2008-2009, 64 Japanese lan-
guage teachers have taken JOINT online courses; five teachers have taken more than one. While the majority of the participants
were working in the U.S. JOINT has also attracted teachers who work overseas (e.g., Canada, Japan, Korea, Australia, and
Thailand).

This panel, which is sponsored by the AT] Professional Development SIG, describes and evaluates the new courses offered
in 2009-2010 and discusses plans for the future. The panelists will present the course structures, contents, participants’
outcomes, and evaluation results and will discuss the successes and challenges of online professional development. The
presenters include instructors, participants, and administrators of the JOINT program. Extensive discussion at the end, which
will include the audience, will focus on questions, concerns, and needs for future opportunities for online professional develop-
ment in our field.

“Online professional development for non-native-speaking Japanese language teachers: Enhancing reading strategies”
Etsuko Takahashi, Wesleyan University, and Hisae Fujiwara, University of California, San Diego

This presentation will introduce the new JOINT course offered in Winter 2010, Enhancing your Reading Strategies and
Teaching Skills, from the facilitator/instructor’s perspective. We, the course developers and instructors, will discuss the goals
and objectives, course structure, and content, as well as the primary findings. The course aimed to help non-native-speaking
Japanese language teachers to deepen their understanding of reading strategies and implement reading strategies in their own
teaching. To this end, six topics were selected: content schema, formal schema, skimming and scanning, vocabulary develop-
ment, and transfer. The participants’ individual tasks consisted of a) reading assigned scholarly articles written in English, b)
listening to an online lecture, c¢) reading a variety of materials in Japanese and answering comprehension questions, during
which they were asked to apply the specific strategies described in each scholarly article and lecture, and d) writing reflection
journals. Participants also worked in pairs for a final project, in which they created exercises effective in reinforcing reading
strategies for the material of their choice.

We will first share the benefits of focusing on strategy use, rather than reading comprehension skill itself, in facilitating pro-
fessional development for a course of this nature. We will then illustrate how the adopted instructional design allowed the par-
ticipants at varying levels of Japanese proficiency and theoretical backgrounds to engage in meaningful, level-appropriate
learning. Furthermore, we will discuss the participants’ struggle to develop more effective methods of kanji instruction, their
greatest concern among all the issues dealt with in the course. We will also summarize the shortcomings of the course and
future tasks.

“Reflecting on my journey of developing and teaching Basic Concepts of Japanese Language Teaching”
Kazue Masuyama, California State University, Sacramento

This presentation introduces the new JOINT course offered in Fall 2010, Basic Concepts of Japanese Language Teaching, from
the point of view of a facilitator/instructor. The presenter, one of the two course developers and instructors, will discuss the
process of developing the course, its goals and objectives, and the course structure and content. The course mainly consisted of
four topics: language proficiency, National Standards for Foreign Language Learning and standards-based instruction, issues in
Japanese language education in the U.S. and ideal kyooshizo. The participants were required to work on two final projects:
development of a learning scenario and a teaching philosophy. All weekly assignments led up to the successful completion of
these two projects.

Due to the nature of the course, participants were prospective and new Japanese language teachers of diverse backgrounds.
The presenter shares approaches to overcoming this challenge: by creating visually appealing lectures, incorporating teaching
videos, pairing experienced and less experienced participants for the project, having two facilitators in each of the small-group
discussions, and emphasizing the importance of journal writing. The presenter explores how constructive dialogues assisted
and enhanced learning in this particular course, as well as the benefits and challenges of online professional development in
general.
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“A participant's perspective on two JOINT online courses”
Kelly Hansen, University of British Columbia

This presentation discusses two JOINT courses—Enhancing Your Reading Strategies and Teaching Skills and Basic Concepts of
Japanese Language Teaching—from the point of view of a participant. Issues to be discussed will focus on two areas. First, [ will
consider the features [ have observed that distinguish an online, professional-development program. This will include prag-
matic tasks such as accessing course material, completing assignments, responding to instructor and peer feedback, and
carrying out collaborative projects with partners, as well as the overall experience of interacting with participants engaged in
Japanese language education in a wide range of geographical locations and situations, from kindergarten through university.
Second, I will discuss my own background as regards my motives for taking these JOINT courses, the expectations I brought to
the courses, and what I ultimately took away from these experiences. Drawing upon my background as a non-native speaker of
Japanese with academic training in literature rather than pedagogy, I will discuss new understandings gained from the course
content, insights gleaned through instructor feedback and peer exchange, and the personal challenges of participating in a
program so highly dependent on technology. To conclude, I will summarize changes which I have made in my own classes as a
result of my participation in these courses, observations which may be pertinent to others considering enrolling in a JOINT
course. Finally, i will present my reflections on the manner in which JOINT programs in general may serve as a link to bridge
the gap between Japanese language programs and Japan studies courses in higher education.

“Evaluation and future plans of the JOINT project”
Eiko Ushida, University of California, San Diego

This presentation, by a member of the Task Force of the JOINT project, one of the pilot course’s two designers/instructors, one
of the trainers of new facilitators, and a facilitator/instructor of the Basic Concepts of Japanese Language Teaching course,
focuses on the progress and outcomes of this project and its contribution to professional development in Japanese language
education.

The presenter evaluates the project based on the results of course evaluations that have been collected from four JOINT
courses since 2008: Content-Based Instruction for Advanced Japanese, Maximizing the Effectiveness of Your Advanced High
School Japanese Courses, Advanced Japanese Reading Course for Non-Native Teachers, and Basic Concepts of Japanese
Language Teaching. The data includes the number of Japanese language teachers who participated in the JOINT courses,
demographic information, the retention rate, and participants’ perceptions of the courses. Participants’ assessment of the
course structure, content, learning activities, learning processes, learning outcomes (content and technology), both as Japanese
language teachers and as online learners, will be addressed, as well as the benefits of online professional development
opportunities. Based on these results, the presenter discusses the successes and challenges of online professional development,
ideas for further improvement, and plans for future course offerings.

SESSION 2-G: LITERATURE PAPERS [WEBSTER HALL Room 115]
Chair: Stephen Snyder, Middlebury College

“Dark constellations and polymorphously perverse utopias: Post-gender and the post-exotic in Ohara Mariko's science
fiction”
Sayumi Takahashi Harb, Connecticut College

The science fiction of Ohara Mariko (1959-) has garnered the attention of critics for its cyborgian melding of complex psycho-
analytic explorations with gendered geopolitical resonances. This paper reframes and extends existing readings of texts such as
Haiburiddo Chairudo (Hybrid Child, 1993) and Senso wo enjita kamigami tachi (The Gods Who Performed War, 2000), and in
doing so, examines the relationship between post-gender and the post-exotic as interdependent variables. In its reworking of
previously exotic spatial imaginaries into futuristic or extraterrestrial realms, Ohara's work simultaneously perverts colonial
narratives of the gendered interaction of self and other and proffers a new model of post-gendered subjectivity as a means of
overcoming the temptation to exoticize.

“Transmissive feminism: To Yamada Waka from Yamada Kakichi”
Rika Saito, Western Michigan University

Yamada Waka (1879-1957) was primarily known as a contributor to the journal of Seito-sha, Japan’s first feminist association,
in particular, to the “Debates over Protection of Motherhood” during 1916-1919. She was also a social critic and columnist on
women’s issues before and after World War II. Yamada Kakichi (1865-1934), Waka’s husband and mentor, ran a private
academy where he taught several foreign languages and sociology to the Seito members and other intellectuals, supporting his
wife’s learning, researching, and social activism before and after their marriage.

My paper analyzes handwritten letters exchanged between Waka and Kakichi over the Pacific and Atlantic oceans in 1922
and their owned journal Josei to shin-shakai (Women and New Society), published during 1920-1933. The letters and the
journal of the couple are good sources to explore how Waka, the popular critic on women’s issues, developed her apprentice-
ship with Kakichi, and how she was about to exercise her independence as a critic. Before and during the period of her
establishing careers, she constantly received intellectual and emotional support from her husband.

Waka was generally considered a conservative controversialist in terms of motherhood, while Kakichi seemed to be a more
liberal theorist. After his death, Waka began to be more nationalistic as her ideas on maternalism were integrated into the
government’s propaganda for a higher birth rate before and during WWIL I explore hints of their later thoughts and their
differences in theory in the above letters and articles.
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“Edo ghost story: Dream/language/parody/decadence”
Ying Yu, Soochow University

This study mainly focuses on Ugetsu Monogatari (Tales of Moonlight and Rain, 1776) by Ueda Akinari and the reevaluation of
the work in the 1960s and 1970s.

Intellectuals in the 1960s and 1970s had a strong urge to subvert the dominant naturalism narrative. They showed great
interest in the style, language, and structural features of the Edo ghost story. Akinari’'s Ugetsu Monogatari is a representative
example of what the intellectuals were looking for in the Edo ghost story. First, it suspends disbelief and blurs the boundary
between normal and abnormal, this world and the imaginary world. The dawn merging into day, the dream, and the adjacent
regions between the city and the open fields turn out to be the best loved settings for Ugetsu Monogatari. Second, the work has
a unique style as decorative, pedantic, and artificial. It is a style that creates an aesthetic of the bizarre, exotic, and decadent.
The work is a pedantic language and knowledge game which is decadent and amoral. Intellectuals in the 1960s and 1970s read
negation and subversion of the literary and social establishment into the work.

However, the reevaluation of Akinari is an arbitrary interpretation. The intellectuals’ intention is not to discover the most
authentic explanation considering Edo literature, but to find the specific elements in the Edo ghost story that can justify their
arguments about modern Japanese literature, to use the past to bolster their own aesthetics and values. In their reevaluation of
Akinari, they set themselves free from the restraints of time and space and viewed the creation of an aesthetics of the nega-
tive—demonism, vampirism, eroticism, occultism, fantasies, nonsense, the grotesque, baroque, decadence, etc.—as their goal.

“Lift Every Voice’: A genealogy of blackness and minority discourse in the writings of Oe Kenzaburé”
William Bridges IV, Princeton University

This paper considers the interaction between African American literature and the 1960s writings of Oe Kenzaburé (1935-).
Scholarly consensus suggests that Oe's early fiction is highly informed by three Western sources: Jean-Paul Sartre and postwar
French existentialism, Norman Mailer and his politically charged reportage, and Mark Twain’s Huckleberry Finn. Although this
consensus is certainly meritorious, it mitigates the breadth and importance of Oe’s readings in African American literature. Oe
began reading African American literature—primarily Wright, Ellison, Baldwin, and Chester Himes—after the African-Asian
Writers Conference held in Tokyo in 1961. These readings had a profound impact on Oe’s political and fictional thinking: during
the 1960s, Oe would meet Ralph Ellison, visit Morehouse College and the headquarters of the Student Nonviolent Coordinating
Committee and the Southern Christian Leadership Conference, and write more than a dozen essays, articles, and speeches on
American race relations and the significance of “blackness” to his own works.

This paper traces the input and output of blackness in Oe’s works. I review both Oe’s commentary on blackness as it is
represented in Twain, Wright, Ellison, Baldwin, and Himes as well as Oe’s personal musings on “blackness” as they are wit-
nessed in his essays, oration, short fiction, and a correspondence I received from him in 2010. This genealogical investigation of
the blackness of Oe’s prose suggests that Oe envisioned himself as an observer and participant in black minority discourse and
that understanding his self-styled proximity to African Americana is crucial for a fuller comprehension of the ideological under-
pinnings of his early writings.

11:40 a.m.-1:00 p.m. — Lunch Break

1:00 p.m.-2:40 p.m. — Session 3

SESSION 3-A: PEDAGOGY PANEL [SPALDING HALL RooM 155]
Chair: Shinji Sato, Columbia University

Panel Title: TNEABEROPPHEFHEE] OBEB L ER  RRICHAEZ AT HAEHEF ] (“Critical content-

based language instruction”: Japanese language education for the future)
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THEEROEEHNE . TOHUEIES. BiF. EREHEEDRBRERI (Content-based instruction: Theory and practice)
Shinji Sato, Columbia University, Atsushi Hasegawa, New York University, Yuri Kumagai, Smith College, and Uichi
Kamiyoshi, Association for Overseas Technical Scholarship (AOTS)
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MIMEREFZEZNRE L "TAREROMPINEERE DM (“Critical content-based language instruction”

for beginners of Japanese language)
Jinhwa Chang, Waseda University, and Hideki Hamada, Columbia University
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TRy ZANFv—9 FRACEIBF—LT«—F> I DEM1 (Co-teaching of Japanese pop-culture classes by content
and language specialists)
Noriko Hanabusa and Deborah Shamoon, University of Notre Dame
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fh EROBAREBEBZEEDBEEINEDH A (Teaching Japanese language/culture through theater)
Sakae Fujita, University of California, Santa Cruz
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SESSION 3-B: PEDAGOGY PANEL [WEBSTER HALL Room 103]
Chair: Noriko Fujioka-Ito, University of Cincinnati

Panel Title: “Enhancing Japanese language learning supported by online learning environments”

Instruction using technology has been widely adopted in foreign language courses. According to a report by the U.S.
Department Education (2009), instruction combining online and face-to-face elements had the largest advantage compared
with traditional face-to-face classes and purely online classes. Furthermore, on average, learners who received all or part of
their online instruction performed better than those who took the same course through purely face-to-face instruction. These
results could be interpreted that increased time on tasks and increased learner reflection in online learning environments
through interactions with media help students learn more effectively. This panel reports the results of examinations of various
aspects of online learning to explore why learning environments that use technology are beneficial in the field of Japanese
language education.

The first presenter describes how distance-learning students enrolled in a first-year Japanese class could be supported by
online learning communities using the instructor’s scaffolding and collaboration with peers during a step-by-step process of
completing the projects. The second presenter discusses assessing cultural proficiency, one of the most difficult areas to assess
in foreign language education and more challenging than a face-to-face class, utilizing e-portfolios and the standardized
measurement tool designed for online and hybrid courses. The third presenter explores the benefits and limitations of com-
puter-based Japanese language learning and discusses the results of an experiment that examined the student learning process,
specifically offline-verbal/nonverbal behaviors, in virtual and physical learning environments. The fourth presenter identifies
the pros and cons of online course issues based on a decade of teaching experience. Furthermore, he demonstrates the state-of-
art technological materials and discusses the evaluation criteria of the technologies as well as management issues of distance-
learning courses.

“Support offered to distance-learning students by online learning communities”
Noriko Fujioka-Ito, University of Cincinnati

According to a meta-analysis of online learning reported by the U.S. Department of Education (2009), hybrid instruction, which
combines face-to-face and online components, was more effective than purely traditional face-to-face instruction. Moreover,
purely online instruction offers a slight advantage as compared to traditional classroom instruction. This result indicates that
students can benefit from increased interactions with media, increased time on tasks, and increased learner reflection in an
online learning environment, thereby performing better than students in a traditional classroom setting. However, online
learning communities are not spontaneous; rather, they must be created using good planning, and they require learner
autonomy.

This presentation will discuss how distance-learning students who are enrolled in a first-year Japanese course are sup-
ported via online learning communities in which individualized attention by the instructor and collaboration amongst peers are
provided to enhance student success. For instance, students are assigned activities that enable them to practice basic communi-
cative skills and simultaneously search resources for information and identify and analyze cultural differences through a cycli-
cal relationship using an asynchronous online component that emphasizes social formation. Through the step-by-step process
of completing the projects via the instructor’s scaffolding and a course management system, students were able to increase
their awareness of cultural differences and develop global views. Indeed, the students’ feedback at the end of each term
indicated that interaction with Japanese speakers and with peers in discussion forums was helpful in terms of retaining the
acquired knowledge. The results of the nine-month investigation show that a) students in a distance-learning section achieved
similar levels of ability in grammar, listening, and reading comprehension as students in traditional sections of the same course,
and b) the average scores achieved on oral tests by students in the distance-learning section exceeded those of students in the
traditional sections.

“Assessment of culture in online courses”
Emi Ochiai Ahn, Mesa Community College

The assessment of cultural proficiency is important in any language course, including face-to-face classes, yet it is one of the
most difficult areas to assess. The assessment seems to be even more challenging in online courses, since students have a hard
time showing how they can consistently behave appropriately in the target culture. As Makino (2003) emphasizes, non-
linguistic behavior is important part of cultural proficiency, just as linguistic behavior is.

Many institutions have started to use Quality Matters (QM) for Online and Hybrid Courses to assure the quality of online
and hybrid courses. The rubric is not only for language courses, but for all online and hybrid courses. It was created based on
“best practices, the research literature, and instructional design principles” (2008). Their Assessment and Measurement
standards promote 1) alignment of objectives and types of assessment, 2) a clearly-stated grading policy, 3) necessity of
descriptive criteria for student’s work and participation, 4) sequenced, varied, and appropriate assessment instruments, and 5)
the necessity of self-check functions and timely feedback.
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The presenter suggests using student portfolios to assess cultural proficiency because they can resolve the difficulties
specific to online courses and satisfy QM’s assessment standards. Recent technologies have made it possible for students to
easily create ePortfolios with photos and videofiles, including ones of themselves, which allow students to show their cultural
competence. The ePortfolios are easily viewable and editable among multiple students if collaboration is required, yet easily
protected from the public. This project requires the instructor to clearly state objectives and to provide descriptive rubrics for
assessment. The instructor can also monitor student work throughout the semester. ePortfolios may also be useful to measure
students’ acquisition of cultural proficiency from beginning to advanced stages if portfolios are compared and assessed over
time.

“Benefits and limitations of computer-based foreign language learning: A case study of two novice learners of
Japanese”
Satomi Suzuki, University of Georgia and Georgia Institute of Technology

Distance language courses have been widely adopted in university education. However, little is known as to what role the
student’s virtual and physical learning environments have in their learning process. This presentation explores the benefits and
limitations of computer-based Japanese language learning. Specifically it examines offline-verbal/nonverbal behaviors of
students studying Japanese as a foreign language during a university-level audio/text-based virtual class. The data consist of
videorecording of two focal students’ verbal/nonverbal behavior in front of their computer screens during class sessions (~40
hrs). Student videos were synchronized with archived sessions of online instruction that included the instructor (n=1) and the
other students (n=7) who enrolled in the course. With the microanalytic approach (Sacks et al., 1974), analysis showed that the
online forum for instruction contributed to a turn-taking organization that was characterized by teacher control, where turn-
taking opportunities were frequently determined by the instructor. It was also characterized by disfluency and marked by
lengthy intra- and inter-pauses. However, focal students’ offline behavior suggested that they gained significant affordances
from the online format as well, namely, opportunities to freely vocalize their speech in Japanese in their physical environments
without being heard. For example, focal students took an average of nine turns online while they made an average of 57
sentence- and 43 word-level offline-utterances in the target language during whole-class activities. Data showed that during
online initiation-response-feedback sequences, when nominated students failed to give accurate forms, focal students privately
participated in linguistic negotiation. Benefits include the student’s presence in online and offline environments, where agency
and autonomy were enhanced during computer-based instruction while software features shaped the students’ passive
interaction styles, which limited their online participation.

“Analysis of online materials: One decade of teaching experience in distance learning”
Satoru Shinagawa, University of Hawa‘i and Kapiolani Community College

As technology has advanced, teaching methodologies of distance-learning education have been rapidly changing. When
distance-learning courses started about a decade ago, they were heavily text-based, even though many online activities were
created to be as interactive as possible. Later on, sound files were adapted to supplement the text-based environment. With the
growing use of mp3 players (such as the iPod), the mp3 format has steadily grown to become the standard format for online
sound delivery. The adoption of videos has added a personal touch to the course that has further enhanced students’ online
learning experiences. Recorded video and sound files allowed the students to view files multiple times. This has led to more
opportunities for learning when compared to a traditional class, where students have a one-time-only chance to listen in class.
As a result, using such files has enabled the students to effectively develop their language proficiency in contextualized
environments.

This presentation will first describe how issues of technological materials have been alternating and will identify the pros
and cons of the various technologies used for first-year Japanese distance-learning courses based on the results of the
experiments and the analyses of data collected from student feedback over the course of a decade. Furthermore, the evaluation
criteria of technologies used when creating online materials (such as ease of use, cross-platform, and cost) will be shared.
Lastly, state-of-the-art technological materials will be presented and management issues of distance-learning courses will be
discussed. This presentation will be useful for instructors who are exploring the best design for their distance-learning courses
and for those who plan to enhance regular face-to-face class sessions using online materials.

SESSION 3-C: SECOND LANGUAGE ACQUISITION PANEL [WEBSTER HALL RooM 104]
Chair: Yukiko Hatasa, Hiroshima University

Panel Title: TIRETEEN L IR T IA TR ERBEDL L FHICRIZETHE] (The effects of classroom activities and task

types on oral production and L2 acquisition)
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T, FENORER TR, PREBELARL LTMMZ Z7REZTW, ZATHIRPIIAIHNOT T =0 T OHRER
AET D,

EEEHHFEE EBMORFBICRIFIZE-MRPROAEZFL UTOEFFOREZNRE L T—1 (The effects of
classroom activities on teacher and learner production: Focusing on elementary and intermediate JFL class-
rooms)

Toru Ishizawa, Hiroshima University
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ZHWT, BEGBEHET L PEBEORFELZ ST Lz, TO/ME., My 7XOSBMREZEA L TV DAL, Al 280
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MRERDORTI—IV DT T EFBEORE-EREERDOR S L HKEE L EDT1 (The relationship between types
of pair work and learner production: An analysis of linguistic performance and negotiation of form and meaning)
Yukiko Hatasa, Hiroshima University, and Yukari Fujiwara, Tokyo International University

FATHETIIRT V=2 13XV EROHLZaI 22— a b ZREL, A5 T2 a DB BT 0150 oT
W5 (Gass, 2003; Garcia, 2007; Ellis, 2009) , 7=, BARGEZ MR E LR TIE, XTU—7 ORNEGEST AT E
Rk o THRRDZELMESH TS (Iwashita, 1999, 2004; Mori, 2002) L22L. Zhbid, ERIICIT-T2F 27 D
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927 DEREZVFEEOEMRRHSICEZ 282, (The effects of cognitive task complexity on negotiation of
meaning)
Noriko Kimura, Hiroshima University
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7L - 9RY - TSP EAYTAY - T3V IHBFREBERZEEDREICS X D2 (The effects of pre-task
planning and online planning on L2 oral production in Japanese)
Takako Nakakubo, University of lowa
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SESSION 3-D: JAPANESE FOR SPECIFIC PURPOSES (JSP) SIG PANEL [WEBSTER HALL Room 112]
Chair: Shigeru Osuka, Seton Hall University

Panel Title: TEFIAXREBHENPOHF LVWEARBHEEL ) X227 ADOREM % E X 5] (Thinking about possibilities

for new Japanese language curricula through Japanese for Professionals)

AAGEZZE L W) FEBEOBBECE M A2 ZMNIHEM L, FEELZIEL CVDHEL I, 2L OEREEDOH AR
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BT, BEF - DEF, B, W, T (k% A9 | L5 D . L% (BA - 848 | GRS o
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TEEK - EENEGEFEZENIV X157 LEZHS UT-EMEFERENSDIREL (Suggestions for developing
initiative and self-reliance in Japanese language curricula through a professional’s perspective)
Kayoko Tazawa, Phillips Exeter Academy, Noriko Okimoto, Kamehameha School, and Shigeru Osuka, Seton Hall
University
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TEMERTREROOOBFERMDRAFI (Development of Japanese teaching materials for preparing to learn
specialized subjects)
Yasuyo Tokuhiro and Are Hajikano, Nagoya University
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7o, A EBRRFETIHEBCAEFEFEO R E LT, 8 [BHEEOTOOEMEFRO HAGE] (DVD A, 29 %
BARE L7z, BMBIR EEHR L2 L1%, TEXAMY EBEOERITTIVIEORME/ER L, T HABEHAETORAILH
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'EEREAFRESESEOLOOEBEFEZEHRMDORBEHEL (Development of Japanese teaching materials for health care
professionals)
Shigeru Osuka, Seton Hall University
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Discussant: Maki Watanabe Isoyama, The Japan Foundation, Los Angeles

SESSION 3-E: LINGUISTICS PANEL [WEBSTER HALL RooM 113]
Chair: Polly Szatrowski, University of Minnesota

Panel Title: “Writing and talking about food in Japanese: Evaluation, gender, and style”

The papers in this panel investigate how evaluation, gender, and style are displayed/used as resources in spoken and written
discourse related to food. The data come from Japanese cookbooks and essays about food, a survey on food description/evalu-
ation terms, assessments in sensory evaluative conversations, and stories in natural conversations.

Midori Takasaki’'s paper investigates uses of words that express good flavor in written essays and natural conversations
and gives evidence for narrowing in the gap between and crossover in gendered uses, as well as characteristics related to genre
(written vs. spoken), register (wago, kango, gairaigo), and word choice. Aya Harada suggests ways in which expressions and
style used in Japanese cookbooks have changed over time. She demonstrates that Taisho and Early Showa cookbooks, which
targeted recently married women, have longer sentences and more connectives and demonstratives than modern cookbooks
and were written primarily in wago with a large number of onomatopoeia. Polly Szatrowski’s paper investigates differences in
how the meaning of terms used to refer to and evaluate food varies when focused on individually, in isolated utterances, and in
actual conversations over food. Results suggest that if taste preferences are a social phenomenon mediated through language,
rather than being based on a food assessor’s ranked judgments in individual booths, it is crucial to investigate how taste is
negotiated in the interaction. Finally, Mariko Karatsu’s paper examines how three women repeat and re-contextualize their
own and other’s punch lines from previous stories about food to evaluate subsequent stories about food. They use the
ubiquitous talk about food in their conversation to share one another’s stories and evaluate subsequent stories with heightened
attitude, understanding, and rapport.

The papers demonstrate how written and spoken language about food provides a fertile ground for displays and
negotiation of evaluation, gender, and style.

rEXEEICE T2 ERZEKRI IEBEOFEHALEZEZ— TELWULLW ZHGIC) (On gender differences and the use of
words that mean bimi [good flavor] in written Japanese: Focusing on oisii [delicious])
Midori Takasaki, Ochanomizu University
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FTKIED S BB DORIBEDIKRICD W T, (On style in Taisho to early Showa Japanese cookbooks)
Aya Harada, Ochanomizu University
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“On the use of ‘objective’ and ‘subjective’ words for food assessment in Japanese”
Polly Szatrowski, University of Minnesota

In this paper I investigate how the meaning of words used to refer to and evaluate food varies when focused on individually, in
isolated utterances, and in actual conversations over food. In the food world, categories such as sioppai (salty) are considered to
be objective (gradient), while expressions such as oisii (delicious) are more subjective. In this paper, I report on the results of a
three-part survey that measures positive/negative connotations associated with so-called “objective/subjective” words and
reference terms. The words, utterances, and conversations used in this study were taken from spontaneous videotaped conver-
sations of 13 triads of Japanese speakers, each eating and commenting on three courses containing three to four foods from
Japan, America, and Senegal, respectively. In Part 1 of the survey, | asked informants to indicate whether a list of words had
positive/negative connotation on a five-point scale. In Part 2, they were asked to do the same with isolated utterances (taken
from an actual conversation) containing the words in Part 1. In Part 3, informants watched a video of the actual conversation
containing the utterances in Part 2 and marked utterances that expressed positive and negative evaluation on a transcript.
Results show that even in isolation, so-called “objective” words have positive/negative connotations. These tendencies are
recognized more consistently in actual utterances in context. This shows that one can indicate his/her subjective preference
using “objective” words and suggests that food assessment is a social activity. The results have relevance for cross-cultural
understanding and food science. If taste preferences are a social phenomenon mediated through language, Japanese language
learners need to understand food assessment terms in context. Rather than basing sensory evaluation on food assessors’
ranked judgments in individual booths (Stone & Sidel 1993), it is crucial to investigate how taste is negotiated in the interaction.

“Repetition of phrases from the punch line of one’s own and other’s stories about food”
Mariko Karatsu, University of Arizona

In this paper, I investigate how three Japanese women (A, B, C) repeat phrases from the punch line of previous stories about
food and a restaurant to give an evaluative comment on their dislike/like of food and to evaluate a subsequent story. Tannen
(1989) and Norrick (2000) demonstrated that when an evaluative phrase is repeated in a story, it acquires a formulaic
character, and its effect heightens the teller’s display of his/her attitude, the recipient’s understanding, and rapport among the
participants. Georgakopoulou (2007: 54) reported that Greek storytelling participants repeated short phrases in order to refer
to shared stories or story characters, and the meaning of these phrases was often re-contextualized through their use for differ-
ent purposes on different occasions in the conversation.

In my analysis of food and restaurant stories in natural conversation, I found three types of repetition that varied
depending on the relationship between the repeater and the authorship of the original phrase: 1) A repeats her own phrase
from her previous personal story in her subsequent telling about her dislike of a food, 2) A repeats B’s phrase from B’s previous
third-person story during B’s personal storytelling, and 3) A and B repeat B’s phrase from B’s previous personal story during
C’s personal storytelling. I also demonstrate how the speakers use the evaluative force (which these phrases acquired through
their original use as punch lines in the previous stories) to give an evaluative comment on their dislike/like of food and to
evaluate the current story and, like Georgakopoulou, I show that other participants interpret the repeated phrase in ways
similar to the repeater in the current storytelling. This study shows how talk about food is ubiquitous in the conversation and
how participants utilize this ubiquity by repeating and re-contextualizing punch lines from previous stories about food.
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SESSION 3-F: LITERATURE PANEL [WEBSTER HALL RooM 114]
Chair: David Henry, University of Alaska, Fairbanks

Panel Title: “Twice-Told tales: Re-presenting historical tales as literature”

The fictionalization of actual events could be considered one of the dominant paradigms of modern Japanese literature, encom-
passing everything from folk tales to sweeping historical fiction to ostensibly autobiographical “I-novels.” This panel is
particularly interested in the roles of repetition and revision in turning “historical fact” into “literature” in modern historical
fiction. Philosophers of history have grappled with what distinguishes historical narrative from fictional narrative. If we can say
that a history holds its readers’ interest despite—or even because of—the fact that they know how the narrative will end up,
then perhaps the same can be said for modern fictionalized retellings of familiar histories. David Henry discusses an Akutagawa
Ryunosuke essay on the many incarnations of the semi-legendary warrior Iwami Jutaro and how stories gain strength in the
retelling. Susan Furukawa examines a Taikoki for the “salaryman” set, featuring a postwar version of Toyotomi Hideyoshi who
has traded his military tactics for economic ones. Finally, Kendall Heitzman looks at works featuring bakumatsu statesman-
swordsman Sakamoto Ryoma by Shiba Ryotaro, Oe Kenzaburo, and Yasuoka Shotaro, all of which tap into the same intersection
of history and literature. Although all are stories that derive their power in great part from repetition and intertextuality,
together they represent the wide range of ends toward which such retelling is employed—literary, political, commercial, and
personal.

“The power of popular heroes: Akutagawa Ryunosuke’s critique of Iwami Jutaro”
David Henry, University of Alaska, Fairbanks

In his 1924 essay “Iwami Jutaro,” Akutagawa Ryunosuke considers the seimei (life force) that popular heroes gain through
cumulative retellings. Iwami Jutaro was a semi-legendary figure reported to have fought in Toyotomi Hideyoshi’s service and
died in the siege of Osaka Castle in 1615. But whatever the real history of Iwami may have been, it slowly became lost within
the Iwami Jutaro of popular tales, as all kinds of wonderful and outlandish feats were attached to the warrior and endlessly
retold in oral storytelling, the kabuki stage, books, and even films. Akutagawa sees Iwami as representative of certain Japanese
heroes or stories that have gained a critical mass as they are constantly retold and recycled through manifold media. In
Akutagawa’s analysis, even more than complexity or literary depth, it is seriality—the ability to be constantly retold—that
marks the power of these popular heroes. [ will explore what Akutagawa’s reading has to tell us about the connections between
literary and national imaginations in 1920s Japan.

“Sakamoto Ryoma in postwar fiction: Hero, villain, man in crowd”
Kendall Heitzman, Bard College

This paper looks at three iterations of the Sakamoto Ryoma story, with particular attention to the interaction of fiction and
history. In Shiba Ryotaro’s massively popular Ryoma ga yuku (Ryoma on the Move, 1963-66), the Tosa samurai and statesman
Sakamoto Ryoma escapes Tosa Province to participate in the stunning events he knows are taking place in the world beyond. In
Oe Kenzaburo’s Man’en gannen no futtoboru (The Silent Cry, 1967), set in neighboring Ehime Prefecture, an unnamed inter-
loper comes through the mountain forest from neighboring Tosa, just as Ryoma and his confederates did, to stir up rebellion. In
Yasuoka Shotaro’s prize-winning family history Ryuritan (A Tale of Wanderers, 1981), Ryoma merely passes through in the
background, while the real stars are Yasuoka’s ancestors, assassinating a local leader and following the same path out of the
province as Ryoma before them.

The tensions in all three texts, | will argue, are both internal and intertextual, relying on the same source material, to very
different ends. Shiba embellishes a popular understanding of Ryoma’s life, one derived from a mixture of historical and fictional
sources. Oe uses the same collective memory and turns it on its head to write a counterhistory, while Yasuoka is keen to tell the
stories in its interstices, making sense of sources so scarce or misleading that Kobayashi Hideo even referred to the work as a
“new method of historical fiction.” Taken together, the works point to a destabilization of the boundaries of fact and fiction.

“Hideyoshi as business model: Taikoki and the shifting narratives of a Sengoku hero”
Susan Furukawa, Earlham College

The meteoric rise to power and dramatic fall from grace of Toyotomi Hideyoshi, the great military and civil leader who helped
unify Japan at the end of the sixteenth century, have made him one of Japan’s most popular historical figures. Varying accounts
of his life are often the basis for historical novels, which “re-write” the events surrounding his rise and fall in an attempt to
redefine the Japanese national discourse.

During World War II, Yoshikawa Eiji's Shinsho Taikoki (The New Records of Toyotomi Hideyoshi) painted Hideyoshi as the
perfect war hero with the ideal combination of courage and nascent nationalism. In a post-Occupation Japan intent on economic
ascendancy, however, Hideyoshi became a model for business success. Stories about Hideyoshi, which during World War II
evoked a sense of nationalism in their focus on his singleness of purpose and his desire to succeed for the sake of his lord, were
reinterpreted in the early postwar period to emphasize his strong business sense and leadership skills. Kasahara Ryozo’s
Sarariiman shusse Taikoki (The Taikoki of a Salaryman’s Ascendance in the World) provides the first example of this, with the
story of a young Hideyoshi, renamed Hidekichi, and his first years as an employee at Japan Motors. Kasahara’s postwar saga
about an underdog from Hokkaido trying to succeed in the Tokyo business world highlights a postwar shift toward viewing
Japan’s militaristic past as a distant, sterile model for the boardroom hero who would lead Japan to economic dominance.

Discussant: Marvin Marcus, Washington University in St. Louis
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SESSION 3-G: LITERATURE PANEL [WEBSTER HALL RooM 115]
Chair: Ikuho Amano, University of Nebraska, Lincoln

Panel Title: “Changing topography: Rethinking of Fuukei in modern Japanese literature”

This panel analyzes the theory and practice of fiction among Japanese novelists that attempts to recapture the literary reality in
their cognitive and/or subjective vision of Japan’s changing urbanity between the 1930s and the 1990s, inviting a reexami-
nation of the notion of fuukei (landscape). As Abiko Kazuyoshi stated it in Fuukei no Tetsugaku (Philosophy of Landscape, 2002),
an ongoing discussion of fuukei, whose ontology still remains to be seen, has extensively been subdivided into diverse notions,
such as landscape and cityscape, as well as imagined scenery (shinsho fuukei) that can also relate to the notion of gen fuukei—
an image that can be envisioned subjectively, nostalgically, or in the form of collective unconscious. Focusing on three novelistic
examples of the cognitive vision of modern cityscape, the panel will reveal how the novelists’ subjective visions of it develop
into their theory and practice of fiction and what kind of genres, styles, and forms they attempt to promote.

Ikuho Amano explicates the discursive aggregate of narrative devices within Orikuchi Shinobu’s Shisha no sho (The Book of
the Dead) in 1939, arguing that the ineffability of the topos seeks to preserve the primordial human experience of religiosity.
Yoshihiro Yasuhara delineates the development of literary topos in Japan’s urbanity, highlighting the peripatetic protagonist in
Ishikawa Jun’s early works, as a pivotal character in the self-reflexive project among various novelists in the changing cityscape
of Tokyo in the 1930s to the early 1950s. Raechel Dumas considers the use of cityscape in Kirino Natsuo’s 1997 novel 7 27 |+
(Out), underscoring its eminent concern with production and consumption, not only as economic activities but also as oppres-
sive ideologies to which her characters are subject both within and outside of the production-driven capitalist sphere.

“Panorama of unmediated vision: Orikuchi Shinobu’s poetics of syncretism and topography in The Book of the Dead”
Ikuho Amano, University of Nebraska, Lincoln

While the urban space affords articulation through material reality, it simultaneously imagines a rural counterpart. Modernity
reifies urbanity, for example, in the cityscape of Tokyo visually catalogued by Maeda Ai’s writing. Yet it also opts out of rational
configuration of time and space, and fictionally reanimates a spectacle of rural space situated behind our cultural oblivion.
Orikuchi Shinobu’s Shisha no sho (The Book of the Dead, 1939) does the latter, phenomenologically crafting in narrative a topos
dislocated behind the absence of traditional religiosity. A fictional episode of Prince Otsu’s postmortem attachment to a shaman,
intermixed together with a cult of Mount Futakami (today’s Nijozan in Nara Prefecture) and Nissokan in Pure Land Buddhism,
Orikuchi deconstructs the topos as a signifier of nativist ethos.

By virtue of primordial vision, the shaman experiences intimacy with Amitabha Buddha, who also appears to be the appari-
tions of Otsu and Mount Futakami. The tripod suspends a linguistic articulation of the topos and reenacts the site of primitive
syncretism. In turn, Heijokyo, juxtaposed to the ambiguous image of Futakami, consciously renders modern political/material
realities. Setting aside the determinist reading model, which interprets Orikuchi to be a proponent of postwar nativism, this
paper sheds a new light on his heterogeneous narrative elements, such as oral performance of legends, prosopopoeia, the
scripture of Lotus Sutra, and Nissokan. The collage of these destabilizes the physical space and replaces the mountain’s semiotic
function with an unmediated experience of something uncannily sacred and ineffable. Borrowing debates on representations of
religious experience explored by Steven Katz, Wayne Proudfoot, and others, my presentation disentangles Orikuchi’s narrative
design of the topos, whose enigmatic outlook seeks to retain an immediacy of human interaction with the space situated
beyond the horizon of pragmatic functionality in language.

“Urban cartography in fiction: Ishikawa Jun’s metafictional quests as a quasi-utopia from the 1930s to the early 1950s”
Yoshihiro Yasuhara, Carnegie Mellon University

Various attempts at theory and practice of fiction among Japanese novelists emerged around 1935, with the protagonists
reminiscent of the novelists themselves in the stories of troubled creative process. In their perception of the changing cityscape
of Tokyo as an urban metropolis, those novelists strive for alternative tropes and styles to the existing literary formula. The
subjective vision of the protagonists, however, is not necessarily solipsistic in a nostalgic return to the past or a mythological
utopia. Rather, it envisions various versions of quasi-utopia within the reality of Japan’s urbanity, remapping the locales of
historical import in the former. Ishikawa Jun (1899-1987) most notably sustains such metafictional endeavor from the middle
of 1930s to the beginning of the 1950s, wherein the protagonist of Ishikawa’s literary works gradually shifted from the first-
person narrator to the third-person character, signifying the alternative direction of postwar Japan.

This presentation examines how Ishikawa recreates the locales as focal points in his early works—*“Kajin” (1935) and Fugen
(1936)—to his avant-gardist novella Taka (1953), along with his 1951 essay “Fuukei ni tsuite,” an essay that recognizes, but
departs from, the legacy from the Edo artists’ relation with nature, pointing to modern artists’ possibly new tropes and styles—
haiku no sanbunka (literally, reformulating the haikai aesthetics into prose/fiction)—to cope with the worldview beyond the
traditional concept of landscape (fuukei). Ishikawa argues: “There is no a priori landscape. Prose broke with Poetry, what the
invention of machine/technology (kikai) repudiated the traditional concept of landscape.” If the legacy that Ishikawa finds in
the traditional concept of landscape centers on a journey on foot, Ishikawa’s stories, set in the cityscape of Tokyo, call our
attention to peripatetic protagonists, repositioning several locales in his creative process toward the alternative reality to
Japan’s existing urbanity during approximately two decades.

“Topographies of precarious labor in Kirino Natsuo’s Out”
Raechel Dumas, University of Colorado, Boulder

Kirino Natsuo’s 1997 novel 7 77 ; (Out) critically engages with a number of issues pertaining to the evolving topography of
labor relations in contemporary Japan. Situated around the lives of four urban Japanese housewives, as well as a number of
other characters who occupy peripheral social spheres, the narrative attempts to underscore the ways in which recent eco-
nomic trends toward the expansion of wage relations and flexiblization of employment have served to solidify, rather than dis-
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mantle, the problematic relationship between Japanese labor practices and modern identity politics. Specifically, Out is con-
cerned with the realities occupied by Japan’s growing population of precarious laborers, a group comprised largely of both
Japanese women and male and female immigrant workers. Japan’s late capitalist efforts to both integrate women into the
workforce and take advantage of the cheap labor made available by globalization, Kirino suggests, have served to complexify,
rather than alleviate, the nation’s long-standing socio-economic inequalities. Kirino tackles these problems via her visceral
depictions of the various spheres of precarious labor in which her characters participate, devoting particular attention to the
bento factory around which the lives of Out’s housewives are situated. Throughout the course of the narrative, the factory
comes to function as a potent ideological force as the harsh conditions under which its laborers are employed are persistently
juxtaposed with the bleak cityscape of Tokyo, wherein each of the text’s characters is forced to negotiate his or her own identity
vis-a-vis the suffocating weight of modern-day capitalism. Thus, this paper examines Kirino’s use of cityscape in Out to
underscore her eminent concern with production and consumption not only as economic activities but also as oppressive
ideologies to which her characters are subject both within and outside of the productive labor sphere.

Discussant: Joel Cohn, University of Hawai‘i, Manoa

SESSION 3-H: LANGUAGE AND CULTURE SIG PANEL [WEBSTER HALL Room 203]
Chair: Rika Ito, St. Olaf College

Panel Title: T/NREBRKZIZBIT2EH L XA TO CBI DEEHRE | (Working toward CBI at the department level in
a small liberal arts college)
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“Integrating language and culture in an Asian Studies department: Some strategies”
Phyllis Larson, St. Olaf College

This presentation gives an overview of the ways in which an interdisciplinary Asian Studies department is working
collaboratively, involving language and non-language faculty, to infuse academic content into language courses and language
content into disciplinary courses, across the curriculum. Our department has 12 faculty members (some are not full-time), half
of whom teach primarily Chinese and Japanese language courses and about half who teach non-language courses.

Initially, the department used a Freeman Foundation grant over a period of three years to develop an Asian humanities se-
quence to provide students with an introduction to the study of Asia, while intentionally linking the sequence to language study.
This is our Asian Conversations program, a sophomore-level sequence that we describe as three-plus-two: the three courses
(fall semester, January term, and spring semester) taken by sophomores that focus on the journey of ideas, goods, and peoples
in East Asia and the two additional Chinese or Japanese language courses students take simultaneously in the fall and spring
semesters.

Subsequently, the department used a grant from the U. S. Department of Education to deepen the links between language
and culture in non-language courses and to integrate more content into the language courses, using the insights of content-
based pedagogy to guide our efforts. The grant has also allowed us to develop international internships for our students. These
are four- to six-week summer internships in various sites in Japan and Taiwan; seven students took advantage of this oppor-
tunity last year.

We outline the strategies by which we have fostered department support, among both language and non-language faculty,
for a significant curricular change that emphasizes the value of constant interaction between language and culture, and by ex-
tension, constant interaction between language and non-language faculty in designing an effective, Asian Studies-based, liberal
arts curriculum for our students.

THEAKRZEADA VI E1—EIR/TF37 14y (RIFFEN) REZMODANEHBXRTED Y 5 XADEHM.
(Ethnographic interviews and ethnographic observation in an intensive winter Asian Studies course in Japan)
Rika Ito, St. Olaf College
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MIRJLARIVICEFZDE /AT UVERDI SR SEBUAD Y T X, EIC Asian Conversations Program % &=
U T. (Culture/content-based instruction at the beginning-intermediate level: Asian Conversations Program)
Hiroe Akimoto, St. Olaf College
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MIRLARILICEF R/ AV T VERD I FANDEHH1 (Culture/content-based instruction at the beginning
level)
Tomoko Hoogenboom, St. Olaf College
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2:50 p.m.-4:30 p.m. — Session 4

SESSION 4-A: PEDAGOGY PANEL [SPALDING HALL RooM 155]
Chair: Suwako Watanabe, Portland State University

Panel Title: “The role of context in the development of grammatical, discourse, and pragmatic competence”

This panel advocates for the importance of context and contextualization in Japanese language instruction by presenting
research findings on the topics of role-play as instructional activity, cohesion in written discourse, use of a grammatical
construction of transitive/intransitive verb in compositions, and advice-giving. The first paper examines oral exercises found in
Japanese textbooks and analyzes recorded spoken data of JFL learners’ performance of role-plays to demonstrate how
insufficient contextualization may lead to unnatural and incoherent conversation. It calls for the need for instructors to
critically contextualize oral exercises in textbooks. The second paper sheds light on cohesion maintenance in written narrative
by comparing Japanese natives’ and learners’ use of cohesive devices and topic management strategies. It contends that the
notions of cohesion and coherence can be taught effectively only when they are presented in context. Similarly, the third paper
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analyzes data from JFL learners’ compositions to examine their use of transitive/intransitive verbs. The examination of the
lexicalization process (from idea to word choice) reveals that the choice of transitive/intransitive is closely related to
contextual information that is embedded in the composition. The fourth paper brings forth the issue of pragmatic
appropriateness in achieving the speech act of advice-giving. The authors show the effect of contextual factors (relationship and
topics of advice) on the way Japanese natives give advice and suggest the importance of considering the differential effects of
such contextual factors in instruction.

The four papers reiterate the critical role of context and contextualization in teaching how to communicate in Japanese,
which is often neglected in textbooks, and suggest instructional strategies to facilitate development of communicative compe-
tence in the areas of writing and speaking. With its special focus on the role of context, this panel will be an additional contribu-
tion to the discourse-centered approach to language instruction (Jones and Ono, 2005).

“Context as a guiding resource in teaching Japanese conversation”
Suwako Watanabe, Portland State University

The role of pragmatic competence is undeniably important in conducting everyday interaction (Thomas 1982). People rely on
pragmatic knowledge and sociocultural norms to carry out conversations as they maintain amicable relationships. Such
pragmatic knowledge serves as a resource for speakers of the target language to conduct day-to-day routine tasks that involve
verbal communication, and members of the target culture draw on various factors that are available in the surrounding context
to build pragmatic and sociocultural competence.

Context embraces an innumerable number of clues that guide communicators in making sense out of an interlocutor’s
utterances. Christensen and Warnick (2003:74) emphasize the importance of contextualization in presenting dialogues.
Context includes such elements as identity, role, and social status of participants (and relationships among them), shared back-
ground information, setting (formal vs. informal), purpose, and time of communication.

How is context integrated in oral exercises in textbooks? An examination of oral exercises in Japanese textbooks shows that,
for the most part, they lack contextualization. An explanation of a situation is sometimes provided, but these typically fail to
identify who the interlocutor is, why the conversation is initiated, when it is taking place, and when to close the conversation. A
preliminary analysis of data, consisting of two learners’ performance of role-plays from textbooks, indicates that students may
repeat the same question-and-answer framework with simple vocabulary substitution and experience awkwardness stemming
from the fact that they do not know what course the conversation should take and when and how the conversation should be
terminated. Moreover, pragmatic failure (Thomas 1982) may be left unrepaired.

In this presentation, I demonstrate problematic consequences of unrestricted oral production by showing excerpts from
role-plays performed by learners and suggest instructional strategies to guide learners in how to perform a conversation in a
pragmatically appropriate way.

“Teaching cohesive devices in context”
Miho Fujiwara, Willamette University

As Japanese language teachers, we all know that some of Japanese language learners’ (JLs) compositions (written discourse)
are more difficult to follow, even though the sentences are all morphologically and syntactically well-formed. According to Kim
(2006), previous studies claim that this difficulty stems from a lack of cohesion between two sentences. These studies suggest
that JLs should use more synonyms (Kuroiwa 1994), anaphora and conjunctures (Tashiro 2005), and ellipses (Tsutsui 1995) to
form a better intersentence cohesion. These items that JLs should learn are cohesive devices that Halliday and Hasan (1976)
claim. Japanese language teachers would agree that we need to teach these cohesive devices to make JLs’ written discourse
easier to understand, but the question is how to teach them. Unlike “hard rules” at morphological and syntactic levels, it is more
challenging to teach how to use these cohesive devices. Discourse-level phenomena are usually governed by “principles” and
“preferences,” and these preferences change depending upon the context.

In this study, in order to compare Japanese native speakers’ (JNSs) preference in forming cohesion with JLs” in the same
context, 10 JNSs and 26 JLs whose mother tongue was English watched the same five-minute episode of Pingu, a Swiss clay ani-
mation, and were asked to produce a written narrative (i.e., synopsis writing) of the story. Based on the results of this com-
parative analysis of JNSs’ and JLs’ written discourse, I will claim that, besides the cohesive devices mentioned above, JLs should
also learn how to maintain the center (topic) of the discourse to form cohesion between two sentences to make their discourse
easier to understand. Showing the analyses of the data, I will also demonstrate that we can teach the effective use of these
cohesive devices only when they are presented in context.

“The role of discourse in the acquisition of intransitive /transitive verbs by advanced learners of Japanese"
Sanae Eda, Middlebury College

Textbooks for beginning and intermediate learners of Japanese typically deal with the notion of intransitive and transitive
verbs by presenting verbs that form semantically related pairs to illustrate the point. The focus of instruction on intransitive
and transitive verbs, however, rarely goes beyond the mastery of these lexical items in isolated sentences. Little has been done,
therefore, to examine the acquisition of intransitive and transitive verbs at a discourse level.

In order to examine the acquisition of the use of intransitive verbs by advanced-level learners of Japanese, I collected a total
of 209 tokens from 231 compositions written by 39 advanced learners of Japanese. The analysis reveals that advanced-level
students frequently produced sentences that were well formed in isolation, but unnatural or awkward when placed in
discourse. For instance:

(ZORIATE o E, =2 —RAERELHED 2380%F ¥ AEZ 9

T, KORAIZRDHIE LT

Although this is a well formed sentence, the student talks about him consulting with a group of friends prior to this, and it
sounds natural here to use “kimari.masita” (intransitive) rather than the passive form of “kime masita” (transitive). In this
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presentation, [ will analyze the source of unnaturalness of the misuse of intransitive/transitive verbs in discourse from the
perspective of lexicalization and discuss its pedagogical implications.

“Advice-giving strategies in context”
Noriko Iwasaki and Junko Matsunaga, University of London (SOAS)

Many language textbooks today are communicatively oriented, aiming to develop students’ communicative competence. How-
ever, it has been pointed out that many of the “communicative” materials and activities in textbooks are designed to develop
students’ ability to perform information exchange and daily-life transactions (e.g., Byrnes 2006), neglecting interpersonal and
affective aspects of communication. When we use language, we take great care to establish interpersonal relationships by pro-
viding rapport or by performing potentially undesirable actions (e.g., requests, disagreement) amicably. In this paper, we re-
port how L1 speakers of Japanese express opinions (interviews) and give advice (role-plays), and we discuss the importance of
contextualized discourse-level instruction of such speech acts based on comparisons of textbook dialogues and our
interview/role-play data. In particular, we focus on advice-giving and exemplify how contextual factors such as topics of advice
(health, work/study, daily matters), social distance between the interlocutors, and social status of the advisee matter in the
ways Japanese speakers give advice. The data were collected by asking 25 native speakers living in Japan (ages 19-25) to
perform role-plays. Each participant performed six contextually different role-plays, yielding 150 role-plays in total. It was
found that advice-giving strategies differed greatly depending on the context, reflecting the speakers’ attempts to establish
desirable interpersonal relationships, which sentence-level instruction fails to address. For example, when giving advice related
to the advisee’s health, native speakers often expressed their concerns about the interlocutor’s health—Daizyoobu desu ka (Are
you all right?) or Tyoosi ga warusoo desu kedo... (You don’t seem to be in a good shape)—before offering advice. Moreover, it
was found that the linguistic forms used in textbooks and role-plays differed. In role-plays, advice rarely occurred without such
hedging expressions as to omou, n zya nai, kamosirenai, and kana, indicating speakers’ attempts to promote interpersonal
relationships.

SESSION 4-B: PEDAGOGY PAPERS [WEBSTER HALL Room 103]
Chair: Michio Tsutsui, University of Washington

MFL 2BEDTERE dynamic written corrective feedback &BIFAIDIEM S & DR (Correlation between dynamic
written corrective feedback on JFL students’ homework and accurate use of particles)
Yuka Akiyama, Boston University (research), and M. Fleshler, private statistical consultant (data analysis)
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THEZEFEEDLOOEREBE KV ILBHMDOBFE —A Dictionary of Basic Japanese Grammar |[CEEMUL e —20 T
Y DYER—1 (The development of self-study drill materials for basic Japanese grammar: A grammar workbook
based on A Dictionary of Basic Japanese Grammar)

Michio Tsutsui, University of Washington, Shoko Watarai, University of Michigan, and Yoshimi Sakakibara, University
of Michigan

SUEER/IEFEEZIILO LT AAFEEMRGE I OM L EEBIZEBEL TS (JIIN#%—2005, FEDHHE2005) , FFI2 A
SHEOBEBITFEEIZE o TRAIKRT, ZHITET, UIREBTORBESL R LZE L TIThIL TS, LiL, BE
[T TR SR 2 AT BB T 2R REHIIF T, REOFEFEZITTH, HDHWITENLL I > TH & - 7= 30k
. REEREEMARNES & T oo FHEEEHT TV 5,

CORMBEOERRNITI2oH B, IEORE L, ELWT 3+ —b7 P2 AR LERATAEEDRESE TH 5,
BB IZIE LW SIS TR LSS, BEEIHHET TR+ Th 5, T Es#Se Es S, EHEHZ S
DOHBENRMETEN, BELRIEBIIFEHFICL>TERRDTD, F - EROBMDPBEENTEDRLEEZHKLEDD1T
LU,

FREOMBEERRT D720, FEENEOHVIEEZEE L, ERLERSIEOEE LEHRDOM ExXNns BE
BMERBEPTH D, UTIEEDOERRFETH D,
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CEEEOE VB CE130EEO R AR EY 2 — AR TR, Tk 0 FEFIIHVEE 2 EhRIcEE X
Do
A EH CTIEEAROFEBESRE SR OBE . 2265 5 CORFEME 2 &2 EBrIciRit, oA LiFhX
WLV SEEBEO O ORENEZRL TE 5,
BRI AT —RA v MM ERRET 58T, BiAHF EHE DL OO SUEME M L —MEE T, ST —K
A 2 B TIESCF - BRI & B AR A S DR TR R B MEN, 25 - ERRR I Om BN D,
RETIERAARINEZRRLOD, KBMOFHEEAY v MTHOWTI L 5,

TERLANIEZBATHEEFZEE OFERET7EAAY M (Assessing learning outcomes for “post-basic Japanese
language learners”)
Kimi Kondo-Brown, University of Hawai‘i, Manoa

ATINEET D THERBL NV EZBITEAED ) 27 2D OOHMA [B %] (Framework for Post-Basic Japanese
Language Curricula [draft])] Ti&, T[ZEBEL~NVE2BEX7ZHARETFEE) OHEE B ARFEREE L ~L (benchmark) % |
ACTFLE BN EE TV O B F LUV ERE L TWD, AR TIE, £ _SHBEE PR CEFERE STV D PE AR
7t A A | (learning outcomes assessment) % ¥ 5, JEFERIREGEE DUKE O KT HARGE 2 ZFRME L T8 Lo
R, TE#LALVZBIT-AAREFEE] PFOPRT LV ERIZEL TWDLDNE I 1k, BiffIIICEREZ ST
THA L7z, T —2 1%, 20074E8K & 2009454 O WK E O FE RIS TUE S iz, 20074EF0F I, B AGE—4F01
W2 — 2 (1st semester) D FEEFERE (N=1734) X412, REMIBK—» A%IZ, STAMPHUE7 A b =PI
L7-, A7 A MIACTFLSERE I EHEIZE L THB SN a2 v Vo — X IS8T A | (computer-adaptive test) T, #fRix
PR ET I L > T SN2, ZFEZO2009FF LMK TR, BARE F% Y = — X (4th semester) DFEEHFLH
(N=102#4) ZxdRIZ, R7T A FERUCEATTEMLUZ, £ LT, FRFICT ERME L THAELE LkiE
DT A MERIZE LTI, #EWrA95 4T 217\ (longitudinal analysis), ZALLASAOWEERF O T A S ERIE, BRS04 L
7z (cross-sectional analysis), HMEWTHIZIAT DFER. A AGE—ERTIR) O DR THIRR L~ EHE SNTFEE DL A
HAGE AERHIE TR ORE ST, 27 < & b PR T OFMNTERL L TN EBnhoTz, MErmaHr T, R X
D IRAERDF STz, ABFZEFER TR, RFEEDORHERITOFEMEMET 2 LI, ATIO TEEME L~V 22 72 A ARGE
BV FaT LDHORME | 2B BT LI FEHERT A A Y PO L ERICOWTERT S,

“Be informative and engaging: Teaching advanced JSL learners to manage discourse pragmatic challenges”
Dina Yoshimi, University of Hawai‘i, Manoa

Researchers in Japanese language pedagogy have increasingly noted the importance of a discourse-pragmatic perspective for
JFL learners (Ishihara & Tarone 2009; Jones & Ono 2005; Mori 2002, 2005; Utashiro & Kawai 2009; Yoshimi 2001). This
research, as well as research on instructional pragmatics, has also made it increasingly clear that an advanced-level curriculum
must incorporate awareness-raising and explicit instruction of preferred practices for discourse organization and pragmatic
resources for maintaining involvement in interaction.

In this study, we report on instructional practices used and the corresponding learner performance in an advanced JFL oral
skills class with a curriculum designed to prepare students (n=12) for interactions with non-familiars in (semi-)formal
situations in conjunction with the pursuit of employment opportunities or continuing educational endeavors after graduation.
We identified two areas for instructional focus: 1) the use of “maeoki” as a means of establishing and maintaining discourse
cohesion and coherence within and across turns at talk and 2) the reduction of “iikiri” and increased use of stance markers to
enhance orientation to and engagement with the “aite.” The instruction incorporated a significant consciousness-raising com-
ponent. Learners used internet-based courseware to construct a digital portfolio of interactions with near-peers, community
experts, and mock employers, submit reflections on the efficacy and appropriateness of their talk, and incorporate online
instructor feedback into subsequent (recorded) interactions.

The results demonstrate that both use of “maeoki” and reduction of “iikiri” were amenable to instruction, with learners im-
proving their ability to participate in semi-formal interactions in socially-engaged and communicatively efficacious ways. Fur-
thermore, an examination of learner reflections and learner responses to instructor feedback demonstrates that the awareness-
raising component of the instruction was crucial to the learning process. We close with a discussion of the implications for
advanced JFL instruction.

SESSION 4-C: PROFESSIONAL DEVELOPMENT SIG PANEL [WEBSTER HALL Room 104]
Chair: Hiroko Harada, University of Alaska, Anchorage

Panel Title: T~T 4 v 7 « 2=y b 77u—F : 2000 @fkE I AFHMABEOEELERRE] (2010
Fulbright-Hays group projects abroad Japanese teacher training program in Urawa: Implementation and outcome of a
thematic unit-based approach)

CORFLTIE., T2 P — RO ANMBEBE RSOt~ T 4 v Y 2=y h e TR —FEERE RO ARED Y
TATOFEKREZBL THENT D, 201048, HERILHEOEBERZ IS T— 4 A O B ARGEHH O 720 OBk BRTHE D
1Tbi, 204 OK-16DKE B AFEAMMAHEIE SN, HHETIRERL, E~T 4 v 7 « 2=y NOHEMBAZICE Y AT,
SMEILZ Z CHESNTZEM 2B BIECISH L Th, RARA TR, ZOXRENHED EE & R L4 AND LFEEHES
MEBNFEERT S, FEOMEIHE, BT 4 v 7 - 2=y NEHEMBEARICEALIZHEOHMEZIZ LD, @ ( THA
OEXAL] ) RFOBFEOHAFEDO 7 7 A ( IFAXI) 2L TEFRIT] ) . KFELVLVOETRAAARFED, 3
DDRBPSTZVL_VEGHETOE~YT 4 v « 2=y NOHABREZHKKT D, 21 AX VOV IALR AR~ T 1 v
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7 ea=y hOHE, FrL oy, SETOSHEHE LOME, 2L OHRERZEIZONT, tMOLAEF LR TER
DL L LTz,

vy TF4vy - 1=y MEBZET—ILE UTcHAXEHREHE) (Professional development for creating Japanese
thematic units)
Yasu-Hiko Tohsaku, University of California, San Diego

tvT 4y 2=y M EFHEERFICE ST — <, %5wmh5/7%%k’ﬁ)%:?A%ﬁ%#éﬁﬁ?ﬁm
—FThHD, ZOTTe—FEHAREOI TATHI ZLIZLY, BARELEVIHREZEX T, EPLOHBONELZTD A
iz, BARBEBHEONEZHFEHDSONE, RBEEBEEOST VTR TE, FHRFILL > THARBEEEN X
WEBERRLOILRD, 7T AV AHAEISHESE (AAT]) 232010452, HFERICEMOEBEARRESE TE/BLZ1 » BOAAR
FBHEIOZOOREANPR T /7 AT, BABAGIMEZSE~T 4 v « 2=y bEBRBTHIENT—LD1OT
bol, RRERTIX, ZMERE~YT v - 2=y bOEV I, W, TOBRRZIML, REIIERT D 72000
ORI FaTbERT, DROBREBEMEZEL DO, T—<BRIHEED, Ly AU TTI=00 VY—RINE T2
JaP— AR EOPHEONEZ R L, BMENRED L IR T o AZ2~T, #MEZRFEL TV o2 E Ry, B~y T
47 s azmy MIFEBREOKA R=—X %Wt oIl W e —FTho L, FEREOESEDOEEREAH, bk, 77
JuaTilo T I v—%E@bbDIL BN THD, HHETIZ, ZOXoRiEHN., VI —%2 DX HITBEEL TV
S MELEZT, £, BAI 1&Hmfbf®ﬁ%&“9ﬂﬁéﬁﬂb AARSE, AARMSICE#ELZY vV —2%
NEL, ZNEHEMOPIZEY AND X i Uiz, 1B LEZEM Iwikilc 7 v 77— R L, Bk LEE#RIOH=ETT<Ic
X2 L2 LED, ZhOFHEIGT 7 EATEDL L)L,

e¥Fsvy - 1=y b THEDEXL: Z&T#EDZKME) (Reflection on my thematic unit, Japanese “food” culture)
Harue Sakuma, Torrance High School

LIEDE | AATJEBERHEGOTHMER THAR T Tu—F (k=T (v 7 - 2=y b ZEBICEROBECH L THT
DEAR, B, WHFHREERENT D, SEBRIMLED 2=y b7 —<i% TRXE) T, 1) SiWEOE, 2) 120060
FEORER, 3) BUEDRNE L ZDREHA)T 7 AF X —DNRT A 5RDNT VA GVREDNT VA, VAERES, 8)
i A XDENEOH T My 7 Ob e —HDOEIAIEY %3 L, Critical Thinking Essay TiZ7 A U U O i [
EHD, TITHRAR L2 A3 22T 4 —ICEIBETEINEEZEZERLTHLHEIZET, Z0a=y FEEKRSE
5, ZDET 4y 2=y bEBLT, EENSETO [F5%) OBZN LT, RE, 3&%, Bh, 208
FCEHOWAIRT TV BBRAERETS, 2 1 HROZAFALEZBBRICHRV AL E~YT 4 v 7 2=y FOT T u—F
FIREIZIMYD ANDZ LT, BABICBOW THOAFEOGEEREER), b, ITCV 77 —DOFERNARETHL Z L%
R Lz,

TevTFa4v Y -y bk  BREZPRKE T DHE (Textbook vs. thematic unit: Common objectives, different
approaches)
Hiroko Harada, University of Alaska, Anchorage

WHECHATEE~T 4 v c 2=y b - T —F% —ZHW—o0D7T— '?@fu’i%zbfﬁto Loyt NP A&
) OFIZAENSH17E T, T —~ I fE%ﬂﬁ?ﬁJ LLE, TNEWLS OO FE v 710, ey ZiIchbE T L
—EE), EAD U —FEMV AL, FHOEYNNETXTOI FANEEL Z ®T—7 HGo¥, VT7ADT VT 4
BT f—, 74X, 5, TA 2T RTCZOBRTIToZ, ZORLOBHO—2F#HBEICay fe—LEnTIic
BRI EOSA L GEREH D) Z L, T at N e AZ UL —RDSC ETNV—LDE T Y ) I—ICESOTHREEMHR L, 1§
WMEED CHMERDLZDICT 7/ ay—%Fn, 77 v 7K — FOWIKIIZZ V—TE-R— s 7+ VA4 EHADER—
F 74 U AZER L TH7, Z DContent-based learningZ i L CHAENANTE L& o Thic, BHROHKREDZ F
ATIERZABRWFEDORBNZRFEEZRRATLHILHTE, FHOKDLYITE [~TEDL91TkoTz) EWVWIRENRRESL
Nz, R, XEPL, BREPLOE YT 4 U ZITENTHWD AT E X VHEICE > T, REFY LU P07 Th
Sfc, BRAMZ®L TRFPOFHEFFHEITHIT D L0 2HA) 7 Content-based 7 U F = T AT OWTHF L2V,

“Thematic unit-based approach to teaching Business Japanese”
Priya Ananth, Middle Tennessee State University

Using thematic units as a way to introduce content-based materials in foreign language classrooms is fast attaining widespread
recognition. Using this approach, students receive an in-depth knowledge, both theoretical and practical, about a particular
theme in the target language. This past summer in Japan I learned how to use this approach to teach Japanese language and
culture using twenty-first-century tools and technology.

The objective of this paper is to demonstrate how [ have incorporated the thematic unit-based approach into the
curriculum of an intermediate Business Japanese language class. The paper will describe a series of lesson plans and classroom
activities around the theme of “Business Culture in Japan.” The activities prepared for each stage have been designed keeping in
mind the National Standards for Learning Foreign Languages, as defined by the 5Cs (Communication, Culture, Community,
Connections, and Comparisons). The execution of the activities will cultivate the advanced learning skills of analysis,
application, creation, and evaluation, as postulated by Bloom’s Taxonomy. The activities will also offer an opportunity to the
students to use technology and tools of the twenty-first century, such as wikis, Google docs, web quest, onsite interviews and
surveys, etc.
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This project stands as an example for introducing content-based curriculum (content in this paper=business culture in
Japan) by employing the tools and technology of the twenty-first century using a thematic unit-based approach in foreign
language study.

SESSION 4-D: SPECIAL INTEREST GROUP (SIG) AND SECOND LANGUAGE ACQUISITION (SLA) PAPERS

[WEBSTER HALL Room 112]
Chair: Motoko Tabuse, Eastern Michigan University

TBRZBANV—Iav 7O 7 LICEFETS JHL REOYEBELNOREICDWT,) (Narrative development in young
JHL learners in a Japanese immersion program)
Masako Douglas, Hiroko Kataoka, and Kiyomi Chinen, California State University, Long Beach (Japanese as a Heritage
Language SIG)

AFEFTIE, KREEYEFEESTEIC S D A/ N Otwo-way A ARGEA ~— 3 7 a7/ T MIESET LK B AGEJHL) IR
HOWGEFEM I ORFEELTR LR ERET D,

AWFSETRO3EA NS5 + 1) JHLUREOWIEFEL HOMOORIE, 2) JHUEREOWEEEL 1L, F7 w7 J Al
EETDHEEE LCORARE(JFL) 2 2SREOWEREE IOk, 3) JHLREOWEEH HOREL . FESHERE
DFR DML, ABFIEIE, SR H/NESHFAEE TD2414 O #E (JHL11144, JFL13044) Zxf% & Uiz, WRBE )
DHEIZ DT> TIE, 4ZENLRDBIIOVTOFEZES X A7 252, 200950 £201045H ([ZF LigzfioT, 7
— A REEIT T, o, REBOFSHERELZRAL-D, 2EAOT —FEEKIC, BEEZ REOFEEIZEAR L,

WIREPEH N ORI YE & U Cld, ABFFEDOAFZEE 23UCLA Center for the Study of Evaluation ¢>Elementary Narrative
Analytic Scale & AP Japanese Language and Culture Examination?® Narrative RubricZ 527 ¥ A F Z A4 7', 7% 2 MEK,
FLORE, SEMA (ETLET) O4HEEEEDLV—7 ) v 7 RS L, ACTFL® K-12 Performance Guidelines
(Novice- Pre-advanced) % (234l L7z, FFMICE L Tk, 3AD L —F —RN4_RCOWFEL G, B ETLUL ik
E LT,

T =X =3 ClE, ANOVAZ W T, EIC K 53& 0 EJHL/JFLIC X 2@ WS WREEH 112 t@&ﬁﬂéﬁéw%@ﬁ
L, =7V v 7k oTHER a7 L SHEREFAEDOEA & OMPABMREZHRGE L., I 612, MEREHTIOREL
SHERERAECDHHLEFESHERREOIEIIEARER L OBRKROSTI 2B Z ko172,

AR BIL, BEMERED TH L RIFESEDOA ~—Va 070l 5 AIBIT AMAEORELPET 572D D
—BheRneEZ D,

rzZ &IFDERFEEHAEX{Es (True identity of women's language and Japanese culture)
Mayumi Usami, Tokyo University of Foreign Studies (Language and Culture SIG)

ARFTIE, BARBOFEMNGIORAZHHAT I LICL-T, P2 F— - AFFuX—0n, EOLIICARED Wb
WHELZEIE] ICERRASNTVDENENI ZEEH LD, T LT, WL OLOBHARHIITICE SN T, AAEO VDY
% Tz X)) OFEMREF, EBICALER MERTHZ 813 2oTiER<, TEROBARENS, WEMREROED,
TEEDOEWEESLSWEI L2 COMANRIESNEAABEORIK] THLEWVWIZEERALNITE, 20D, Wb
5 b3 ik, ZhETCHELLNTERLLIIC, M LEZHAZR>s TV A EE/REOZEIETHD V) DT,
ELNT= B THD 2R T, TLT, INETEXICEST, Wb LI LI EIENFET D EFEINTEHEAZ
zhn TRahie~rEe=— (RRICESSKR) | 2T 2R OIRNTEMNREBED 2 THLINL THDL L)
ZEEFTm LD,

DFEY | WIEMTHROWE W ITEET, TETEOLPWSEITHOAZRETLENI 2 &ix, BoTE, ko T
BT DEWIITHEY MG T2Z LIS, 2L, BEERIEIE, 2O LR, LKEOHRDBEIERNRRBEL TEED
BOWEBROEHEZZEIEINTWD &) TEEHRIRANL 21X, MoMKRELELYREE LRV ENWIZETHD, 20

BB E, SRHOENVLMICED, Wb BZ LIRS BIGT, —RICEbTna LT, NS
PDOZEREFETLIICRoTnl i, KO Z LIENENTEZE VWS Z e Tz, LtEn,  THADBAEZMOH
%%%Hfﬂ%ﬁ%ﬂj%%ﬁ%@b%ﬁﬁﬁbfnéﬁ@f&é&#&# ENTED, OFV, SROECLEDS
FEME A ORIT, HMECHmIZH LA, LY ﬁﬁfx%v m%iﬁbfwkwoﬂfﬁ®%ﬂ%ﬁﬁbfw
LBz, WbhwbiZ IR o TREERAGRBOEKI M Eﬁ#%ﬁ&f_ﬂé LIZRoTVDHEWVWI FELBMT D Z
ERMETH D,

Heth, bl s THAPEOHEZZ T TEREIC %éfﬁﬁ@aﬁﬁ@J® R A O L
Y TELSHEENOERSC, WELBT 5 2 & 2T 5 MARORANT I, &A@Eé@%z%@%&w&wo$%
%%%Wﬂ%bf“éotﬁxiﬁﬁéﬂfwéﬁﬁﬁﬁﬁé\ ZOLIRBEZL DL T, TEEHESOWRSE
IR SN TV DL EEHEN, RESHOENEKEDOREOSTFEHLEM L I TBENTZ b DL o TWVD ENIFEETH
50$%%Tm\:ﬂﬁT%éﬂtmf%:—JKﬁDé%@f&é:k%E%?ékk%K\Eﬁ%ﬁﬁ BiF5A
AIbIRe T Z LX) OBNFIZONWTEH, HEIZEX THIGTINERHD LN L E2HT

707 LI 2BEEBFBEDT7A TV T 1T« —KBK1 (Blogging identity: Learners’ language socialization)
Kiyomi Fujii, Kanazawa Institute of Technology (SLA paper)

FE, V=% Ry NI =T &b T F I 4 vasa=hr—3 g UEHFORBICHEV., FEEIZA 2 —F v
F ECEEEULOB G ZRRHIFERD X 510720 ZEb E/o, WERICITR D > T HEINEBI Z D AN Z k#f%
D& oT, RIFFETIE, 7 d (HEBRICLDA v Z—Fy FTOHEHEREIE) 2BL T, FEHENREDLHIC
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TAA—FRHARARZELZRL, FEHEBETHLIAAFELZFERALACZERIAL TWVIO1EFAE L, HAEFEE
NHORRTHEAE., HARELEZFELOMIZENVEE L TWDLEEMREL (Siegal, 1994; 1995; 1996), #E %X, A ¥
ANVDFENZTR, HHFIZL > TRHELEDOHEWSTICESTTAT T 4T 4 —%2FH L T35 (Cook, 2008; Kurata,
2007) .

AFZEIE, 7 —AZRET 4 B L CAAREBEREEN T 0 S L TCEDLIRECEREMNL00EHETH LD TH 5,
F—2%, KEKRFTEAFLEDHAELZFE L TWAFRAED T a VL VER LT, FEENR T 0/ ETEr0EEELH
ARANKRFZACHEEB LERCEa A b0 00 L 250, FEHEPEORIUCER LI SERI (R ¥ AL LB
) EoHr, BELE,

ST OFER, FREN, PAEL LTI TFTAA— N LTDTAT U T 4T 4 —%RBET 24, [TF - F34& %
ZLBHLTWDZ ERNTholz, —FH, MPEEIHFITENE X R EDORERROLGE ., Y 2T VA E—F kB
OERANBERSN o, £, BRRSHELTER LR 707 TlE, BOOBESL THSLLE] 2RETHEDICRT
EHEATLREOFRRRELN, £ THZ L TEEENEEZLEFORAEZMEL TNDZ ERbhoTe,

SESSION 4-E: LINGUISTICS PAPERS [WEBSTER HALL RooM 113]
Chair: Masahiko Minami, San Francisco State University

“Categorical innovation in Japanese mimetics”
Ann Wehmeyer, University of Florida

This study examines some 300 examples of mimetic verbs denoting movement, distribution, and quantity in order to evaluate
three recent models proposed to capture the semantics of mimetic words (Kita 1997, 2001; Tsujimura 2005; Kageyama 2007).
Kita maintains that paralinguistics and expressive prosodies inherent in mimetic use necessitate incorporation of an “affecto-
imagistic dimension of meaning.” Tsujimura advocates a constructional approach, under the view that the specific meaning of
mimetic verbs cannot be captured, but only interpreted in context. Kageyama proposes a Lexical Conceptual Structure for
mimetic verbs on the grounds that their syntactic behavior is predictable.

Various claims about the behavior of mimetic words have been put forth in support of these models which the data in this
study show to be tendencies, rather than absolutes. Among them: 1) Kita (1997: 391) states that logical negation is impossible
with adverbial mimetics, yet these data attest this possibility; 2) three of Kageyama’s (2007: 37-38) six types of “cross-
categorical relations” are said to lack use as mimetic verbs, yet the data reveal numerous examples of such usages; 3) Tsujimura
(2005: 146) claims that “there is lack of consensus on what constitutes the meaning of a mimetic word,” yet the data indicate
that it is possible to articulate a rather precise meaning for mimetic verbs along the lines proposed by Kageyama.

The results of this investigation suggest that the mimetic system is one that is continuously evolving, such that absolute
claims about the categorical behavior of mimetic words cannot be valid. It may be more fruitful to conceive of the system as a
continuum, proceeding along the lines of the three models, with the origin of mimetic words in an affecto-imagistic domain,
followed by their incorporation into the grammatical constructions of the language, and realized by their full incorporation into
its logical semantic structures.

“The role of the particle ga in the local discourse organization of conversational Japanese”
Michiko Kaneyasu, University of California, Los Angeles

This paper investigates the use of Japanese postpositional particle GA attached to human referents in subject position in
ordinary conversation. Although the particle has been characterized as a marker of new information (e.g., Kuno 1972, 1973;
Hinds and Hinds 1979; Hinds 1983; Shibatani 1990), in the appropriate context, GA may appear with a noun phrase that is not
new, that is, given and predictable.

Maynard (1981, 1987) has argued that the function of GA is to mark non-thematic, subordinate information in written
narrative discourse. The present study will show that Maynard’s point is not limited to written narrative discourse but extends
to naturally occurring conversation.

Speakers employ GA to explicitly signal the non-topicality of a human subject when they have in mind another entity with a
higher topical status to be introduced into the ongoing discourse. In particular, the study describes a recurrent practice of
marking a non-topical secondary participant with the particle GA and an interactional particle (IP), i.e., SA or NE, followed by a
hearable pause, in a turn-initial position. This pattern can be schematized as follows:

Speaker: subject NP + GA + NE/SA + pause

Listener: acknowledgement token

The use of an IP explicitly marks the GA-marked NP as an interactionally relevant unit (Morita 2005), and the pause
provides the listener a chance to produce an acknowledgement token, thereby collaboratively establishing the GA-marked NP
as a secondary participant in the unfolding talk.

Overall, the examination of larger segments in everyday conversation from the perspective of conversation analysis will
shed new light on the long-standing issue of GA in Japanese grammar.

o, AFACBIXICOWTO—ER—FEMAERFRE & ZDREA, (Examination of no-clause construction in
Japanese: Internally headed relative clauses and beyond)
Xiaoman Miao, Stanford University

AR T aPho Lichb 0% E-T) OXH 7%, FEHLFAPBEBRHORICIET D, Wi D FEMHNIER MR
fi(Internally Headed Relative Clauses: IHRC) {22\ Cifi U %, Croft (2001) ?Radical Construction Grammar @7 7' 12—
ZANT [0 & - THY SEOA TR SRR O BERRIVFIZ OV TR LD Z LIz L v, Wb HIHRCHREIFIE,
. WHIBARESC & BRI SRR B H T L ERT,
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Wi HIHRCIZOWTIE, sk, £AmiAlat (Kuroda 1977) M (1998) B L OEIFIMH (Z5 1994), /-1l &
bR ZHEMEG (FER 1997) 2 ERH S, EOMWEOHAE. BOLSREFIZOWT, TEBEEM: ) (Kuroda, 1977), [
BptE & AT O [E—M (Kurada 1977), =J& (1994). ﬁ%ﬁ%%(%maNM)&Emﬁ?éﬂT%to FITE DY M
DNTHELEL, VTN bEEIZITT X TOIHRCIZE T DKM TR o TWRNWZ L2 EHT 5, £/, EROWET
mi%ﬁén@wotﬁﬁkbf\F@J@hfﬁ%k%ﬁ%ﬂk@ﬁm%% IOWTHLLI O T 5, THifERIK%E
%mt@%ﬁth®;5K\f®JT%énémﬁﬁ%ﬁ%ﬁ®%m®ﬁ%&&ot0\f%@&b_%ﬁwﬁﬂof
WD EIERYH L] OX S ICHRBENIZAEBL TR0 952 L4l LT, IHRCITEE IZIZW bW 5 B4R &

AT, [0 L2247 XO—RBTHDHZ L 2EET D, ZOL D ICATULE O RIFIE., KR - 585, é%
’ﬁﬁ%#@i&f&@ﬁ%%&#ﬁ%i@ﬁ%(Mmm1%n\Mm(mw) IHEL b, HARGEOBEKIEMT O
IHTICRB N THEWRRIZ L 0 S R oria 2R MtT 52605,

SESSION 4-F: PEDAGOGY PAPERS [WEBSTER HALL RooM 203]
Chair: Claire Ikumi Hitosugi, University of Hawai‘i, Manoa

MMicrosoft Windows 74 hRAh—U—3ZFfIA L EF A1 (Developing creative teaching materials using
Microsoft Photo Story 3)
Keiko Ueda, Washington and Lee University

BOSEREAERICBVT, FEEOEM NEM LESELE0ICIE. 2 DA Ty b2, FEEATNY M
SCHR - B E > CTHMTE2 4Ty N & ﬁ%#iouﬁzé:kﬁﬁgﬁ%é(lW“m%G\%%)oEfﬁﬁﬂ
I, ARA R YRR KU L & L3 FEEREF EMENOE X, H o UERLHEELZIERN L CRE T AIE8 72
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“Advanced Japanese online: Development, implementation, and effectiveness of the course”
Yumiko Tateyama, Meredith Hanson, and Chuanning Huang, University of Hawa'‘i, Manoa

With the rapid advancement of technology, there has been a tremendous increase in the number of courses offered online.
Despite the rise of online courses, however, effective instructional techniques comparable to face-to-face courses have not been
well established. In particular, this applies to foreign language courses, where all four language skills are involved. Online
courses need to be carefully developed and implemented in order to deliver effective instruction comparable to classroom-
based courses. Furthermore, formative evaluation (Flagg, 1990) plays a crucial role in identifying strengths and weaknesses of
programs and improving courses.

This paper explains how an advanced online Japanese as a Foreign Language (JFL) course was developed and implemented
at a North American university. It also discusses student perceptions of its effectiveness based on findings from external
evaluators. The online JFL course (JPN402), which covers all four skills, was developed over a year in 2009, based on the
existing classroom-based JPN402, and offered for the first time in Spring 2010. During this time, external evaluators surveyed
and interviewed online and classroom students to examine how they perceived each course and what improvements should be
made. Preliminary findings suggest that the online version of JPN402 is comparable to its classroom-based version. The course
is currently being offered again, and the external evaluators are again conducting surveys and interviews. In our presentation,
findings from both Spring and Fall 2010 course offerings will be discussed.

While in the past online courses have suffered from a perception of reduced rigor when compared to traditional classroom-
based courses, these students’ perspectives suggest that thoughtfully designed online courses can be equally rigorous and
facilitate equivalent amounts of learning.

“Can we deliver a pedagogically sound Japanese language course entirely online?”
Claire Ikumi Hitosugi, University of Hawai‘i, Manoa

The goal of language instruction is to enable students to communicate in a target language. This involves both cognitive and be-
havioral components. As instructional technology advances, more college courses are offered online. Yet a lingering question is,
“Can we really deliver an effective Japanese language course entirely online?” Compared with other disciplines, language
instruction requires much more student-teacher and student-student interactions, which only face-to-face instruction seems to
be able to deliver. This paper addresses this valid question with empirical evidence gathered in such a Japanese online course.
The Japanese Reading and Writing Web-based Course, JPN332, has been offered entirely online for 10 years as part of a
regular Japanese curriculum at the University of Hawai‘i at Manoa (UHM). The total number of students who have completed
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JPN332 will be more than 220 at the end of Spring 2011. With the support of the NFLRC and the College of LLL, JPN332 was
first offered in Spring 2002 (on an experimental basis), as the very first Japanese online course at UHM. Since then, this course
has not only served students at UHM but has also served non-UHM students who are otherwise not able to take Japanese
courses, i.e., students in the local community, including the neighbor islands, and students on the U.S. mainland. This course has
also been used for in-service professional development for Japanese teachers on the U.S. mainland.

This paper outlines how JPN332 has been conducted and shows the factors that have contributed to its success, including
students’ feedback. In light of the recent development of other online Japanese courses at UHM, I will also discuss the future
trajectory of Japanese language online programs. This presentation will be useful for those who wish to teach a second
language entirely online or as a hybrid of face-to-face and online sessions.

“The role of computer-mediated communication as a classroom activity for the development of pragmatics compe-
tence”
Maiko Ikeda, University of Hawai‘i, Manoa

Previous studies on L2 Japanese learners’ use of speech style indicated that learners face difficulties in adopting the appro-
priate use of speech styles in a given context. Some studies (Cook, 2008; Ishida, 2009) attribute this to the complex indexical
features of speech styles and to gaps between the use of speech styles in classrooms and in the real world. Participation in real
interactions has been proposed as an effective way of learning the indexical meanings of linguistic forms (Cook, 2008).
However, to date, few studies have examined the impact of participation in authentic situations on learning the use of speech
styles. A few research works reported that by participating in daily dinner-time interactions with their host family, learners
gradually acquire command of the normative usage of speech style that the host family uses (e.g., Cook, 2008).

Recently, computer-mediated communication (CMC) has been introduced in language learning classrooms to stimulate au-
thentic communications that increase the awareness and use of pragmatic features (Belz, 2003). However, few studies have
examined the effect of CMC on learners’ pragmatic competence through learners’ actual use of linguistic resources over a
period of time.

To fill in these gaps, this study examines, quantitatively and qualitatively, how language learners develop pragmatic compe-
tence through the use of speech styles by participating in CMC in classrooms, from a longitudinal perspective. The data
comprise text-based, asynchronous online messages exchanged between 14 learners and 14 Japanese keypals for 12 weeks.
Each group was comprised of two advanced-level L2 learners of Japanese and two Japanese college students.

The findings revealed that within each group, participants use unique usage of speech style to communicate effectively in
CMC. Learners gradually followed to use unique usage used by Japanese college students. This suggested that CMC provides
meaningful interactions for the development of pragmatic competence in classrooms.

SESSION 4-G: LITERATURE PANEL [WEBSTER HALL RooM 114]
Chair: Kyle Ikeda, University of Vermont

Panel Title: “Loss, war memory, violence, and ‘the base’ in contemporary fiction from Okinawa”

How have contemporary writers in Okinawa conceptualized and represented in fiction the challenges Okinawans face in their
daily lives? Additionally, how have the contexts of Okinawa’s historical relationship of political and cultural subordination to
Japan, the traumatic aftereffects of the Battle of Okinawa, and the ongoing presence of the U.S. military bases shaped the kinds
of literary responses contemporary writers have produced? What are some of the key themes and issues that these writers deal
with, the questions they raise, and the kinds of interventions they present in their writing? This panel explores these questions
by examining the fiction of three of Okinawa’s most revered contemporary writers of the postwar generation—Sakiyama Tami,
Medoruma Shun, and Matayoshi Eiki—as well as a former resident of Okinawa, Ikezawa Natsuki. In Sakiyama’s “Shimagomoru”
(1991), the loss of homeland is addressed, Paul Sminkey argues, by a fusing of temporal and spatial orientations towards the
island through dance and ritual. In Medoruma’s early stories “Fuuon” (1985-86) and “Heiwa doori to nadukerareta machi o
aruite” (1986), war survivor silence and trauma are imagined, Kyle Ikeda contends, through vicarious imagination and second-
generation received trauma. Masaki Kinjou reads Medoruma'’s later work Niji no tori (2006) as an attempt to transform the
relationship with the "other" through the act of writing violence and memory. Davinder Bhowmik examines the topoi of “the
base” in Ikezawa’s Kadena (2009) in relation to Matayoshi’s fiction.

“Sakiyama Tami’s dance with the reader in ‘Shimagomoru’: The fusion of space and time through ritual”
Paul Sminkey, Okinawa International University

In this paper, I examine the short story “Shimagomoru” (Island Confinement, 1991) by contemporary Okinawan writer
Sakiyama Tami, a two-time Akutagawa Prize nominee. In her early fiction, Sakiyama focuses on the theme of “lost islands” and
explores how the loss of one’s homeland shapes one’s identity. In contrast to popular media images of Okinawa as a therapeutic
tourist resort, Sakiyama portrays depopulated and isolated islands where the emotional and physical well-being of islanders is
especially threatened by outside settlers.

“Island Confinement” perhaps best illustrates Sakiyama’s thematic rendering of Okinawa’s remote islands and islanders, a
rendering that will form the basis of her later fiction. A cursory listing of the story’s recurring motifs—confinement, isolation,
paralysis, darkness, insanity, ritual, and death—should make clear that Sakiyama portrays a forbidding environment. I contend
that within the story Sakiyama presents two orientations towards the island, one spatial and one temporal, which draw from
Mircea Eliade’s descriptions of ritual and “archaic” conceptions of time and space in The Myth of the Eternal Return. These two
outlooks, I will demonstrate, become entwined to produce an orientation reflected in dance and ritual. Finally, I explore how
Sakiyami draws her readers into the process of searching for lost origins through a narrative technique that both teases and
challenges them.
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“Grasping at fragments: Second-generation war memory and the unarticulated in Medoruma Shun’s ‘The Crying Wind’
and ‘Walking the Street Named Peace Boulevard’
Kyle Ikeda, University of Vermont

This paper examines the dynamics of personal war memory in the short stories “Fuuon” (The Crying Wind, 1985-86) and
“Heiwa doori to nadukerareta machi o aruite” (The Street Named Peace Boulevard, 1984) by Okinawan writer Medoruma Shun
within the context of public memory and commemorative impulses concerning the Battle of Okinawa, theories of psycho-
analysis and trauma studies, and second-generation survivor narratives. I argue that these early literary works contribute to
public knowledge about the Battle of Okinawa by engaging the silences, unarticulated gaps, and moments of traumatic re-
enactment that war survivors are often unable to, or only rarely, address in testimony or memoirs. Despite dismissive attitudes
within conventional Japanese literary scholarship towards the kinds of knowledge non-survivors can or are able to generate
about the experience of war, second-generation writers like Medoruma have insight regarding the ways in which war trauma
and unarticulated war experience shape the lives of the survivor generation.

To delineate the ways in which Medoruma’s text acts as a second-generation survivor narrative and to foreground the kinds
of knowledge it presents through vicarious imagination, I will analyze a variety of images, symbols, and allegorical incidents
within the text that highlight the incomplete nature of transmitted memory and received trauma. These early narratives
underscore the dilemmas of communicating one’s war experiences, critique the seeming completeness of public war narratives
through the depiction of their incompleteness, and portray pre-aware subconscious concerns with transgenerational war
memory and trauma transmission.

“Violence, memory, and openness of the future in Medoruma Shun's Rainbow Bird”
Masaaki Kinjo, Cornell University

This paper will discuss issues of peace activism, political correctness, and violence through the Okinawan novelist Medoruma
Shun’s Niji no Tori (Rainbow Bird, 2004). The Akutagawa prize-winning Medoruma is well known for his writings on violence
and memory. Of his works, Rainbow Bird is particularly violent: the protagonist Katsuya is made to help gangsters run a
prostitution ring, and a young girl, Mayu, is forced to work as a prostitute, after which she finally kills her handlers. In the vast
majority of literary criticism surrounding this work, Katsuya and Mayu have been treated as victims who were swallowed up by
a torrent of violence in Okinawa. The critics further read the story allegorically by suggesting that Katsuya and Mayu symbolize
an Okinawa subject to the violence of a U.S. military base presence. In this register, violence is understood as simply a negative
evil that should be denied and removed from society. However, many have neglected to see that Medoruma describes the story
as “hope” and not as “desperation.” This is precisely the point most commonly avoided in readings of the text. By appealing to
the writings of Frantz Fanon and Antonio Negri, this paper discusses the violence described in Rainbow Bird as an internal force
which does not have any external ultimate ends that should be achieved, but which itself is equivalent to both ends and means.
Finally, Kinjo will discuss the way in which Medoruma attempts to transform and reorganize the relationship with the Other
through the performative act of writing violence and memory.

“Village,’ ‘island,’ and ‘base’: The fabric of contemporary fiction from Okinawa”
Davinder Bhowmik, University of Washington

Contemporary fiction from Okinawa has flourished in the 1990s with the publication of works by Medoruma Shun and
Sakiyama Tami. The topoi of this literature is comprised of Medoruma's “village,” steeped in war memory, and Sakiyama's
“island,” riddled with loss.

As rich as the ground of this literature is, it generally skirts the “base,” a site overly familiar to Okinawans since the early
1950s. Ikezawa Natsuki’s sweeping 2009 novel Kadena, titled after the largest base on Okinawa, traces the history of the base
and individuals whose lives are simultaneously endangered and enriched by this massive site of power and privilege. This
presentation seeks to argue that the “base” is a topos integral to the fabric of contemporary fiction from Okinawa, one that must
be considered alongside Medoruma's mythical “village” and Sakiyama's beleaguered “island.”

The presentation will begin by locating Ikezawa'’s novel within other works in which the “base” figures in postwar Okina-
wan fiction, such as that of Matayoshi Eiki. It will also consider the basetown literature of Murakami Ryuu, a prominent main-
land Japanese writer, as a point of comparison. Upon analyzing lkezawa’s novel, the presentation will conclude with a discus-
sion of the similarities and differences of the irrepressible violence barely contained in the topoi of “village,” “island,” and
“base.”

SESSION 4-H: PEDAGOGY PANEL [WEBSTER HALL RooMm 115]
Chair: Tomoko Shibata, Princeton University

Panel Title: 7 =2E#M%Z CBLIZE> A [FE&FZFOMB L] OH A1 (Using anime for content-based instruction:
Spirited Away)
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77X, TFET20@MBELY ZfE>T CBl KELBPFHAXBFEI—RDAVF a5 LTFY 1> (Developing a
curriculum for intermediate Japanese based on content-based instruction: Using the animated film Spirited Away)
Kyoko M. Loetscher, Columbia University
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MR EERTEM I TETFSOMBELY EE-NE - BREORMELDHH1 (Spirited Away: Integrating language,
content, and visual media in an intermediate Japanese class)
Yukari Tokumasu, Princeton University
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FNrFEFSOMELY & CBI: REIFESFHEL TWSH (How do students evaluate a Spirited Away CBI class?)
Tomoko Shibata, Princeton University
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FNrFEFEOMELY H S TE 3XEMWESR) (Cultural elements from Spirited Away: What can we extract?)
Hisae Matsui, Princeton University
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4:45 p.m.-6:00 p.m.

PRESIDENT’S SESSION AND GENERAL MEMBERSHIP MEETING [SPALDING HALL RooMm 155]
Chair: Janet Ikeda, Washington and Lee University; AT] President 2010-2011

6:00 p.m.-7:00 p.m.

2RBAFBHREOMNEKL AP HAFE 0 7 J A

SPECIAL PANEL SESSION ON THE AP JAPANESE LANGUAGE AND CULTURE PROGRAM [SPALDING HALL RooM 155]
Panel members: Kazue Masuyama (former Advanced Placement Development Committee (APDC) member), Yoshiko Saito-
Abbott (Curriculum Development and Assessment Committee (CDAC) member and former College Board AP advisor), Shingo
Satsutani (AP Reading Content leader), Sufumi So (Chief reader), Motoko Tabuse (APDC chair) and Yasu-Hiko Tohsaku
(former APDC chair and CDAC member)
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ALSO TAKING PLACE IN HONOLULU AT THE AAS ANNUAL MEETING

Friday, April 1, 12:30 p.m.-2:30 p.m.

SESSION SPONSORED BY ATJ AT ASSOCIATION FOR ASIAN STUDIES (AAS) ANNUAL MEETING

[HAWAI‘I CONVENTION CENTER, RooM 313B]
Roundtable: “Translation: Why—and How—to Teach It”
Chair: Stephen Snyder, Middlebury College; AT] Board Member 2007-2010
Panelists: Sonja Arntzen, University of Toronto (Emeritus); Frank Baldwin, Social Science Research Council; Laurel Rasplica
Rodd, University of Colorado; Judy Wakabayashi, Kent State University

In the context of globalized cultural flows, translation—technical, business, literary, biographical—is recognized as an essential
feature of cross-cultural interchange and an important aspect of linguistic competence. While a few translators have become
literary superstars, the work of translators is most often unheralded, though it is vital to Asian studies as well as many other
fields.

Translation as an aspect of language education has been in relative disfavor in the last two decades, marginalized by per-
formative models of language learning and an emphasis on the value of immersion environments. At present, however, the role
of translation in language learning and as an index of language competence is being reexamined, and language students and
teachers alike are expressing increased interest in the methodologies for acquiring these skills.

This roundtable assembles from the Japan studies field a group of professionals with considerable experience in the
teaching of various aspects of translation, both theoretical and practical, at the undergraduate and graduate academic levels as
well as professionally. The participants will speak on specific topics, including: literature in translation, literary translation,
translation as a research skill, and translation in the humanities and social sciences. The session will then be opened up for a
discussion of the most effective strategies for teaching translation skills and the role of translation in Japanese language pro-
grams.
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Friday, April 1, 7:15 p.m.-9:00 p.m.

AT]J CLASSICAL JAPANESE SIG MEETING AND PRESENTATION [HAWAI‘l CONVENTION CENTER, RooM 302A]

Speaker: Alexander Vovin, University of Hawai‘i, Manoa
Topic: “What Are the Advantages of Structural Analysis of Classical Japanese Grammar as Compared to the Traditional
Approach?”

AT] is grateful for the support of the following organizations and individuals: College of Languages, Linguistics and Literature, University
of Hawai‘i, Manoa (Robert Bley-Vroman, Dean); National Foreign Language Resource Center, University of Hawai‘i, Mdnoa (Richard
Schmidt, Director); Center for Japanese Studies, University of Hawai‘i, Mdanoa (Robert Huey, Director); and the Japan Foundation Los
Angeles Office and Language Center.




